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ABSTRACT 
Introduction 
A school is the place of learning where students are being prepared for 
their future life. It plays an important role in the grooming of the child into 
well-disciplined and trained citizen of the nation. In the school, students devote 
a considerable part of his time with other students, who along with him are 
guided and taught by a lot of already trained teachers to develop certain traits 
and characteristics which may be conducive for shaping their future life. The 
pupil control problem plays a major part in, teacher-teacher and teacher-
administrator relationships. It is important in both the structural and normative 
aspects of the school culture, for example, teachers who were viewed as weak 
uncontrolled have marginal status among their colleagues. Also teachers were 
expected to maintain adequate social distance between themselves and pupils. 
The study of school pupil control appears as thread running through the fabric 
of school culture. Therefore, the pupil control plays a central part in the 
organizational life of school culture. 
Each school appears to have prevailing pupil control ideology which has 
influence on its members. For instance, pupil control ideology is one of the 
school characteristics which affect the values of new teachers coming into 
school. A teacher performs his duty as a teacher is dependent to a great extent 
on his pupil control ideology, attitudes, values and beliefs. A humanistic 
ideology makes the work not only easier but also more satisfying and 
professionally rewarding. Custodial behaviour makes the teaching work harder, 
more tedious and unpleasant. In additional a teachers' attitude not only 
influence his behaviour in classroom but also influence the behaviour of the 
pupils. Moreover, effective and productive learning on the part of the students 
can be achieved by humanistic and flexible type of climate. 
This study showed the relationship of pupil control ideology with certain 
variables like attitude of teachers towards teaching profession, occupational 
stress, demographic, personal and institutional factors. 
Review of related literature 
In India and abroad substantial body of research has accumulated over the 
last few decades concerning the importance of various factors towards pupil 
control ideology. Researches have examined an array of variables that are 
believed to be related to teachers' pupil control ideology. 
Goldenberg (1971) observed that pupil control ideology of teacher does 
differentially affect selected verbal behaviour (i.e. accepting and developing 
students' ideas, lecturing, living facts or opinions; and student initiated verbal 
behaviours) in the classroom. Teachers who have a low sense of instructional 
efficacy favour a custodial orientation that relies on extrinsic motivation and 
negative sanction to urge students to study or do what they are told (Woolfolk 
and Hoy, 1990). Baum (1997) summarized that staff directly responsible for 
the control of students were the most custodial. Security personnel and teachers 
were judged to be custodial. Administrators and counselors were judged to be 
humanistic, and the humanistic model is associated with fewer discipline 
problems. 
Yuskiewicz and Donaldson (1972) indicated that teacher job satisfaction 
was found to be a function of subculture consensus with respect to pupil 
control ideology, accentuated in terms of teaching level and experience. 
Teacher pupil control ideology-behaviour congruence would be positively 
related to teacher job satisfaction (Willower and Hecken, 1977). Open attitudes 
were directly related to open practices, and custodial pupil control orientation 
was inversely related to open attitudes and open pattern of classroom behaviour 
(Hoy and Jalovick, 1979). 
The negative correlations of the morale and the attitude towards the teaching 
profession with PCI indicated that either teachers having low level of morale or 
teachers having negative attitude towards the teaching profession tended to 
exhibit custodial PCI. Dogmatism in teachers in related to their pupil control 
ideology. It can safely be said that closed-minded teachers are custodial in their 
PCI. Open minded teachers can be expected to have humanistic PCI (Gandhi, 
1993). Harris, et al. (1985) investigated the relationships among pupil control 
orientation, five factors of teacher stress, sex, and age of 130 full-time teachers. 
Results indicated an authoritarian orientation was significantly related to higher 
scores on four of the five stress factors and age was significantly related to two 
stress factors. Pacitti (1995) indicated that an authoritarian orientation was 
significantly related to higher scores on three of the five stress factors. No 
significant relationship existed between gender and pupil control orientation. 
Year of teaching experience made no significant difference in terms of 
perceptions of job-induced stress. 
Mc Arthur (1979) found that among beginning teachers, males appear to 
be more custodial in the approach than females. Female teachers were more 
custodial than male teachers and there is no interaction effect between variables 
sex and faculty, and sex and subject taught (Myers, 1985). The results of the 
study by Verma and Khatoon (1984) showed that the sex of the teachers and 
length of teaching experience affect the pupil control ideology. The absence of 
interaction demonstrates clearly that the male and female teachers continue to 
maintain their position relative to each other throughout both levels of teaching 
experience so far as their pupil control ideologies are concerned. Moreover, 
female teachers are less custodial than male teachers and fresh teachers are less 
custodial than old teachers. An investigation made by Rideout and Morton 
(2007) concluded that while demographic and experiential variables were 
predictive of PCI at the beginning of the teacher preparation program, the most 
predictive variables were contained within the philosophical orientations 
variable cluster. 
Teachers were more custodial than principals at both the elementary 
and secondary levels and secondary educators were more custodial than 
elementary educators (Williams, 1972). Secondary teachers as being more 
custodial than the elementary teachers. Computation of the means and standard 
deviations for the male and female sub-samples at each school level showed 
male teachers as being more custodial in orientation than their female 
counterparts. Inspection of the means for the two male sub-samples showed 
secondary male teachers as being more custodial than elementary male teachers 
and secondary female teachers as being more custodial than elementary female 
teachers (Richardson and Payne, 1988). A study on discipline in public and 
religious elementary and secondary schools and observed that secondary school 
teachers were more custodial than primary school teachers; however, public 
school teachers were not found to be more custodial than religious school 
teachers. When both school level and type were considered together, an 
interactive effect was found: public school teachers at the primary level were 
the least custodial (most humanistic) and public school teachers at the 
secondary level were the most custodial (Denig, 1996). An investigation 
showed that male teachers were more custodial than their counterparts. Further 
secondary school teachers report themselves as being more custodial than do 
elementary school teachers. The results also showed that male teachers of sub-
sample were more custodial than female teachers at senior secondary level of 
teaching (Munir and Khatoon, 2008). 
Statement of the problem 
'^Relationship of personal and institutional factors with pupil control 
ideology of school teachers". 
Objectives of the study 
The investigator has started the work with the following objectives: 
1. To develop a standard tool of research namely Pupil Control 
Ideology Scale, which has not been constructed in our country so 
far as such it will prove a valuable addition to the psychometric 
units of Indian Universities. 
2. To develop a standard tool of research; namely Attitude towards 
Teaching Profession Scale, to measure the attitude of the teachers 
towards teaching. 
3. To discover the general pattern of pupil control ideology behaviour 
of teachers. 
4. To investigate the general pattern of teachers' attitude towards 
teaching. 
5. To investigate of the general pattern of the occupational stress of 
school teachers. 
6. To explore the relationship between teachers PCI and their 
demographic factors. 
7. To explore the relationship between teachers PCI and their 
personal factors. 
8. To explore the relationship between teachers PCI and their 
institutional factors. 
9. To pinpoint the main educational implications of this study. 
Questions posed for the study 
In the study of teachers' PCI in relation to their demographic, personal 
and institutional factors, certain pertinent questions arise which may be stated 
as under; 
1. Is there any relationship between teachers' attitude towards 
teaching profession and their PCI. 
2. Is there any relationship between teachers' occupational and their 
PCI 
3. Do male and female teachers differ in regard to their PCI. 
4. Is there any relationship between teachers' qualifications and their 
PCI 
5. Is PCI of the teachers related to their year of teaching experience. 
6. Do teachers drawing different salaries influence their PCI. 
7. Is there any relationship between teachers teaching different 
subjects and their PCI. 
8. Is there any relationship between teachers' nature of teaching job 
and their PCI. 
9. Is there any relationship between teachers' marital status and their 
PCI 
10. Do teachers' financial problems influence their PCI. 
11.Is there any relationship between teachers' sufferingfi-om chronic 
diseases and their PCI. 
12. Do Elementary, Secondary and Senior Secondary teachers' differ 
significantly among themselves in regard to their PCI. 
13.Do Private and Government school teachers' differ in regard to 
their PCI 
14. Do Single sex and Co-educational school teachers' differ in regard 
to their PCI 
15. Do English, Hindi and combined (English, Hindi and Urdu) 
medium school teachers' differ significantly among themselves in 
regard to their PCI 
16. Do Eastern and Western U.P. school teachers' differ in regard to 
their PCI 
Hypotheses of the study 
The study was conducted after formulating the following the research 
hypotheses in the light of objectives: 
/. There is no significant difference in PCI of teachers in regard to 
their attitude towards teaching. 
2. There exists no significant difference in PCI of teachers in regard 
to their occupational stress. 
3. There is no significant difference in the PCI of male and female 
teachers. 
4. Teachers differing in qualifications do not differ among 
themselves in regard to their PCI 
5. There is no significant difference in the PCI of the groups of 
teachers having different years of teaching experience. 
6. Teachers drawing different salaries do not differ among 
themselves in regard to their PCI. 
7. Teacher teaching different subjects do not differ among 
themselves in regard to their PCI. 
8. Teachers nature of teaching job (temporary and permanent) do 
not differ among themselves in regard to their PCI. 
9. Marital status (married and unmarried) of teachers do not differ 
among themselves in regard to their PCI. 
10. Teachers financial problems do not differ among themselves in 
regard to their PCI. 
11. Teachers suffering from chronic diseases do not differ among 
themselves in regard to their PCI. 
12. There exists no significant difference in Elementary, Secondary 
and Senior secondary teachers in regard to their PCI. 
13. There exists no significant difference in Private and Government 
school teachers in regard to their PCI. 
14. There exists no significant difference in Single sex and Co-
educational school teachers in regard to their PCI. 
15. There exists no significant difference in English, Hindi and 
combined (English, Hindi and Urdu) medium school teachers in 
regard to their PCI. 
16. There exists no significant difference in Eastern and Western 
U.P. school teachers in regard to their PCI. 
Sample 
The sample was selected keeping in view the needs and objectives 
of the study. It should be mentioned that these teachers have been 
chosen from 28 schools of Eastern and Western U.P., (India).Out of 28 
schools selected 17 were private which includes 268 teachers and 11 
were government which includes 205 teachers. Out of these seven are 
girls' schools; thirteen co-educational and the rest are boys' schools. 
Moreover, out of 28 schools, 152 teachers were selected from 5 
Elementary schools, 156 teachers were selected from 6 Secondary 
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schools and 165 teachers were selected from 17 Senior Secondary 
schools. Out of 473 teachers, 238 were from 15 English medium 
schools, 112 were from 7 Hindi medium schools and 123 were from 6 
combined Eng., Hindi and Urdu medium schools. The number of the 
female teachers is more than that of male teachers, their numbers being 
262 and 211 respectively. 
Data collected for the study 
The following base line data were collected for carrying out the 
present investigation: 
1. Data used for development of Pupil Control Ideology Scale. 
2. Data used for development of. Attitude towards Teaching 
Profession Scale. 
3. Data relating to pupil control ideology of teachers. 
4. Scores of teachers on attitude towards teaching. 
5. Scores of the teachers on occupational stress. 
6. Scores of the teachers on demographic factors. 
7. Scores of the teachers on personal factors. 
8. Scores of the teachers on institutional factors. 
Tools used for the study 
The following tools were used by the investigator for the 
collection of data: 
1. Personal Information Sheet (prepared by the investigator). 
2. Pupil Control Ideology Scale (developed by the 
investigator). 
3. Attitude towards Teaching Profession Scale (developed by 
the investigator). 
4. Teacher Occupational Stress Factor Questionnaire 
(developed by the Ernestine Clark, 1980). 
Statistical techniques employed 
The analysis of the data was done by using statistical techniques, 
which were chosen only after investigator found them to be most 
appropriate and compatible for the analysis of data. They are as follows: 
• Determination of reliability and validity of Pupil 
Control Ideology Scale and Attitude towards Teaching 
Profession Scale using known techniques. 
• Computation of means and standard deviations. 
• Use of linear measure of correlation (Pearson Product 
Moment Coefficient Correlation). 
• Use of F-test for measuring the significance of 
difference among many means. 
• Use of t-test for measuring the significance of the 
difference. 
Major Findings 
On the basis of t-test applied to discover differences in personal 
and institutional factors of the teachers in regard to their pupil control 
ideology, the following major findings are arrived at: 
1. The analysis of the data indicated that mean PCI scores of 
teachers increased as teacher attitude decreased towards 
their job, that is, teachers having more favourable attitude 
towards teaching have more humanistic approach to 
problems of discipline and those who have unfavourable 
attitude towards teaching have more custodial approach to 
problems of discipline. Male teachers of sub-sample of 
favourable attitude were more custodial than their female 
counterparts. 
2. The study also explored the relationship between teachers' 
occupational stress and their pupil control orientation. The 
result indicated a direct relationship between pupil control 
ideology and teachers' occupational stress. High stress was 
associated with custodial and low stress associated with 
humanistic pupil control orientation. The study further 
reported that male teachers of more stress group were more 
custodial than female teachers. 
3. Furthermore, a relationship between PCI and gender of 
school teachers has been demonstrated by this finding, that 
is, male teachers have more custodial attitude towards 
children than their female counterparts. 
4. Training of teachers have positive influence on pupil 
control ideology and trained teachers were found more 
humanistic than untrained teachers. Further analysis 
showed that males of untrained group only were more 
custodial than their female counterparts. 
5. There exists a relationship between PCI and experience of 
the teachers that is less experienced teachers have been 
found more humanistic than the more experienced teachers. 
Further, the analysis showed that male teachers of sub-
samples of all groups (except group 6-10 years experience) 
have more custodial ideology than their female 
counterparts. 
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6. Significant relationship existed between teachers' drawing 
salaries and their pupil control ideology, that is, higher the 
salaries more custodial were the teachers and vice-versa. 
7. There exists no significant difference between teachers 
teaching different subjects and their pupil control 
orientation. 
8. The analysis of the data indicated no relationship between 
nature of service of the teachers (temporary and permanent) 
and their PCI. Further, analysis showed that males of both 
groups were more custodial than their female counterparts. 
9. There exists no relationship between marital status (married 
and unmarried) and PCI of teachers. Further, analysis of 
sub-samples indicated that male teachers of married group 
were more custodial in orientation than their female 
counterparts. 
10. The study also explored the relationship between teachers' 
financial problems and their PCI. The result of the study 
indicated that teachers facing financial problems have been 
found more custodial than the teachers who have no such 
problems. Further, analysis of the sub-samples indicated 
that male teachers facing no financial problems were more 
custodial than their female counterparts. 
11. There exists significant and positive relationship between 
teachers' suffering from chronic diseases and their PCI. 
Teachers suffering from chronic diseases were found to be 
more custodial than the teachers having no such diseases. 
12. In this study Secondary school teachers were found more 
custodial than the Elementary teachers. Secondary school 
teachers were also found custodial than the Senior 
Secondary school teachers but statistically not proved. 
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Further, the analysis showed that male teachers of Senior 
Secondary school were found more custodial than their 
female counterparts. 
13. No significant relationship was found to exist between 
pupil control ideology of Private and Government school 
teachers. Further, the analysis indicated that male teachers 
of both Private and Government schools were more 
custodial than their female counterparts. 
14. Further, the result of this study showed that teachers of 
Boys single-sex schools hold a more custodial PCI than 
teachers of Girls single-sex and Co-educational schools. 
Further, analysis showed that males were more custodial 
than their females in Co-educational schools. 
15. The study further showed that teachers of English medium 
schools were found to be more humanistic than the teachers 
of Hindi and combined (English, Hindi and Urdu) medium 
of schools. Teachers of Hindi medium schools were found 
more custodial than teachers of other types. On the other 
hand teachers of combined (English, Hindi and Urdu) 
medium schools were found more custodial than the 
teachers of English medium and more humanistic than the 
teachers of Hindi medium schools. Further, result showed 
that male teachers of Hindi schools were more custodial 
than their female counterparts. 
16. No significant relationship was found between PCI of 
Eastern and Western U.P. teachers. Further, result showed 
that male teachers of both Eastern and Western regions 
have more custodial ideology than their female 
counterparts. 
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Implications 
The central theme of the study was that of pupil control. It is 
believed that this aspect of education requires much greater examination 
because of its complex behaviour toward pupil control. 
In every instance a custodial orientation toward pupil control was 
found to be associated with negative effects in classrooms and schools 
This leads to the belief that there is a need for schools which are less 
custodial and more humanistic. Nevertheless, many schools continue to 
exist. There are no simple prescriptions for changing the climates of 
schools. School should consider inservice programs designed to 
diminish the tendency of some teacher toward custodial control ideology 
and behaviour. Teacher training institutions should include activities 
designed to decrease the emphasis on rigid control of pupils. The use of 
the PCI in the teacher selection process would allow administrators to 
measure the pupil control orientation of the candidate as criteria for 
selection. Administrators and teachers need to design strategies to make 
the school a more attractive place for the students. 
In these days of cries for school reform, emphasis should be laid 
upon the level of educational administration/supervision. In fact, school 
structures can be created to encourage humanism in pupil control 
ideology rather than custodialism. The findings of the study revealed 
that teachers who are satisfied with their teaching profession showed 
humanistic behaviour, thus it facilitates the healthy socio-emotional 
development of the students. Teachers should be aware of the 
differences between humanistic and authoritarian orientations and their 
inclinations. Then that implication of both orientations can be explored. 
Teacher stress is a profound problem with respect to the productivity of 
education. This study also validated the association between pupil 
control ideology and teachers occupational stress. The implications 
made on the basis of findings that teachers should also be aware of the 
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negative effects of stress. Techniques for recognizing, monitoring, and 
coping with stress should be covered in teacher training and inservice 
programs. This study further suggests the need for periodical stress 
management programmes for reducing the levels of stress among the 
teachers which in turn will improve their functional skills and lead to 
effective teaching and learning in the classrooms. 
The overall result of this investigation points particularly to the 
need for a more humanistic orientation within the school environment 
and also on the part of male teachers functioning within the entire 
system. 
Limitations 
The limitations of this study are as follows: 
1. The present study was focus upon the pupil control 
ideology of school teachers only. It did not study the pupil 
control ideology of principals, counselors and student 
teachers. 
2. The study was conducted in urban areas only. Therefore, 
one cannot generalize the findings of this study to all the 
institutions of India due to number of differences in their 
conditions and circumstances. 
3. The present study was conducted to find out the pupil 
control ideology of Private and Government school teachers 
only. The teachers can also be categorized in more 
categories on the basis of management in schools. 
4. The results that have been reported reflect merely what 
teachers are like here and now. The findings may be quite 
different at another time or in another cultural setting. 
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5. The data obtained and findings reported concerning teacher 
pupil control ideology do not indicate what 'ought to be' 
nor do they imply that what has been found is 'best' or true 
once and for all. 
6. The results of the study having been based on school 
teachers' population drawn from Eastern and Western U.P., 
India, their generalizability is, admittedly, limited. 
Although, most manifestations of teacher characteristics 
and behaviour have, on comparison with other studies, been 
found generalizable yet replication of the study in other 
regions of the country may be recommended. 
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INTRODUCTION 
1.1 Introduction 
Education has been regarded as the best instrument for developing 
human society and the key to the better life in the future. It is commonly 
referred to as the process of learning and obtaining knowledge at school, in 
a form of formal education. However, the process of education does not 
only start when a child first attends school. Education begins at home. One 
does not only acquire knowledge from a teacher; one can learn and receive 
knowledge from a parent, family member and even an acquaintance. In 
almost all societies, attending school and receiving an education is 
extremely vital and necessary if one wants to achieve success. It is not 
only an aspect of development and thinking an in itself, but more 
significant by it is a premiere instrument for the achievement of other 
aspects of development, such as economic social political etc. Education 
is that source by which knowledge or the cultural store house can be 
transfer from one generation to another. It is that constructive process 
which drags a person out from darkness, poverty and misery and leads him 
on the polls of enlightenment, prosperity and happiness by developing his 
individuality in all its aspects i.e. physical, mental, emotional and social. 
He becomes a responsible, dynamic, resourceful and enterprising citizen of 
a strong and good moral character. Education is process of growth in which 
the individual is helped to develop his talent, power, interest and 
ambitions. Education is imparted through various programmes and the 
teacher is the principal agency for implementing all such programmes in 
educational institutions. It is incumbent upon the teachers to take the 
advantage of the programmes to guide, inspire and motivate the students 
for disciplined life and to inculcate values among them which are in 
consonance with our cultural heritage and our social objectives. The most 
important factor in educational reconstruction is the role of a teacher's 
personal qualities, educational qualification, professional training and the 
place they occupy in the institution as well as in the community. 
Schools as social institutions are assigned the task of preparing the 
young ones for the roles they will be called upon in future to play in the 
society. It plays a vital role in the grooming of the child into well-
disciplined and trained citizens of the nation. In the institution like this, a 
student devotes a considerable part of his day's time with the other 
students, who along with him, are guided and taught by a lot of already 
trained teachers to develop certain traits and characteristics which may be 
conducive for shaping their future lives according to set norms of morals 
and high standards of a well-organized society. Such gathering in schools 
also generates amongst students a sense how to live collectively with the 
mixed feelings of friendship, fraternity and brotherhood. With the 
advancement of their age and as a result of such training imparted to them 
by teachers in these schools, students grow into a well groomed and 
disciplined one. 
The objective of the school as a social institution is to achieve major 
changes in the child. These changes are not restricted to cognitive 
behaviour but include a wide range of social, emotional, physical and in 
some cases moral behaviour. Schools are people-developing or people 
changing institutions. Since all pupils are not motivated by a desire to 
learn, it becomes incumbent on the part of the teacher to control their 
behaviour. Again, pupils coming from different socio-economic and 
cultural backgrounds, as they do, often come into conflict with one another 
resulting into intervention by the teacher and use of some control device by 
him. Social control is thus, a critical element in group life. Need of pupil 
control is also inherent in the nature of teaching-learning process which 
invariably involves a continuous inter-action between the teacher and 
pupils. The association is not between equals but rather between the 
superior and subordinates, between the one who gives and the others who 
receive. As a consequence of the mandatory nature of the interaction and 
the status distinction between the participants, control becomes essential 
ingredient of the classroom situation. Both the professional and popular 
literature picture the school as an institution in which pupil control is a key 
concern. 
Control is a problem faced by all organization, but it is especially 
important in certain types of organizations such as schools. Schools are 
service organizations which have no choice in the selection of clients 
(students) and the clients must participate in the organization. These 
organizations seem likely to be confronted with some clients who have 
little or no desire for the services of the organization, a factor which 
accentuates the problem of client control in such organizations (Carlson, 
1964). Pupil control problems have been found to play a major part in both 
the structural and the normative aspects of the school. This means that 
teachers who are viewed as weak on control have marginal status among 
their colleagues. Also, teachers are expected to maintain adequate social 
distance between themselves and pupils, a normative requirement in which 
teachers learn and play out a host of correct behaviours towards pupils. 
This fact is not surprising because the schools have no control in the 
selection, therefore, they must adjust to this lack of selectivity (Carlson, 
1964). 
Willower and Jones (1963) point out that although, many factors 
influence the culture and tone of a school, pupil control is a dominant 
motif. In fact, pupil control is seen as an integrative theme of the social 
system of the school. Silberman (1970), after an extensive study of public 
schools, concluded that the most important general characteristic of 
schools was a pre occupation with order and control. Licata and Willower 
(1975) state that schools are organizations in which students must submit 
to an authority structure and adjust to a relatively rigid routine. Rosenholtz 
(1989) contends that for the teacher control of students is often so 
pronounced that the goal of classroom order often displaces student 
learning as the definition of teaching effectiveness. Denscombe (1985) 
argues that teachers live in a world where classroom control is deemed 
vital to their occupational survival. Willower, Eidell and Hoy (1967) 
regard the public school as a social system and concern with pupil control 
as one salient feature of school culture. Moreover, each school appears to 
have a prevailing ideology regarding pupil control which has an influence 
on the values of its various members (Lunenburg and O'Reilly, 1974). 
Pupil control is a social structure of the school organization that 
affects the social interaction patterns of students, teachers and 
administrators (Vitagliano and Licata, 1987). The teacher receives 
relatively little help in this task of pupil control. The absence of a 
contractual agreement between a pupil and his teacher and the lack of an 
elaborate, defined technology means that the teacher must rely on her own 
ability to establish rapport with the students, and through the impact of 
personality, awaken enthusiasm for the learning process. The teacher daily 
must resolve the conflict between the personalistic, affective demands of 
the pupil-teacher relationship in the learning process, and the exercise of 
organizational demands for control and order (Coleman, 1961; Darling-
Hammond and Sykes, 1999; Emmer, 2000; Good and Brophy, 2000; 
Gordon, 1957; Jackson, 1990; Kohn, 1998; Newman, 1998; Silberman, 
1970; Waller, 1967). 
Willower, et al. (1973) defined control ideology as the teacher's 
stated belief regarding the control of students in classrooms and schools. A 
teacher's control ideology is one set of beliefs that affect the classroom 
environment. Control ideology is defined as the amounts of control 
teachers believe they should exercise in order to manage students in their 
classroom. Pupil control ideology is a conceptualized set of beliefs that 
define teacher orientations of classroom management (Willower, Eidell, 
and Hoy, 1967). Woolfolk and Hoy (1990), however, claimed pupil control 
was a neutral, non-perjorative term referring to any mechanism by which 
teachers gain cooperation in the classroom (Cusick, 1992). For any 
practitioner, control is necessary to avoid chaos (Jackson, 1968). Pupil 
control ideology has been related to both teachers and students 
characteristics. Teachers who have more custodial orientation also tend to 
be more external in their locus of control (Henderson, 1982), more 
authoritarian and dogmatic in their beliefs, more likely to support corporal 
punishment, more directive and less progressive in their educational 
attitudes (Appleton and Stanwyck, 1996; Nachtscheim and Hoy, 1976; 
Voege, 1979). 
The concepts of custodial and humanistic pupil control orientations 
were used to contrast of individual orientations toward the control of 
pupils in school. It was one of the earliest approaches to conceptualizing 
and assessing perspectives on discipline (Hoy, 2001). In this regard 
Willower, Eidell and Hoy (1973) developed a model on the basis of field 
studies regarding the social system of schools. It is one of the most 
thoroughly studied models in the area (Gaffney, 1997; Packard, 1988). The 
model of custodial orientation depicts a classroom atmosphere with a rigid 
and highly controlling setting concerned primarily with the maintenance of 
order (Willower et al., 1973). In this model student misbehavior is viewed 
as a personal affront and students are perceived as persons who must be 
controlled through the application of punitive sanctions and it emphasizes 
the unilateral communication where both power and control flow 
downward. Custodial teachers manifest suspicious and distrust of pupils, 
often addressing them in an unpleasant and angry manner. They react 
personally and judgementally toward students who misbehave (Lunenburg 
and Mankowsky, 2000). 
Schools in which the humanistic ideology predominates tend to have 
a strong sense of community; student's cooperation and interaction are 
essential. In schools where the custodial ideology predominates, students 
are not participated in decision-making process; priorities are rigid control 
and maintenance of order (Sergiovanni, 1983). Both teachers and students 
alike are willing to act upon their own volition and to accept responsibility 
for their actions. A humanistic pupil control orientation is positively 
associated with all that is desired in a healthy organization (Foley and 
Brooks, 1978), and the key to such an ideology is the teacher (Lunenburg 
and O' Reilly, 1974). The concepts of custodialism and humanism provide 
a way of thinking about educator orientation toward pupil control. These 
ideas can be employed in terms of behavior. In other words, we can speak 
of a teacher where ideology concerning pupil control is relatively custodial 
or humanistic. 
Humanistic educators strive to establish a basis of mutual respect 
and friendship in their relationships with pupils. They are patient, 
congenial and easily approached by students. These educators are 
responsive to student suggestions and ideas and encourage pupil self-
discipline and independence. They are flexible and tolerant in dealing with 
students and react toward misbehaviour on the basis of efforts to 
understand it. A humanistic orientation in teachers has been associated 
with professional competence as well as with enhanced student motivation 
and self-confidence and decreases in student's externalizing behaviour 
(Agne et al., 1994; Deci et al., 1981; Lunenburg, 1991; Lunenburg and 
Schmidt, 1989; Skinner and Belmont, 1993; Vitaro, Tremblay and Gagnon, 
1995). 
Custodial educators strive to maintain a high degree of order among 
pupils. These educators are impersonal and aloof in their relationship with 
students and are stringent and unyielding in dealing with them. Custodial 
educators manifest suspicious and distrust of pupils, often addressing them 
in an unpleasant or angry manner. These educators react personally and 
judgementally toward students who misbehave. A custodial orientation has 
been associated with various negative school factors (Barfield & 
Burlingame, 1974; Schmidt and Jacobson, 1990). Short and Short (1989) 
found that humanistic teachers favoured communication/negotiation before 
punishment in response to student misbehaviour. Kottamp and Mulhern 
(1987) postulated that teachers with humanistic pupil control orientation 
would have a high force of expectancy motivation. 
Schools with an open organizational climate generally have teachers 
who are more humanistic (Appleberry and Hoy, 1969; Lunenburg and 0 ' 
Reilly, 1974). Likewise the more humanistic the teachers in the school, the 
higher the quality of school life, operationalized in terms of the students' 
satisfaction with school their commitment to class work and their positive 
reactions to teachers (Lunenburg and Schmidt, 1988). The stronger the 
custodial orientation, the more stress that is placed on status obeisance, the 
value placed on authority for its own sake and the difference shown to 
people who are higher in rank (Helsel, 1971). Goal displacement also is 
more likely to occur in schools with a higher percentage of custodial 
teachers (Lunenburg, 1984). 
In general, pupil control ideology of teacher tends to be rather stable 
and consistent over time. One notable exception to this is the change in 
ideology that occurs in many neophyte teachers. Paschal and Treloar 
(1979) have demonstrated that prospective teachers become more 
humanistic during their undergraduate training and then more custodial 
during the first year of actual teaching experience. Hoy (1968) averred that 
the reason for this is that teachers undergo double socialization process. 
During college preparation for teaching the emphasis is on ideal practices 
and images. Student teachers are socialized into the more humanistic 
values and norms of the profession. The second phase of socialization 
occurs when the new teachers enter the classroom as a full time employees 
and are socialized into the more custodial values and norms held by other 
full-time members of the organization (Hoy and Woolfolk, 1990). 
In view of the importance of humanistic behaviour of teachers in 
the classroom for the learning of students, much of the research on 
teaching is now being conducted to find an answer to the question as to 
which of the teacher's characteristics as well as types of schools are 
associated with the humanistic pupil control ideology. In any interpersonal 
situation, the personalities involved during their mutual perceptions and by 
the same taken their control behaviours. Aiiport's (1954) central directive 
state theory lends support to the above notion as it says that central 
directive state such as values, attitudes, emotions and needs influence 
behaviour generally and perceptions and judgements particularly. This is 
because beliefs and behaviours are supposed to be highly related. 
Sprinthall, Whiteley and Mosher (1966) found that cognitive flexibility (an 
attitude) and behaviour are related. 
Further more, studies on authoritarianism (authoritarianism being 
considered a personality factor) and perception revealed that authoritarian 
and non-authoritarian differ significantly in the way they perceive and 
judge stimulus persons. Hart and Brown (1967) found that authoritarians 
were more rigid and assumed that other people were similar to themselves 
more often than non- authoritarians. This initial study on PCI (Willower, 
Eidell and Hoy, 1967) did show that closed-minded educators were 
significantly more custodial in PCI than open-minded educators. It seems 
plausible to assume that PCI, in part, a function of personality factors as 
well as role factors. However, there is relatively little research which has 
been directed toward the relationship between characteristics and type of 
schools and PCI of teachers. 
Studies have reported that attitude towards teaching is related to PCI 
of the teachers. Lunenburg (2000) demonstrated that a strong relationship 
between pupil control ideology and teacher behaviour. Bartlett (1976) 
reported that teacher attitudes as a function of pupil control ideology. He 
investigated that attitude of teachers which are associated with high levels 
of custodialism. These attitudes include emphasis on, content to be taught, 
teacher direction, rigid classroom procedures and social disengagement 
from pupils. Packard (1989) found that the more custodial the ideology of 
teachers, the more custodial the behaviour. Lunenburg (2000) also found 
that a professional perspective was negatively related to custodialism of 
teacher. Khatoon (1988) revealed that attitude towards teaching is not 
related to the type of teacher's verbal behaviour in the classroom. 
Educators' PCI and their behaviour are significantly related to each other 
(Willower, 1974). Nevertheless, pupil controls have traditionally focused 
upon teachers' behaviour (Lunenburg and Schmidt, 1989). 
Educational literature reports high levels of occupational stress 
among teachers. There are many sources, manifestations and stages of 
stress. The degree of any individuals stress is a combination of 
environmental events known as "stressors" and individual perception and 
evaluation of those events (Fimian, 1982; Harris, Halpin and Halpin 1985; 
Borg and Riding, 1993). Teacher stress has been identified as a disruptive 
factor toward productiveness within the classroom. It has been reported 
that job-related stress is a common phenomenon among many teachers. 
The impact of this stress can prevent productive teaching and learning, as 
well as effect the physical and emotional well-being of the individual 
teachers (Harris, Halpin and Halpin, 1985). 
Teachers with a more custodial orientation experience greater 
occupational stress (Albertson and Kagan, 1987) and are more at risk of 
burnout than their more humanistic colleagues (Cadavid and Lunenberg, 
1991). Borg and Riding (1993) stated that the little association has been 
found between demographic variables and level of teacher stress. 
Alternately, other literature supports the premise that there is a direct 
relationship between level of teacher stress and personality characteristics. 
Teacher control ideology has also been associated with student's factors 
that contribute to teacher burnout (Friedman, 1995). Teachers who 
possessed a humanistic orientation to pupil control were affected mostly by 
student characteristics of disrespect, while teachers with a custodial 
orientation were affected by inattentiveness. The impact of these student 
characteristics on teacher burnout was mediated through gender, with male 
teachers experiencing burnout due to student inattention and female 
teachers due to disrespect. 
The most substantial difference in the pupil control ideology of male 
and female educators occurred when all male teachers were compared with 
all female teachers. Willower, Eidell and Hoy (1967) concluded that the 
male teachers had a more custodial pupil control ideology than the female 
teachers. Packard (1988) also found that female teachers are more 
humanistic or less custodial than male teachers. Males and secondary 
school teachers tend to be more custodial than females and elementary 
teachers (Appleton and Stanwyck, 1996 , Richardson and Payne, 1988). 
Teachers learn the appropriate role requirements for teaching through 
the socialization process. They are socialized to the requisite roles and 
behaviour both formally and informally, that is, through education and 
experience. New teachers, receive much of their initial socialization on 
teaching in their preparation programmes, which are for the most part 
idealistic, and humanistic (Hoy 1967, 1968, 1969; Hoy and Woofolk, 
1990). Experience is a strong socialization agent; in fact, we assumed that 
the most significant socialization takes place on the job, Evidence from a 
number of studies (Coleman, 1961; Hoy and Woolfolk, 1990; Waller, 
1932; Willower and Jones, 1963) consistently demonstrates that the teacher 
subculture in public schools tends to be custodial. Good teaching is often 
equated with good control. New teachers spend a great of their time trying 
to convince older teachers that they can handle the students and are not 
weak on discipline. Hence, we predicted that beginning teachers are less 
custodial in their pupil control ideology than experienced teachers 
(Willower and Jones, 1963). 
Older, more experienced teachers have been shown to have more 
custodial orientation in their approach to classroom management than their 
les experienced colleagues (Hoy and Rees, 1977; Packard, 1988). Verma 
and Khatoon (1984) found that more experienced educators were more 
custodial than their counterparts. Willower, Eidell, and Hoy (1967) did 
find that teachers with more than five years of experience were 
significantly more custodial than teachers with less experience. New 
teachers with relatively humanistic pupil control orientation quickly 
become significantly more custodial in their orientation as they become 
socialized by more experienced and more custodial colleagues. (Hoy, 1967, 
1968, 1969, 1977; Templin, 1979). 
Gossen (1969, as cited in Packard, 1989) found that teachers in low 
socioeconomic (SES) schools were more custodial than teachers in middle 
and high SES schools, and Barfield and Burlingame (1974) reported 
similar results linking low SES schools to a more custodial attitude by 
teachers. 
Brenneman, Willower and Lynch (1975) found that elementary 
school teachers were on the average almost five points more humanistic on 
the pupil control ideology score than were secondary school teachers. 
Similarly, Estep, Willower and Licata (1980) found that the greater 
custodialism of high school teachers was reflected in classrooms that were 
more orderly, more predictable, and less robust. Elementary school 
teachers and field experience students are more humanistic in their pupil 
control ideology than their secondary counterparts (Hoy, 1967; Hoy 1968; 
Jones, 1982). 
The more liberal and child-centered philosophy of elementary 
school teachers (Gibson, 1970) may also be reflected in their more 
humanistic ideology. Packard (1988) speculated that secondary schools 
may attract or may select teachers who lean toward a custodial orientation. 
Similarly, weak control by a teacher is perceived by one's peers in high 
schools as an indication of ineffectiveness (Willower and Lawrence, 1979). 
Research in public and private elementary and secondary schools found no 
significant difference between the pupil control orientation of religions and 
public school teachers, but determined secondary teachers are more 
custodial than elementary teachers (Denig, 1996). Smith, Reinhartz, 
Oshima, and Smith (1982, as cited in Packard 1989) discovered lower PCI 
scores, meaning more humanistic teachers, among teachers in urban, 
ethnically diverse schools than among teachers in white, suburban schools. 
Although many factors within classrooms can affect students' 
academic and social motivation, the role of classroom climate is 
significant. In particular, the authority structure of classrooms that 
encourage students to be autonomous in their learning is related to their 
intrinsic motivation. Similarly, the inter personal relationship domain that 
fosters care and relatedness have a positive affect on students' motivational 
outcomes (Conell and Wellborn, 1991; Deci and Ryan, 1994). One 
important factor linked to the climate is teachers' control orientation. 
Teachers' orientation whether they believe that children should be 
controlled or be given freedom to make decision determines the structure 
of classrooms which in turn affect students' motive to learn (Deci, 
Schwartz, Sheinman and Ryan, 1981). Moreover, it is also argued that 
teachers' orientations translate into teachers' behaviour which students can 
readily perceive (Deci, Schwartz, at al., 1981). When they perceive that 
their teachers care about them or listen to them, their motive to learn and 
efforts to behave in socially appropriate ways is enhanced. 
For the professional preparation of the teachers, the study of the 
pupil control ideology held by them is very important. However, a teacher 
performs his duty as a teacher is dependent to a great extent on his pupil 
control ideology, attitudes, values and beliefs. A humanistic ideology 
makes the work not only easier but also more satisfying and professionally 
rewarding. Custodial behaviour makes the teaching work harder, more 
tedious and unpleasant. In additional a teachers' attitude not only influence 
his behaviour in classroom but also influence the behaviour of the pupils. 
Moreover, effective and productive learning on the part of the students can 
be achieved by humanistic and flexible type of climate. 
The investigator is more convinced that teacher attitude, 
occupational stress, demographic, personal and institutional factors need 
no longer be neglected in research directed towards a study of correlates of 
teachers pupil control ideology. The reason is obvious. Conceptually, they 
appear to influence the teacher pupil control ideology but their influence 
has not yet been empirically studied adequately in India. The present study 
among other is concluded in the area of pupil control ideology but its 
distinctive feature is to study correlation of certain variables not included 
in earlier studies with pupil control ideology in India and also in abroad; 
specially nature of job, marital status, financial problems, chronic diseases, 
Single-sex and Co-educational schools. This being the reason, the 
investigator undertook the present study which attempt to investigate the 
relationship of these variables with pupil control ideology of teachers. 
1.2 Statement of the problem 
"Relationship of personal and institutional factors with pupil 
control ideology of school teachers". 
1.3 Objectives of the study 
It is the first time that PCI of Elementary, Secondary and Senior 
Secondary school teachers is being investigated at Ph.D. level in Aligarh 
Muslim University, Aligarh. Pupil control ideology may be studied at 
different levels, depending upon the purpose to be served by the enquiry. 
The problem of the present research concerns natural history and 
correlational study. PCI is described and correlated with attitude, anxiety, 
demographic, personal and institutional factors of the teachers in order to 
develop further insight into the nature of teachers' PCI. Against this 
background the following were the aims and objectives of the present 
study. 
1. To develop a standard tool of research namely Pupil Control 
Ideology Scale, which has not been constructed in our country 
so far as such it will prove a valuable addition to the 
psychometric units of Indian Universities. 
2. To develop a standard tool of research; namely Attitude towards 
Teaching Profession Scale, to measure the attitude of the 
teachers towards teaching. 
3. To discover the general pattern of pupil control ideology 
behaviour of teachers. 
4. To investigate the general pattern of teachers' attitude towards 
teaching. 
5. To investigate of the general pattern of the occupational stress 
of school teachers. 
6. To explore the relationship between teachers PCI and their 
demographic factors. 
7. To explore the relationship between teachers PCI and their 
personal factors. 
8. To explore the relationship between teachers PCI and their 
institutional factors. 
9. To pinpoint the main educational implications of this study. 
1.4 Questions posed for the study 
In the study of teachers' PCI in relation to their demographic, 
personal and institutional factors, certain pertinent questions arise which 
may be stated as under: 
i . Is there any relationship between teachers' attitude towards 
teaching profession and their PCI. 
2. Is there any relationship between teachers' occupational stress 
and their PCI. 
3. Do male and female teachers differ in regard to their PCI. 
4. Is there any relationship between teachers' qualifications and 
their PCI. 
5. Is PCI of the teachers related to their year of teaching 
experience. 
6. Do teachers drawing different salaries influence their PCI. 
7. Is there any relationship between teachers teaching different 
subjects and their PCI. 
8. Is there any relationship between teachers' nature of teaching 
job and their PCI. 
9. Is there any relationship between teachers' marital status and 
their PCI. 
10. Do teachers' financial problems influence their PCI. 
11.Is there any relationship between teachers' suffering from 
chronic diseases and their PCI. 
12.Do Elementary, Secondary and Senior Secondary teachers' 
differ significantly among themselves in regard to their PCI. 
13.Do Private and Government school teachers' differ in regard to 
their PCI. 
14.Do Single sex and Co-educational school teachers' differ in 
regard to their PCI. 
15.Do English, Hindi and combined (English, Hindi and Urdu) 
medium school teachers' differ significantly among themselves 
in regard to their PCI. 
16.Do Eastern and Western U.P. school teachers' differ in regard 
to their PCI. 
1,5 Hypotheses of the study 
In order to give proper direction to the investigation, it was thought 
necessary to formulate certain hypotheses which may be tested in this 
study. The investigator was guided by the results of previous researches in 
these areas, theoretical view points available in related literature and 
investigator's intuitive understanding and insight. For the present study the 
hypotheses have desirably to be stated in the null-form. The reason is 
obvious, when they are conceived as research hypotheses they are 
generally stated in the form of statements, but when they conceived as 
statistical hypotheses, usually they are taken in the form of null-
hypotheses. 
15 
The following null-hypotheses have been constructed for testing 
throughout the study. The confidence interval set up for the purpose of 
accepting or rejecting the hypotheses in the study is 0.05, 0.01 and 0.001 
levels. The reason for fixing the rigorous limit is discussed elsewhere. 
Common practice with this regard is to set up a region of 0.05, 0.01 and 
0.001 levels. The following hypotheses were established: 
1. There is no significant difference in PCI of teachers in regard 
to their attitude towards teaching. 
2. There exists no significant difference in PCI of teachers in 
regard to their occupational stress. 
3. There is no significant difference in the PCI of male and 
female teachers. 
4. Teachers differing in qualifications do not differ among 
themselves in regard to their PCI. 
5. There is no significant difference in the PCI of the groups of 
teachers having different years of teaching experience. 
6. Teachers drawing different salaries do not differ among 
themselves in regard to their PCI. 
7. Teacher teaching different subjects do not differ among 
themselves in regard to their PCI. 
8. Teachers' nature of teaching job (temporary and permanent) 
do not differ among themselves in regard to their PCI. 
9. Marital status (married and unmarried) of teachers do not 
differ among themselves in regard to their PCI. 
10. Teachers' financial problems do not differ among themselves 
in regard to their PCI. 
U. Teachers suffering from chronic disease do not differ among 
themselves in regard to their PCI. 
12. There exists no significant difference in Elementary, 
Secondary and Senior Secondary teachers in regard to their 
PCI. 
13. There exists no significant difference in Private and 
Government school teachers in regard to their PCI. 
14. There exists no significant difference in Single sex and Co-
educational school teachers in regard to their PCI. 
15. There exists no significant difference in English, Hindi and 
combined (English, Hindi and Urdu) medium school teachers 
in regard to their PCI. 
16. There exists no significant difference in Eastern and Western 
U.P. school teachers in regard to their PCI. 
1.6 Definition of the terms 
Some terms and concepts have been repeatedly used in this study owing 
to the unfortunate situation that those tenninologies in behavioural sciences has 
not yet attend a standardized form. It appears necessary that their definitions as 
accepted for this study are given so that any term may not mean different things 
to different readers of the dissertation. It is obvious that the investigator has not 
coined her own definitions, but has for each term selected the one from those 
given in standard text books which was found to have best solved the purposes 
of the present study. In case of each term or concept the accepted definition is 
preceded by a brief discussion of how it is viewed by different authors. 
1.6.1 Education 
Education consists of all those experiences which affect the individual 
from birth till death. Moreover, it is the process by which an individual freely 
develops himself according to his nature in a free and uncontrolled 
environment. It is a life long process of growth and development. According to 
Altekar (1957) education has always been regarded as a source of illumination 
and power which transfonns and ennobles our nature by the progressive and 
harmonious development of our physical, mental, intellectual and spiritual 
powers and facilities. 
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The Education Commission (1964-66), the first Commission in 
independent India which examined all the facets of education at all levels 
very aptly began its report with these words, "the destiny of India is now 
being shaped in her classrooms. This, we believe, is no mere rhetoric. In a 
world based on science and technology, it is education that determines the 
level of prosperity, welfare, and security of the people. On the quality and 
number of persons coming out of our school and colleges will depend our 
success in the great enterprise of national reconstruction whose principal 
objective is to raise the standard of living of our people". The National Policy 
on Education (1986) and as slightly modified in (1992) has also observed, the 
country has reached a stage in its economic and technical development when 
a major effort must be made to derive the maximum benefit from the assets 
already created and to ensure that the fruits of change reach all section. 
Education is the highway to that goal". Again it states, "in our national 
perception education is essential for all. This is fundamental to our all round 
development, material and spiritual. In sum, education is a unique investment 
in the present and future". 
Education is described by Kirk and Gallagher (1983) as the mirror of the 
society, showing its strengths, weaknesses, hopes, biases and key values of its 
culture. Thus, education has a definite role to play in the development of 
people and countries. It plays a significant role in the development of people 
because people are the wealth of any nation. It is also a source growth of any 
country. United Nations Education and Cultural Organization UNESCO 
(2001) declare education a vehicle for and indicator of development. Gandhiji 
speaks of education as, by education I mean an all round drawing out of the 
best in the child and man-body, mind and spirit. According to Vivekanand, 
education is the manifestation of divine perfection already existing in man. In 
the words of Dewey, education is the development of all those capacities in 
the individual which will enable him to control his environment and fulfill his 
responsibilities. Pestalozzi defines education as the natural, harmonious, and 
progressive development of man's innate powers. 
1.6,2 Teacher 
The quality of education depends largely upon the quality of teachers 
is one of the axioms of educational planning. Spacious buildings, modern 
equipment, textbooks, important though they are become ineffective unless 
there are teachers who have the imagination and the competence to get the 
children to use them properly. The Secondary Education Commission 
(1954) were convinced that the most important factor in the contemplated 
educational reconstruction is the teacher- his personal qualities, his 
educational qualifications, his professional training and the place he 
occupies in the school as well as in the community. They felt that the 
reputation of a school and its influence on the life of community is 
invariably determined by the kind of teachers working in it. The Education 
Commission (1966) had also echoed in their report when they said that of 
all the different factors that influence the quality of education and its 
contribution to national development, the quality, competence and 
character of teacher are undoubtedly the most significant. Dictionary of 
Education defined teacher is a person employed in an official capacity for 
the purpose of guiding and directing the learning experiences of pupils or 
students in an educational institution, whether public or private. Teachers 
are the real architects of the nation for it is they who provide the mould, so 
as to say in which the nation's character is cast. It is they who by their 
characters leave an indelible impression on the students of today who are 
the citizens of tomorrow. The place and importance of the teacher in a 
society can never be over estimated. A teacher is a central figure in the 
formal teaching learning set up. He is the ultimate agent who dispenses 
knowledge, frames the time schedule, selected reading materials, evaluates 
learning outcomes, and helps pupils to overcome their difficulties and 
personal problems. It is he who sets the standards, builds up desirable 
attitudes and approves or disapproves pupil behaviours. The Education 
Commission of India has aptly said, the destiny of India is being shaped in 
her classrooms. It is the teacher who moulds the raw material into the 
refined product so the performance of teacher is most crucial input in the 
field of education. A competent teacher can implement lofty aims, 
sophisticated and abundant equipment and effective administration. 
Producing competent teachers is an obligation in the field of teacher 
education. Moreover, teachers are expected to posses the qualities like to 
build up character and personality, love for the profession, love for 
children, act as a guide etc. 
The teacher has not only been respected but worshipped. A good 
teacher is a powerful and abiding influence in the formation of character. 
He is far non valuable than magnificent buildings, rich curricula and 
experience equipment. 
1.6.3 Teaching profession 
The teacher's job involves many tasks, but the most important task is 
teaching. Teaching is a technique, a method and a concept. Teaching as a 
pious activity has been enjoying a place of high prestige in Indian culture 
since the dawn of human civilization. In fact, India may be regarded as the 
land of teachers. Joyce and Weil (1972) define teaching as a process by 
which teacher and students create a shared environment including sets of 
values and beliefs which in turn colour their view of reality. 
Sociologists characterize a profession as having a specialized body 
of knowledge based on systematic theories and transmitted through a 
formalized educational process. It is a process in which one professes to 
have acquired some knowledge used by way either of instructing, guiding 
or advising others or serving them in some art. 
Stinnett (1965) said that almost every specialized group, as soon as 
its members can claim to offer a significant service to society, begins to 
identify itself as a profession. Carr Saunders (1933) said that a profession 
may perhaps be defined as an occupation based upon specialized 
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intellectual study and training, the purpose of which is to supply skilled 
service of advice to others for a definite fee or salary. 
1.6.3.1 Characteristics of profession 
• A body of specialized based on theory which is the basis of 
the work of the group. 
• A process of fairly long formal training in an educationally 
communicable technique. 
• A procedure for certifying or validating the membership of 
the profession. 
• A set of standards of performance-intellectual, practical and 
ethical. The code of conduct is defined and enforced by the 
members of the profession. 
• Working increasingly towards altruistic objectives-a life 
long commitment on the part of members sustained by 
social and economic norms. 
• Tendency towards self-organization with a body of 
members, representing the entire corps doing professional 
thinking, controlling norms and advising in all professional 
matters. This also implies a broad range of autonomy for 
both the individual practitioners and for the occupational 
group as a whole. 
The National Classification of Occupations recognizes teaching as a 
profession. Teachers themselves think that they are not rated by society as 
high as other professional like bureaucrats (IAS) or doctors, engineers or 
lawyers. Moreover, it is commonly agreed that teaching is a peculiar type 
of profession. As beautifully pointed out by Rao and Venkataramana 
(1988), among all the professions, teaching belongs to a very special 
professional category. Srivastava (1980) comment, valuation and 
normative expectation from teaching profession tend to persist, there are 
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existential forces at work, which obstruct, or render difficult the realization 
of those normative expectancies and role obligations. 
Teaching is not simply a profession or a vocation; it is rich source of 
enjoyment especially for those who enter it not by compulsion of 
circumstances but by considered and thoughtful choice. Teaching is a 
noble profession. It provides the individual as opportunity to render a great 
service to mankind. Good teachers are always respected by the society. 
Teaching profession is both a heaven and a hell. It is a heaven for those 
who command respect and a hell for those who demand respect. 
Ramamurti (1990) has rightly remarked: Economic benefits, job security 
and freedom of work are generally perceived as necessary conditions for 
improvement in the social status of teachers. However, increase in material 
benefits is not sufficient. Cultivation of professional competence, capacity 
to inspire and motivate students, devotion to duty, good scholarship and 
academic record, and quest for knowledge and excellence are all equally 
significant. Unless the level of professional competence rises along with 
betterment material conditions the status of teachers will not improve. 
Thus, teaching is in the process of professionalization. The key 
formula is "improvement of quality of service". 
1.6.4 Pupil control ideology 
There seems to be little doubt that pupil control is an important, if 
not pervasive, aspect of the organizational life of public schools. Waller 
(1967) classical analysis of the social organization of the school vividly 
depicts the significance of pupil control in schools. Nearly four years later 
Silberman (1970) noted that "the most important characteristics school 
share in common is a preoccupation with order and control". Nonetheless, 
a review of the literature on pupil control or "discipline" in schools reveals 
a host of prescriptions, admonitions, and exertations concerning discipline 
and little in the way of systematic study on the control of students in 
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schools. One important exception to this general position is a series of 
investigations evolving from the research begun at the Pennsylvania State 
University which focused on the school as a social system and on the place 
of pupil control in such systems (Willower & Jones, 1963; Willower 1965; 
Willower, Eidell & Hoy, 1967). 
A conceptual framework for the study of pupil control in the 
schools was developed from research at the Pennsylvania State University 
(Willower, Eidell & Hoy, 1967). Pupil control was conceptualized along a 
continuum ranging from 'custodialism' at one extreme to 'humanism' at 
the other. A custodial pupil control orientation stresses the maintenance of 
order, punitive sanctions, and the interpretation of student misbehaviour in 
moralistic terms. A humanistic pupil control orientation emphasizes an 
accepting trustful view of students and confidence in their ability to be 
self-discipline and responsible. 
The model of custodial perspective is the traditional school that 
provides an inflexible and highly controlled setting concerned primarily 
with maintaining order. Students are stereotyped according to their 
appearance, behaviour and family social status. Teachers who hold a 
custodial orientation conceive of the school as an autocratic organization 
with a rigid teacher-pupil hierarchy. The flow of power and 
communication is unilaterally downward. Students must accept the orders 
of their teachers without question. Teachers do not attempt to understand 
misbehaviour, but instead view it as personal affront. Students are 
perceived as irresponsible and undisciplined persons who must controlled 
through punitive measures. In brief, pessimism, and watchful mistrust 
pervade the atmosphere of the custodial school. 
The model of the humanistic perspective is the school as an 
educational community in which students learn through cooperative 
interaction and experience. Learning and behaviour are viewed in 
psychological terms, not moralistic ones. Self-discipline is substituted for 
strict teacher control. Flumanistic orientations lead teachers to desire a 
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democratic atmosphere with open chamiels of two-way communication 
between pupils and teachers and increased self-determination. In sum, a 
humanistic orientation is used in socio-psychological sense suggested by 
Fromm (1948); it indicates an orientation that stresses the importance of 
the individuality of each student and the creation of a climate to meet wide 
range of student needs. 
The description of humanistic and custodial orientations of pupil 
control as given by Willower, Eidell and Hoy informs the definition of the 
concept of pupil control ideology as accepted in the present study. The 
investigator believes that a teacher's pupil control ideology is largely 
determined by his view about the child's nature. If he believes that child is 
pious, full of virtues, godly qualities and possesses individuality, worth 
respect then his control ideology is based on humanistic principles which 
would include sympathy, love, respect for individuality and belief in self 
controlling ability in the child as against it, if the teacher holds the view 
that the child nature is basically sinful needing strong measures for 
correction then he would mistrust the child disregard his individuality and 
use punitive measures to control him. 
It is on this assumption that the measure of pupil control ideology 
has been developed for use in this study. 
1.6.4.1 Open and closed mindedness 
It has long been recognized that an individual's belief as well as his 
disbelief have an important influence on his values and attitudes. Rokeach 
(1960) suggested that the belief and disbelief system reduce to a single 
dimension, which he classified as the 'open minded and closed minded' 
dimensions. The open minded person according to Rokeach sees the world 
as friendly place. He is more free and more impervious to relevant 
pressures. The close minded individual sees the world as threatening place. 
Therefore, he is more inclined to rely on absolute authority. 
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1.6.4.2 Open and closed climate 
The organizational climates of schools have been conceptualized 
along an open-closed continuum which marks the extremes of the climate 
range (Halpin and Croft, 1963). Openness is used in the Halpin and Croft 
framework to denote a climate characterized by high teacher morale and 
good professional relationships between and among principals and staff. A 
climate referred to a closed exhibit the opposite characteristics that staff 
divisiveness, non professional concerns and a principal who is perceived to 
be relatively concern for the welfare of his teachers and success of his 
schools. 
1.6.5 Attitude 
An attitude is the individual's organization of psychological 
processes, as inferred from his behaviours, with respect to some aspect of 
the world which he distinguishes from other aspects. Attitude is an 
acquired phenomenon which is manifested through behaviour of an 
individual by way of a reaction to external stimuli. It is a feeling, a 
reaction towards certain object or concept. Eagly and Chaiken (1993) may 
be defined attitude as learned predispositions to respond in a favourable or 
unfavourable manner to a particular person, behaviour, belief or thing. 
Shaw and Wright (1967) believe that attitudes are the end products of 
socialization process which significantly influence man's responses to 
cultural products, to other persons, and groups of persons. Krech et al. 
(1962), define atdtude is an enduring system of positive and negative 
evaluations, emotional feelings, and pro or con action tendencies with 
respect to social object. According to Allport (1954), defined attitude is a 
mental and neural state of readiness, organized through experience, 
exerfing a directive or dynamic influence upon the individual's response to 
all subjects and situations with which it is related .According to Good's 
Dictionary of Education, attitude as the predisposition or tendency to react 
specifically towards an object, situation, or value; usually accompanied by 
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feelings and emotions. Chave (1928) states that an attitude is a complex of 
feelings, desires, fears, convictions, prejudices or other tendencies that 
have given a set or readiness to act to a person because of varied 
experiences. Thurstone (1946) define an attitude as the degree of positive 
or negative affect associated with some psychological object. The Oxford 
Advanced Learner's Dictionary of Current English (1995) defines attitudes 
as the way that you think and feel about somebody; the way that you 
behave toward somebody or something that shows how you think and feel. 
Thus, the concept of attitude includes ways of feeling, thinking, behaving 
and maintaining an expression of one's identity within the environment. 
1.6.5.1 Components of attitude 
An attitude has three component i.e. cognitive component refers to 
the categorization of the objects, persons or events towards which an 
attitude is formed. This component is associated with beliefs or ideas, and 
a belief may serve as an action indicator. Affective component refers to 
the feelings and emotions associated with a belief, and these feelings are 
termed as 'values'. A behavioural component- tendencies towards action 
are associated with the behavioural component, and these tendencies may 
be categorized as approach tendencies, where positive feelings are 
involved and negative feelings are avoided. 
1.6.5.2 Characteristics of attitude 
Shaw and Wright (1967) mentioned six general characteristics of 
attitude: 
• Attitudes are learned through social interaction rather 
than the result of maturation. 
• Attitudes have specific social referents or specific 
classes. Individuals demonstrate their feelings toward 
objects according to the manner in which they have been 
exposed to the object earlier. 
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• Attitude posses varying degree of inter-relatedness to one 
another. Attitudes are interacted to the extent that they 
possess similar referents. Attitudes which are highly inter 
related from clusters or sub-systems are related to one 
another to form the total attitudinal system of the 
individual. 
• Attitudes are based upon evaluation concepts regarding 
characteristics of the object. 
• Attitudes are constructed as varying inequality and 
intensity on a continuum from positive through neutral to 
negative. 
• Attitudes are stable and enduring. 
1.6.5.3 Functions of attitude 
• Attitudes help to understand the world around us, by 
organizing and simplifying a very complex input from 
the environment. 
• To protect self-esteem, by making it possible for us to 
avoid unpleasant truths about ourselves. 
• It helps to adjust in a complex world, by making it more 
likely that we will react so as to maximize our rewards 
from the environment. 
• Allow us to express our fundamental values. 
The process of measuring attitudes can be conceptualized as 
consisted of three stages: (i) identification of the types of behaviour 
samples those are acceptable as a basis of making inferences, (ii) 
collection of the samples of behaviour and (iii) treatment of the 
behaviour samples so as to convert findings about them into 
quantitative variable. 
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1.6.6 Attitude towards teaching profession 
An attitude is an important concept to understand human behaviour. 
People's attitudes towards their professions have on effect on their 
performance. This case is also valid for profession of teaching. Teaching is 
the most demanding job since teachers need a long time to see the results 
of their actions on students. 
The fact that attitude give directions to one's behaviour implies that 
they are very similar to motivation, goal seeking and purposive behaviour. 
A positive favourable attitude makes the work not only easier but also 
more satisfying and professionally rewarding. A negative unfavourable 
attitude makes the teaching work harder, more tedious and unpleasant. 
Moreover, effective learning on the part of the pupils can be achieved by 
employing teachers with desirable attitudes or by shaping their attitudes in 
the desired direction. 
Naturally a teacher with favourable attitude towards his/her job 
would produce a right type of youth. While the one with an unfavourable 
attitude towards the job would produce lope sided personality. If the 
attitude of the teacher towards his/her job in such an important factor, a 
study of it will be useful and of great practical value to educational 
authorities and to all other concerned with education. 
The present study involves the measurement of attitude towards 
teaching profession, therefore, it is necessary to give operational definition 
of attitude towards teaching profession, which is as follows: 
"Attitude towards teaching profession means the sum total of a 
teacher's evaluative reactions (positive and negative) as expressed through 
preferences or expressions of likes and dislikes for various aspects of 
teaching profession". 
Thus, the measurement of attitude in this study is done by evaluating 
the teacher's reaction (positive and negative) towards all important aspects 
of teaching profession as well as by his/her opinion, feelings, likes and 
dislikes towards the profession as a whole. 
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1.6.7 Occupational stress 
Human beings have many biological, psychological and social 
needs. When these needs are not satisfied they experience stress. Everyone 
has some stress with varying degree. The word 'stress' is defined as the 
state of psychological upset or disequilibrium in the human being caused 
by ft^ustrations, conflicts and other internal as well as external strains and 
pressures. Modern life is full of stress. An organization become more 
complex, the potential for and the amount of stress increase. 
Stress has been defined as the state manifested by the specific 
syndrome, which consists of all the non-specific induced changes in a 
biological system (Selye, 1974). Stress falls into different groups-physical, 
environmental, cultural, personal and social expectations. 
Stress is a hypothetical construct that represents an equilibrium state 
that exists between the individual responding to environmental demands 
and the actual environment. Disequilibrium may have actual cause or, 
frequently, a combination of both actual and perceived causes. Stress, 
therefore, can be posidve or negative, desirable or undesirable, and a good 
or bad reaction to a real or perceived imbalance between the demands of 
the environment and the individual's capability of responding 
appropriately to those demands (Fimian, 1982). In general term stress is a 
reaction to an event; it can only be sensibly defined as perceptual 
phenomenon arising from a comparison between the demand on the person 
and his ability to cope with. According to Ivancevich and Matteson (1980) 
stress can be defined as an adaptive response, mediated by individual 
characteristics and / or psychological demands upon a person. 
This definition include three concepts important to the overall study 
of stress: (a) situational demands or stressors cause persons to adapt; (b) 
individuals tend to react and adapt in different ways to the stressors they 
are presented, and (c) some form of physical and/or psychological 
responses will occur (Alley, 1980; Eskridge and Coker, 1985; Fimian, 
1982;Kreitner, 1989). 
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Teaching, including its administration, is seen as a highly stressful 
profession, perhaps more stressful than many others. Thus, teacher stress 
may be defined as the experience by a teacher of unpleasant emotions, such 
as tension, frustration, anxiety, anger and depression, resulting from 
aspects of his work as a teacher (Kyriacou and Sutcliffe, 1978a). 
Occupational stress has been described as the experience of negative 
feelings, such as frustration, worry and anxiety, perceived to arise from 
work related factors (Kyriacou, 2001). Occupational stress has been 
associated with burnout, which is considered a product of long term 
exposure to stress (Burke and Greenglass, 1994; Mearns and Cain, 2003). 
It has also been strongly associated with temporary and chronic illness, 
such as headache, hypertension, reduced immune response, stomach 
complaints, illness, depression and stroke (Aschcraft, 1992; Burke and 
Greenglass 1994; Guthrie 2006; Kahn and Byosiere, 1992; Kyriacou, 2001; 
Kyriacou and Sutcliffe, 1977). Occupational stress has been linked to 
decreased job satisfaction and job commitment, absenteeism, turnover and 
reduced performance (De Nobile and McCormick, 2007; Jepson and 
Forrest, 2006; Kyriacou, 2001; Muchinsky, 2000; Spector, 2000). All of 
these outcomes can be quite costly to schools and school systems in terms 
of financial outlays (Ashcraft, 1992; Guthrie, 2006), as well as disruption 
to student learning through reduced performance, absence and turnover. 
1.6.7.1 Sources of occupational stress 
Several factors have been identified as major sources of 
occupational stress among teachers. Prominent among these factors are 
poor working condifions (Rowsey and Ley, 1986), misbehaviour of 
students (Dunham, 1984), lack of resources for teaching (Faber, 1984; 
Okebukola and Jegede, 1989), overloading with non-teaching duties 
(Payne and Furnham, 1987) and pupil's poor attitudes to work (Kyriacou, 
1987; Okebukola and Jegede, 1989). 
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One definition of occupational stress suggests that job stress results 
from job features that pose a threat to the individual. Threat may be due to 
either excessive job demands or insufficient supplies to meet employee's 
needs. When the job requires too much work in too short a time, job 
overload exists. Supply deficits concern things employees expect from 
their jobs: adequate salary, job satisfaction, and promotion or growth on 
the job (Rice, 1992). 
Attempts to identify the sources of occupational stress have 
discovered many culprits. Gary Cooper, has developed a concise yet 
complete list of six sources of work stress (Cooper, 1983): 
• Job conditions - Quantitative & qualitative work overload, 
people decisions, physical danger, techno stress. 
• Role stress - Role ambiguity, sex bias and sex-role 
stereotypes. 
• Interpersonal factors - Poor work and social support 
systems, lack of management concern for the worker, 
political rivalry, jealousy, or anger. 
• Career development - Underpromotion, overpromotion, 
job security, frustrated ambitions. 
• Organizational structure - Rigid and impersonal structure, 
political battles, inadequate supervision or training, non 
participative decision making. 
• Home-work interface - Spillover, lack of support from 
spouse, marital conflict, dual career stress. 
1.6.7.2 Coping from stress 
It is necessary for school of coping the teachers stress, (e.g. 
Fletcher and Payne, 1982; Dunham, 1984; Kyriacou, 1981) the most 
frequently advocated changes are giving teachers more preparation time 
during each school day, reducing the size of classes, better organization 
and communication within the school, an improved climate of social 
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support, more effective programmes of staff induction and professional 
development, more recognition of teachers efforts and a clearer description 
of job tasks and expectations. There are some steps for coping of teacher 
stress: 
• Create a supportive organizational climate- This type of 
climate will help to reduce job stress and thereby improve 
job satisfaction among teachers. By providing better 
working conditions, teachers will be more satisfied to 
work in the institution they are working 
• Enrich the design of tasks- Careful managing of task 
design may be an effective way to cope up with stress. 
Teachers' job can be enriched by improving job content 
factors such as recognition, advancement and growth. 
• Reduce conflict and clarity institutional goals-To reduce 
role conflict the authorities should provide clear cut 
guidelines, so that they will be aware of their roles and 
there will be no ambiguity in understanding of what he or 
she is to do. 
• Provide guidance and counseling- Teachers should be 
provided proper guidance and counselling in the 
organization so that they will be aware of their duties, 
working conditions in the schools. By knowing this can 
adjust with the school conditions effectively. 
A satisfied and happy teacher is very likely to exert himself, work 
with enthusiasm. Likewise a dissatisfied teacher is likely to be dissatisfied 
in several aspects. Hence the welfare of the teacher should be of supreme 
concern to the school authorities. Thus proper environment, good working 
conditions, better salary will help the teachers to have job satisfaction 
while working in the school. 
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1.6.8 Demographic factors 
Statistical socio-economic characteristics or variables of a 
population, such as gender, qualification, experience and salaries. 
1.6.8.1 Gender 
It is the fact or condition of being a male or female human being, 
esp. with regard to how this affects or determines a person's self-image, 
social status, goals etc. It is an attribute that everyone has; it is a 
distinguishing word that is used to describe a person's sex-male or female. 
Moreover, it could refer to the acting of the sex role assigned to a person, 
masculine or feminine qualities. 
1.6.8.2 Qualification 
Qualification is the act of qualifying, or the condition of being 
qualified. In other words, it is that which qualifies; any natural endowment, 
or any acquirement, which fits a person for a place, office or employment, 
or which enables him to sustain any character with success; an enabling 
quality or circumstances; requisite capacity or possession. 
1.6.8.3 Experience 
The acquisition of knowledge, atfitudes or skills through one's 
own perception and participation, or knowledge, attitudes or skills so 
acquired. Moreover, it is the accumulation of knowledge or skill. 
1.6.8.4 Salaries 
Salary is a fixed compensation for services, paid to a person on a 
regular basis. In other words, salary means all remuneration capable of 
being expressed in terms of money to be payable to an employment or of 
work done in such employment. Salary includes dearness allowance, house 
rent allowance,. traveling concession, bonus including incentive, any 
contribution paid or payable by the employer to any pension fund or 
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provident fund or for the benefit of the employees, any commission 
payable to the employee and any other applicable allowance. 
1.6.9 Personal factors 
A set of potentially influential factors are generally categorized as 
being associated with personal characteristics such as subject taught, 
nature of job, marital status, financial problems and chronic diseases. 
1.6.9.1 Subject taught 
Science refers to any systematic knowledge or practice science is 
accumulated and established knowledge, which has been systematized and 
formulated with reference to the discovery of general truths or the 
operation of general laws; knowledge classified and made available in 
work, life, or the search of truth; comprehensive, profound, or 
philosophical knowledge. 
Social science is the study of human society and of individual 
relationships in and to society. Moreover, it is a scholarly or scientific 
discipline that deals with such study, generally regarded as including 
sociology, psychology, anthropology, economics, polifical science and 
history. 
Arts are the discipline that includes basically the literature subjects 
like English, Hindi, Urdu, Arabic, Persian Sanskrit etc. Besides, linguistics 
and Modern Indian Languages are also included in this category. 
1.6.9.2 Nature of job 
Temporary is a term that denotes a finite period of time, with a 
defined beginning and an end or one that is employed only for a limited 
time. 
Permanent is used for fixed and changeless situations i.e. lasting or 
to last indefinitely. Moreover, it is not expected to change for a long or 
indefinite period. 
1.6.9.3 Marital status 
Married means to unite, to join a person in wedlock or to enter into 
the connubial state or to take a wife or husband. Unmarried is one who 
have no spouse. 
1.6.9.4 Financial problems 
Finance means the management of a supply of money. The 
problem which arises due to lack of proper management of finance is 
known as financial problem. Some persons have financial problems, and 
some have not. 
1.6.9.5 Chronic diseases 
Chronic disease is a disease that persists for a long time. It is 
generally cannot be prevented by vaccines or cured by medication, no do 
they just disappear. Health damaging behaviors-particularly tobacco use, 
lack of physical activity, and poor eating habits-are major contributors to 
the leading chronic diseases. Diseases which have one or more of the 
characteristics: they are permanent, leave residual disability, are caused by 
non-reversible pathological alteration, require special training of the 
patient for rehabilitation, or may be expected to require a long period of 
supervision, observation, or care. 
1.6.10 Institutional factors 
Institutional factors include Elementary, Secondary and Senior 
Secondary schools. Private and Government schools. Single-sex and Co-
educational schools, English, Hindi and combined (English, Hindi and 
Urdu) medium schools. Eastern and Western U.P. schools. 
1.6.10.1 Elementary, Secondary and Senior Secondary schools 
In fact, education in our country starts from the elementary 
school. It is the first rung in the educational ladder. It covers a period of 
four or five years starting from 5 plus or 6 plus and going to 10 plus or 11 
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plus. The constitution provides for free and compulsory education up to 
fourteen years of age and accordingly, Elementary education means 
education up to first eight classes. Moreover, an Elementary school is an 
institution where children receive the first stage of compulsory education 
known as Primary or Elementary education. 
The education after the Vlllth classes and before the higher 
education is termed as Secondary educafion. Educafion at this stage 
consists of subject's like mother tongue, arithmefic, sciences, history, 
geography, craft, English and national language. At the end of two-year 
term, there is a public examination known as marticulation examination. It 
is conducted by the School Education Board of the concerned state. After 
passing this examination the pupil either enters a profession or joins a 
college for higher education. The duration of this stage is two years i.e. IX 
and X and a school which provides this two years of education is known as 
Secondary school. 
Senior Secondary school is a school where young persons are 
preparing for employment, provision is made for the introduction of 
different types of vocational courses, at the higher secondary level, follows 
a uniform structure of 10+2 i.e. 12 years. A public examination is 
conducted at the national or state levels at the end of the higher secondary 
stage. 
1.6.10.2 Private and Government schools 
Private schools are schools that are not operated by Govt., that 
function in lieu of Govt, operated (public school) for compulsory school 
attendance purposes, and that offer some or all of the Elementary and 
Secondary levels of instruction. According to Good's Dictionary of 
Educafion Private school is a school that does not have Government 
support and is not under public control. Private schools do not receive tax 
revenues, but instead are founded through tuition, fundraising, donations 
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and private grants. It means that it is one carried on a business, without 
government aid. 
A Government school is that which runs by the State or Central 
Government or public sector undertaking or an autonomous organization 
completely financed by the Government. They follow the syllabi of State 
or Central Board of Education and generally their final examinations are 
conducted by them. Both the recurring (teaching and non-teaching) grant 
and non-recurring expenditure of these schools are met from the budget. 
There schools are permitted to collect a small amount of admission and 
special/amenity fees which are used for purchase office and library, 
consumables, maintenance of building etc. 
1.6.10.3 Single-sex and Co-educational schools 
The systems of education in which only boys (male) attend the 
institution or school are known as Single-sex (boys) school. The system of 
education in which only girls (female) attend the institution or school are 
known as Single-sex (girls) school. Co-education means education of the 
boys and girls in the same institution in the same class and by the same 
teacher at equal footing. Co-educational school is that in which both boys 
and girls are admitted to all classes in the institution or school. 
1.6.10.4 English, Hindi and combined (English, Hindi and Urdu) medium 
schools 
Medium of Instruction is the language through which subjects 
other than languages taught. English medium schools are those schools in 
which medium of instruction are English. Hindi medium schools are those 
schools in which medium of instruction are Hindi. Combined (English, 
Hindi and Urdu) medium schools are those schools in which three 
languages are taken as medium of instruction. 
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1,6.10.5 Eastern and Western U.P. schools 
Eastern and Western U.P. schools mean the schools of Eastern 
Uttar Pradesh and Western Uttar Pradesh. The schools included from these 
regions are Elementary, Secondary and Senior Secondary schools. 
1.7 Significance of the study 
One of the major concern of a teacher in the classrooms relates to 
pupil control. It is needless to say that if a class is indisciplined and 
misbehaved the teacher can not produce the desired changes in the pupil. 
For a proper and conducive environment of learning it is necessary that the 
student attained the instructional activities that go on a given movement in 
the classroom. They should also maintain proper rapport and relationship 
with their teacher. 
For a genuine social emotional climate in the classroom, it is 
incumbent upon the teacher, who plays a central role in this regard, to 
understand and follow the principles of group dynamics. Moreover, he can 
create an atmosphere which is inspiring, motivating and conducive for free 
and creative expression by the pupils. 
This kind of social emotional climate required certain intellectual 
personality qualities in the teacher. Moreover, teacher's own sex, 
qualification and experience are also likely to affect his ability to maintain 
proper discipline in the classroom. The present study has value for 
education in that its aim and objective at studying the significance of their 
variables for teacher's effectiveness as a manager of classroom. 
The findings of the study would be helpful to the teachers, educators 
and also the selectors of the teachers in schools. The result of this study 
could be utilized by them in determining whether teacher's sex, 
qualification, experience and other related variables of the study are in 
agreement with the demands to be place upon him by a problem of pupil 
control or not. The training colleges on the other hand could introduce 
programmes of teacher"s skill of maintaining healthy and congenial 
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interpersonal relationship in the classroom. The study suggests that pupil 
control ideology of secondary school teachers may be an indicator of the 
type of bureaucratic structure within the school. The degree of custodial 
pupil control should be reduced by the selection of teachers with strong 
professional orientations and the selection of open-minded teachers are 
likely to be helpful in muting the custodial edge of bureaucratic school 
structures. Attitude of teachers should also be positive towards their job in 
order to reduce job stress. If teachers were made aware of their pupil 
control orientation it may helpful to understand their own feelings and 
behaviours resulting with a possible increase in productive teaching and 
learning, as well as healthier personal physical and emotional states. 
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REVIEW OF RELATED LITERATURE 
The present chapter embodies a brief review of the researches done in 
the area related to this investigation. The purpose of reviewing the earher 
researches is not only to economize the historical perspective of the present 
work but also because the related studies have taken cognizance of one or more 
variables included in this study and as much there may help the investigator to 
design her study in a manner such that recurrence of the short-comings and pit-
falls observed in any earlier study may be checked. At the same time, the 
findings may be utilized, whenever, necessary, for interpretation of the results 
of the present study. 
It is important to identify and discuss not only theories and research that 
support the hypotheses of the study but also those that might offer alternate 
points of view. This is especially important in areas where there is controversy 
or lack of agreement on a theoretical or methodological perspective. Only such 
studies are reviewed in some depth of details as have considerable bearing on 
this investigation, although, some more could be added for the purpose but the 
investigator has to be selective for obvious reasons. 
A summary of the research literature in the area of the teacher's pupil 
control ideology has been a subject of several studies both in India and abroad, 
most of the work done to date appears to be limited because pupil control 
investigations have been done as doctoral dissertations. When these studies 
have been reported in journals, only the published articles are listed. Several 
works in print since 1967 which ftimish information on the field study that 
generated the PCI-PCB research are included in the bibliography, as are a few 
pieces that explore implications for change in educational organizations in 
terms of the general conceptual approach that under lies the pupil control work. 
Likewise, other variables selected for this study appear to have been 
investigated only in a few studies as correlates of PCI. But research literature 
abounds in studies where those variables have been included in other context. 
In some cases their relationship with such factors as are concomitants of pupil 
control ideology also investigated. Such studies are also to be included in this 
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review for both interest as well as their implicit relationship with their present 
problems. 
2.1 General studies on pupil control ideology 
Jones (1969) found that teachers in schools which were high on an 
authoritative measure were more custodial than teachers in schools with a 
relatively less authoritative orientation. The same feature was indicated for 
teachers in schools which were characterized by a punishment centered 
bureaucracy as opposed to representative style. Willower, et al. (1971) have 
examined the relationship of dogmatism and pupil control ideology. Their 
finding uniformly shows that low dogmatisni is associated with the humanistic 
ideology, a result that applies to both teachers and principals. Packard and 
Willower (1972) reported pluralistic ignorance in a custodial direction. 
Teachers and principals and counselors to be more custodial than self-PCI 
scores indicated they actually were. Counselors were perceived quite accurately 
by teachers and were seen as more humanistic than they were by principals and 
counselors. A direct relationship was found between custodialism or disinviting 
acts in teacher's pupil control ideology and children's projections of rejections 
and hostility onto teachers. They also found that inviting acts on the part of 
teachers were related to low student rejection of teachers (Lunenburg and 
Stouten, 1983). 
Salerno and Willower (1975) findings mealed inter alia that there were 
positive relafionships between the individual teacher's PCI and his perception 
of the PCI both of members of his informal group and teachers in the school 
district. Individual teachers also perceived the PCI of the typical teacher in the 
district to be more custodial than his actual PCI. Although perceptions of the 
PCI of members in the infonnal group were also more custodial than actual 
measurements indicated, such perceptions were more accurate. Multhauf, 
Willower and Licata (1978) made an emphasis on teacher pupil-control 
ideology behavior and classroom environmental robustness and concluded that 
there is a direct relationship between custodialism in teacher pupil-control 
ideology and the robustness of the classroom environment was not significant. 
A significant relationship was found between teacher's perceived threats and 
custodialism of teachers. The greater the perceived threat to teacher status, the 
greater the custodiahsm (Willower and Lawrence, 1979). 
Willower and Landis (1970) indicated that the level of teacher 
professionalism was associated with a humanistic PCI. Mc Andrews (1971) 
found no relationship between teacher level of self esteem and PCI. Another 
study found that self perceived professional self esteem as a teacher, teaching 
abilities, and classroom management skills were much more closely associated 
with the humanistic rather than custodial view of student control, but it was the 
latter view that was most affected by teaching practice in Hong Kong (Yeung 
and Watkins,1998). Jury, et al. (1975) predicted that level of teacher self 
actualization would be directly related to humanistic pupil control ideology. 
One investigation by Helsel (1971b) proved the relationship of value 
orientation and pupil control ideology. The framework employed conceived of 
values in terms of traditional and emergent orientations. The prediction of 
direct relationship between custodialism in PCI and traditionalism in value 
orientation was supported. Helsel (1971a) also found the relationship between 
status obeisance, or the value placed on authority for its own sake and the 
deference shown positions higher than one's own, was the subject of another 
inquiry. The hypothesis that teacher status obeisance and custodialism in PCI 
would be positively associated was supported. Zelei (1971) reported that 
teacher sense of power was positively associated, with humanistic pupil control 
ideology. Teachers who have a low sense of instructional efficacy favour a 
custodial orientation that relies on extrinsic motivation and negative sanction to 
urge students to study or do what they are told (Woolfolk and Hoy, 1990). 
Goldenberg (1971) observed that pupil control ideology of teacher does 
differentially affect selected verbal behaviour (i.e. accepting and developing 
students' ideas, lecturing, living facts or opinions; and student initiated verbal 
behaviours) in the classroom. Leppert and Hoy (1972) dealt with the 
relationship of teacher PCI and a broad set of personality characteristics 
measured by Stern's Activities Index. This Index consisted of teacher 
personality factors such as self assertion, egoism, orderliness, sensuouness, 
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submissiveness and friendliness and found that lack of strong relationship 
between PCI and the individual personality dimensions measured by the 
Activities Index. Brenneman (1974) indicated that self acceptance and 
acceptance of others of school teachers were significantly and positively 
correlated and that there was a significant negative correlation between teacher 
acceptance of others and pupil control ideology. Hence, it was suggested that a 
positive relationship existed between teacher acceptance of others and their 
humanism in pupil control ideology. 
An externally controlled teachers have a custodial pupil control ideology 
and he or she may perceive students as requiring finn discipline and direction 
form the teacher. The internally controlled teachers are more likely to perceive 
students in a positive manner; that is, seen students as self disciplined, 
trustworthy and responsible (Willower, Eidell, and Hoy, 1973). The studies of 
Kounin and Gump (1961); Lunenburg and O'Reilly (1974) indicated that 
teachers with humanistic orientation have fewer problems with classroom 
discipline and are able to foster interest in the learning process. Humanistic 
teachers reported fewer unresolved teacher-pupil conflicts and subsequently 
fewer referrals of pupils for administrative disciplinary action (Foley and 
Brooks, 1978). 
Baum (1997) summarized that staff directly responsible for the control 
of students were the most custodial. Security personnel and teachers were 
judged to be custodial. Administrators and counselors were judged to be 
humanistic, and the humanistic model is associated with fewer discipline 
problems. No significant relationship between the PCI scores of teachers and 
their discipline effectiveness was found in a study of (Barrick, 1981). No 
significant correlation between teacher pupil control ideology score and 
discipline effectiveness measured as the number of disciplinary referrals 
submitted to the school administration (Coleman, 1983). 
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2.2 Pupil control ideology in relation to attitude towards teaching 
profession and occupational stress 
Yuskiewicz and Donaldson (1972) indicated that teacher job satisfaction 
was found to be a function of subculture consensus with respect to pupil 
control ideology, accentuated in terms of teaching level and experience. 
Teacher pupil control ideology-behaviour congruence would be positively 
related to teacher job satisfaction (Willower and Heckert, 1977). Khatoon 
(1988) revealed that attitude towards teaching is not related to the type of 
teachers' verbal behaviour in the classroom. A definite relationship has been 
found to exist between pupil control ideology and teachers' classroom 
behaviour. The teachers with indirect classroom behaviour are more humanistic 
in their approach to problems of pupil control and discipline than those who 
use mixed type of behaviour or are quite direct. In comparison to custodial 
teachers' humanistic teachers provide greater degree of motivation, provoke 
higher mental skills of pupil, elicit greater degree of pupil participation in class 
discourse and do not exhibit possessive behaviour. Off-target remarks and non-
cooperation by pupils occur less in their classes. There exists no significant 
difference between mixed and direct teachers so far as their pupil control 
ideology is concerned. 
The negative correlations of the morale and the attitude towards the 
teaching profession with PCI indicated that either teachers having low level of 
morale or teachers having negative attitude towards the teaching profession 
tended to exhibit custodial PCI. Dogmatism in teachers in related to their pupil 
control ideology. It can safely be said that closed-minded teachers are custodial 
in their PCI. Open minded teachers can be expected to have humanistic PCI 
(Gandhi, 1993). Bartlett (1976) indicates the attitudes of teachers which are 
associated with high levels of custodialism. These attitudes include emphasis 
on, content to be taught, teacher direction, rigid classroom procedures and 
social disengagement from pupils, and also showed that while operational 
measures of control may be similar, attitudes underlying control may differ. In 
schools serving higher socio-economic communities, teachers exhibit an 
"emotional disengagement-non-teacher direction" form of ideology. Open 
44 
attitudes were directly related to open practices, and custodial pupil control 
orientation was inversely related to open attitudes and open pattern of 
classroom behaviour (Hoy and Jalovick, 1979). 
Harris, et al. (1984) has indicated that teachers with a humanistic 
orientation have fewer problems with classroom discipline and are less subject 
to stress than are those with an authoritarian approach. An investigation of 
teacher stress focused upon teacher's personality, ideology, gender, age, locus 
of control and pupil control orientation. Moreover, this study also concluded 
that an authoritarian pupil orientation was associated with high stress for four 
of the five stress factors. An external locus of control was associated with stress 
for three of the five factors, and male teachers tended to have a more 
authoritarian approach than female teachers. Harris, et al. (1985) investigated 
the relationships among pupil control orientation, five factors of teacher stress, 
sex, and age of 130 full-time teachers. Results indicated an authoritarian 
orientation was significantly related to higher scores on four of the five stress 
factors and age was significantly related to two stress factors. 
Pacitti (1995) indicated that an authoritarian orientation was significantly 
related to higher scores on three of the five stress factors. No significant 
relationship existed between gender and pupil control orientation. Year of 
teaching experience made no significant difference in terms of perceptions of 
job-induced stress. 
2.3 Pupil control ideology in relation to demographic and personal factors 
Budzik (1971) found that female teachers were more humanistic in PCI 
than their male counterparts. Male teachers were more custodial than female 
teachers at elementary and secondary levels of schooling (Willower, Eidell, and 
Hoy, 1973). Another researcher Packard (1988) also found that female teachers 
are more humanistic or less custodial than male teachers. Another investigation 
made on teacher pupil-control ideology behavior and classroom environmental 
robustness and concluded that male teachers were slightly more custodial in 
pupil-control ideology than the female teachers (Multhauf, Willower and 
LJcata, 1978). Mc Arthur (1979) found that among beginning teachers, males 
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appear to be more custodial in the approach than females. Female teachers 
were more custodial than male teachers and there is no interaction effect 
between variables sex and faculty, and sex and subject taught (Myers, 1985). 
Another study examined the relation of custodialism in teacher PCI and 
the instructional climate of the classroom in terms of cognitive activities and 
affective conditions. Teacher's sex emerged as a moderating variable. For male 
secondary teachers, custodialism in PCI was associated significantly with the 
less stress on higher cognitive levels, less discussion, less enthusiasm, less 
independence, less tolerance for divergent thinking, and greater focus on 
lecture. The relationships were not supported for female secondary teachers 
(Bean, 1972). Budzik (1971) concluded that teaching experience was 
associated with custodialism in PCI. Drozda (1972) found that elementary 
school teachers became more custodial during their first year of teaching 
experience. With experience, many teachers come to oppose permissiveness 
and take on a more custodial pupil control ideology than they held in their early 
years of teaching (Packard, 1988 and Willower et al., 1967). 
The results of the study by Venna and Khatoon (1984) showed that the 
sex of the teachers and length of teaching experience affect the pupil control 
ideology. The absence of interaction demonstrates clearly that the male and 
female teachers continue to maintain their position relative to each other 
throughout both levels of teaching experience so far as their pupil control 
ideologies are concerned. Moreover, female teachers are less custodial than 
male teachers and fresh teachers are less custodial than old teachers. Gandhi 
(1977) summarized his study and found that female young teachers and less 
experienced teachers were found to be more humanistic than their counterparts 
in pupil control ideology, whereas qualification was unrelated with the same 
and pupil control ideology and personality characteristics had good 
relationship. Altaf (1982) conducted a study to the influence of sex, experience 
and qualifications of secondary school teachers on pupil control ideology. He 
found that female teachers are more humanistic than the male teachers, fresh 
teachers are more humanistic than more experienced teachers and qualification 
does not affect the pupil control ideology of the secondary school teachers. 
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An investigation made by Rideout and Morton (2007) concluded that while 
demographic and experiential variables were predictive of PCI at the beginning 
of the teacher preparation program, the most predictive variables were 
contained within the philosophical orientations variable cluster. 
The difference in mean teacher perceptions on control ideology was 
significant between teachers of humanities and pure sciences, humanities and 
fine arts, social sciences and applied sciences, and social sciences and fine arts 
(Sahasrabudhe, 1977). Young science teachers were more conservative 
/custodial in their pupil control ideology than teachers trained in humanities 
subjects (Dann, et al., 1978; Lacey, 1977; Mc Arthur, 1981). Teachers of 
science and practical subjects are more custodial than teachers of humanities 
(Mc Arthur, 1979). Myers (1985) found that teachers in practical subject 
faculties and of practical subjects were more humanistic than humanities 
faculty subject teachers. 
Biological Science Curriculum Study (BSCS) Programme biology 
teachers who were more humanistic tended to follow their commercial 
instructions more closely than those custodial biology teachers (Jones, 1969). 
Jones and Blankenship (1970) concluded that high scores indicating a 
custodial pupil control ideology showed significant negative correlations with 
total scores on the biology classroom activity checklist (indicating the use of 
inquiry methods) and with of the seven BCAS sub-scales. The use of inquiry 
methods in the laboratory appeared to be less related to the teacher's pupil 
control ideology than the use of inquiry method in other classroom activities. 
2.4 Pupil control ideology and institutional factors 
Teachers were more custodial than principals at both the elementary 
and secondary levels and secondary educators were more custodial than 
elementary educators (Williams, 1972). Educators in elementary schools 
consistently have been shown to be more humanistic in PCI than their 
secondary school counterparts but this relationship is clouded by sex variable, 
since in some studies, women have displayed a more humanistic PCI than men 
(on sex. Bean 1972). Mc Bride (1972) indicated that junior high school 
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teachers were more custodial than middle school teachers. An investigation 
reported that perceptions of pupil control by teachers in the elementary school 
appeared to be more humanistic than senior high, junior high teachers (Barfield 
and Burlingame, 1974). Junior high teachers were significantly more custodial 
than either elementary or senior high teachers (Hardesty, 1978). 
Secondary teachers as being more custodial than the elementary 
teachers. Computation of the means and standard deviations for the male and 
female sub-samples at each school level showed male teachers as being more 
custodial in orientation than their female counterparts. Inspection of the means 
for the two male sub-samples showed secondary male teachers as being more 
custodial than elementary male teachers and secondary female teachers as 
being more custodial than elementary female teachers (Richardson and Payne, 
1988). An investigation showed that male teachers were more custodial than 
their counterparts. Further secondary school teachers report themselves as 
being more custodial than do elementary school teachers. The results also 
showed that male teachers of sub-sample were more custodial than female 
teachers at senior secondary level of teaching (Munir and Khatoon, 2008). 
Public school teachers were more custodial than BIA boarding school 
teachers (Tippeconnic, 1975). Teachers in the Catholic schools were found to 
be more humanistic in pupil control ideology than teachers in public schools; 
however, no statistically significant differences were found in either pupil 
control behaviour or students' perceptions of their teachers' control patterns. 
Moreover, teacher humanism in pupil control ideology and behavior is 
associated with students' perceptions of classroom life as more interesting, 
challenging, and action-packed (Lunenburg, 1990). Researches by Bryk, Lee 
and Holland (1993) have noted that one of the strengths of the catholic school 
is the consensus among the various members in the school community 
(administrators, teachers, parents, etc.) about the goals of the school. This may 
be reflected in the finding that there is no significant difference between the 
ideology of teachers in the primary and secondary religious schools. 
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A study on discipline in public and religious elementary and secondary 
schools and observed that secondary school teachers were more custodial than 
primary school teachers; however, public school teachers were not found to be 
more custodial than religious school teachers. When both school level and type 
were considered together, an interactive effect was found: public school 
teachers at the primary level were the least custodial (most humanistic) and 
public school teachers at the secondary level were the most custodial (Denig, 
1996). Schools marked by student unrest tended to have more custodial 
faculties than matched schools without unrest (Duggal, 1969). Small schools 
teachers are less custodial than who work in large school, in a part because 
higher levels of bureaucracy and student alienation seem to very directly with 
school size (Mitchell, 1974 and Brayboy, 1981). 
Consistency or agreement on humanistic or inviting acts among teachers 
within a school is important. Teacher's ratings on control ideology for four 
junior high schools were analyzed in related to student alienation. These data 
showed that more humanistic schools have less student alienation (Shearin, 
1982). More custodial PCI scores among teachers in white middle class schools 
than among teachers in urban, ethnically diverse schools (Gossen, 1969). 
Lunenburg and Schmidt (1989) compared urban, rural, and suburban schools, 
and indicated that urban schools faculty possessed a more custodial pupil 
control ideology. Saad and Hendrix (1993) surveyed that among 206 Arab and 
Jewish Israeli elementary teachers, teacher orientation toward class discipline 
was related to the interaction of location and ethnicity. More authoritarian 
attitudes were found in Arab rural schools than Arab urban schools, and in 
Jewish urban than Jewish (Kibbutz) schools. 
Appleberry and Hoy (1969) have examined the relationship of school 
organizational climate and the PCI for faculty. Results indicate that openness in 
school climate is associated with a humanistic faculty. Public elementary 
schools with open climates are significantly more humanistic in pupil control 
ideology than those with closed climates. Also, teachers, but not principals, 
serving in open schools, were found to be more humanistic in pupil control 
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ideology than those in closed schools (Appleberry, 1971). Age had significant 
relationship with teacher perception of climate, but not sex. Experience had 
significant relationship with teacher perception of climate, but not 
qualifications and four SES categories. Teacher serving in relatively open 
schools were significantly more humanistic in their pupil control ideology than 
their counterparts and they viewed the dimensions of climate in the same way 
(Gandhi, 1977). The teachers involved in this study were found to be relatively 
humanistic in their pupil-control ideology, perceiving their school climate to be 
relatively open (Ward, 1985). 
Hinojosa (1973) examined the organizational climate and pupil control 
ideology as perceived by teachers along with the self-esteem and power 
dimensions of the students' self-concept as perceived by students and 
concluded that there is a definite relationship existed between open and closed 
climates and high and low self-esteem scores. The relationship was positive in 
that the teachers with the ore open climate scores had students with high self-
esteem scores. 
A study made on pupil control in the school climate and found that 
teacher-pupil control ideology is an accurate predictor of the tone or climate of 
the school. Humanism in teacher-pupil control ideology has been found to be 
significantly related to a desirable school climate, while schools with a 
custodial orientation have been found to have teachers with low morale and 
low job and social needs satisfaction. It has also been found that the more 
custodial the orientation of the school, the lower the students' self-concept as 
learners (Schmidt and Jacobson, 1990). A study made by Mehta (1977) on 
institutional climate and students control ideology observed that significant 
faculty wise differences were found in mean perceptions of teachers on 
custodial and humanistic control ideology and positive and significant inter-
relationships existed among institutional climate. 
A study .made on institutional climate, teacher morale and student 
control ideology of teachers of higher secondary schools and revealed that area 
and type of school were significantly related to teacher morale as well as to 
student control ideology of teachers. School climate was significantly related to 
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the teacher related variables, like, qualification, socio-economic status, father's 
education and father's profession. Student control ideology of teachers was 
significantly related to the teacher related variables, like, income, caste and sex 
and no significant relationship was found among institutional climate, teacher 
morale and student control ideology of teacher (Trivedi, 1998). Size, area and 
type of school were not related to institutional climate, teacher morale or 
student control ideology of teachers; none of the teacher related variables, like, 
income, age, qualification, teaching experience, father's education, father's 
profession, caste and sex was found to be related to institutional climate, 
teacher morale, or student control ideology of teachers; majority of teachers 
was in favour of student control; no relationship was found among institutional 
climate, teacher morale and student control ideology of teachers (Gor, 1998). 
Area, sex and socio-economic status did not influence the quality of school 
life. In addition to this, in terms of pupil control ideology, out of 100 schools, 
53 were humanistic and 47 were custodial. Urban and girl schools were 
comparatively more humanistic than rural and boys schools. Quality of school 
life was found directly proportional to their climate. The dimensions of climate 
played their role in building the pupil control ideology and with less custodial 
control ideology, there was more of the good quality school life (Mistry, 1985). 
Schmidt (1992) conducted a study on relationship between pupil control 
ideology and the quality of school life and showed that a significant 
relationship between teacher humanism in pupil control ideology and student 
reports of quality of school life. There was a significant relationship between 
teacher humanism in pupil control ideology students' high satisfaction with 
school. There was a significant relationship between teacher humanism in pupil 
control ideology and students commitment to class work. 
Canadian and American teachers from lower socio economic 
backgrounds were more custodial than teachers of middle or high 
socioeconomic status schools (Andrews, 1965 and Gossen, 1969). Teachers in 
low socioeconomic status (SES) elementary schools were more custodial in 
PCI than lower the SES of the community, the more custodial the PCI of the 
high school faculty (Gossen, 1973). 
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2.5 Miscellaneous 
Student teachers reports an increase in PCI scores (becoming more 
custodial) after the student teaching experience (Hoy, 1969; Hoy and Rees, 
1977; Hoy and Woolfolk, 1990; Jones, 1982a). Hoy and Woolfolk (1990) 
discovered that following the student teaching experience the student teachers 
exhibited became more custodial in their pupil control ideology. The student 
teachers also exhibited higher personal teaching efficacy after the experience. 
The findings of Roberts and Blankenship (1970) concluded that student 
teachers as a group became more custodial during student teaching. 
Comparison of students showing no increase in PCI form scores and an equal 
number showing the largest increase, showed the two groups to differ 
significantly on mean perceived PCI scores and on mean socialization pressure. 
Examination of the difference in mean change in PCI fonn scores of students in 
situation of low, medium and high socialization pressure showed significant 
differences between low & high group and low and medium groups. 
Some researchers concluded that student teachers become more 
authoritarian, rigid, impersonal, bureaucratic and custodial after student 
teaching (Copeland 1980; Glassberg and Sprinthall 1980; Jones 1982; Emans 
1983; Killian and Mclntyre 1986b; Packard 1988; Hoy and Woolfolk 1990). 
Some researches reported that the student teachers become more liberal and 
confident (Zeichner and Grant, 1981; Tabachnick and Zeichner 1984). In 
comparison to cooperative teachers, student teachers are more humanistic 
(Longo, 1972). In a study of socialization and pupil control orientation, Jones 
(1982a) found that student teachers shifted from a more humanisfic attitude to 
the more custodial attitude held by cooperating teachers following student 
teachers. 
A number of studies reported that some student teachers did not become 
more custodial in their approach during their participation in student teaching 
(Silvemail and Costello, 1983; Zeichner and Grant, 1981), and that some 
became less authoritarian during the course of teacher training (Gibson, 1972). 
The findings of Harty, Anderson, and Enochs (1984) stressed that preservice 
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elementary teachers with early and continuous field experience were 
significantly more custodial than those without early field experience. 
The findings of Khatoon and Munir (2008) indicates that beliefs, 
perceptions and orientations that student teachers hold pupil control ideology 
change continually and significantly from humanistic to custodial after actual 
experience in school and classroom than during their practice teaching. Mean 
PCI score of in-service teachers was significantly higher than that of student 
teachers which suggests that with experience teachers oppose permissiveness 
and humanism and take on a more custodial PCI. Jones (1981) measured the 
pupil control ideology of the secondary student teachers before and after their 
field experience by the Pupil Control Ideology Form. Significant differences 
were not found between groups on the pre-PCI means or between pre-PCI and 
post-PCI means of either group, although the means of both increased from 
pre-to post-measures (more custodial). The post-PCI of non-science females 
was significantly higher (more custodial) than the post-PCI of science females. 
These results indicate that PCI may be influenced more by length of student 
teaching than by the subject area taught. 
There is significant difference in a custodial direction was found for the 
groups as a whole and for elementary and secondary school student teachers, 
taken separately (Hoy, 1967). Elementary and secondary school teachers were 
found to be significantiy more custodial in pupil control ideology after both 
student teaching and their first year of teaching, while the PCI of prospective 
teachers not teaching during their first year after graduation remained virtually 
unchanged (Hoy, 1968). Student teaching and the first year of teaching 
experience were significantly related to increased custodialism in PCI, the 
second year of teaching experience was found to have little impact on the PCI 
of most elementary and secondary teachers (Hoy, 1969). The studies of Jones 
(1982); Jones and Harty (1980) found that secondary student teachers became 
more custodial during student teaching, whereas the elementary student 
teachers did not experience such a change. The results of Killian and Mclntyre 
(1986a) indicated that the elementary field experience student teachers were in 
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general more humanistic in their pupil control ideology than their secondary 
counterparts. 
Student teacher placed in inner-city, "ghetto" schools were more custodial 
both before and after teaching than student teachers placed in suburban schools 
(Campbell and Williamson, 1978). Williamson and Campbell conducted a 
study in 1993 and found that preservice teachers engaged in student teaching 
tend to become less humanistic and more authoritarian in their relations with 
students as die student teaching experience progresses. In addition, inner-city 
student teachers tend to be more custodial before they begin student teaching 
than are suburban student teachers after they complete student teaching. Belief 
orientations that student teachers hold about pupil control are not influenced 
significantly by the effects of differing socioeconomic status and that the 
student teachers perceptions of life in the classroom relative to pupil control 
and his actual experiences in the classroom are fairly congruent (Gossen, 
1974). 
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METHODOLOGY AND DESIGN OF T 
Plan of a research study entails over view of the total layout 
including a consideration of how the work is to be executed. It is at this 
stage that decisions crucial for the accomplishment of the aims of the 
study such as what measures of gathering data are to be used, how 
population is to be defined and sampled, what controls are to be applied, 
what kinds of data pertinent to the study are to be collected and finally 
how it is to be analyzed, are made. 
Methodology is the study of the methods, design and procedures 
used in research. Methodology is defined by the Shorter Oxford English 
Dictionary as the 'science of method' or 'treatise on method'. 
The aim of methodology is to describe and analyze methods, 
throwing light on their limitations and resources, clarifying their 
suppositions and consequences, relating their potentialities to the 
twilight zone at the frontiers of knowledge (Kalpan, 1973). Research 
methodology is a way to systematically solve the research problem. It 
may be understood as a science of studying how research is done 
scientifically. In this, we consider the logic behind the methods use in 
the context of our research study and explain why we are using a 
particular method or technique and why we are not using others so that 
research results are capable of being evaluated either by the researcher 
himself or others. It involves systematic procedures starting from the 
initial identification of the problem to its final conclusions. Its role is to 
carry on the research work in a scientific and valid manner. It provides 
tools and techniques by which the research problem in attacked. It 
consists of procedures and techniques for conducting a study. It involves 
such general activities as identifying problems, review of the literature, 
formulating hypotheses, procedure for testing hypotheses, measurement, 
data collection, analysis of data, interpreting results and drawing 
conclusions. Thus, it consists of all the general and specific activities of 
research. 
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3.1 Methodology 
The method adopted in this study is descriptive in nature. A 
descriptive study describes and interprets "what is". It is concerned with 
conditions or relationships that exist, opinions that are held, processes 
that are going on, effects that are evident, or trends that are developing. 
It is primarily concerned with the present, although, it often considers 
past events and influences as they relate to current conditions. It deals 
with the relationships between variables, the testing of hypotheses, and 
the development of generalizations, principles, or theories that have 
universal validity. 
Descriptive research studies are designed to obtain pertinent and 
precise information concerning the current status of phenomena and, 
whenever possible, to draw valid general conclusions from the facts 
discovered. They may often result in the formulation of important 
principles of knowledge and solutions of significant problems 
concerning local, state, national and international issues. They are more 
than just a collection of data; they involve measurement, classification, 
analysis, comparison and interpretation. They collect and provide three 
types of data: 
• Of what exists with respect to variables or conditions 
in a situation. 
• Of what we want by identifying standards or norms 
with which to compare the present conditions or what 
experts consider to be desirable. 
• Of how to achieve goals by exploring possible wrys 
and means on the basis of the experience of others or 
the opinions of experts. 
Descriptive research includes surveys and fact finding enquiries of 
different kinds. The major purpose of this research is description of the 
state of affairs as it exists at present. Description research studies have 
following characteristics: 
56 
• They involve hypothesis formulation and testing. 
• They use the logical methods of inductive-deductive 
reasoning to arrive at generalizations. 
• They often employ methods of randomization so that 
error may be estimated when population 
characteristics are inferred from observations of 
samples. 
• The variables and procedures are described as 
accurately and completely as possible so that the study 
can be replicated by other researchers. 
However, descriptive research methods are non experimental 
because they deal with the relationships among non manipulated 
variables. Because the events or conditions have already occurred, the 
researcher merely selects the relevant variables for an analysis of their 
relationships. It seeks to find answers to questions through the analysis 
of variable relationships. Descriptive research also known as non 
experimental or correlational research, McMillan and Schumacher 
(1997) define a non-experimental design as a description of something 
that has occurred or examine relationships between things without 
suggesting direct cause and effect relationships. 
Moreover, descriptive studies investigate phenomena in their 
natural setting. Their purpose is both immediate and long range. They 
constitute a primitive type of research and do not aspire to develop an 
organized body of scientific laws. Such studies, however, provide 
information useful to the solution of local problems and at times provide 
data to form the basis of research of a more fundamental nature. 
The present study has been designed to be executed in different 
steps as given below. 
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3.2 Sample 
Data are the fundamental base in any statistical investigation and 
they may be collected either through 'Census' or 'Sampling' method. 
However, sampling method has become more popular these days. The 
assumption is that if the units of a sample are selected at random, its 
characteristics and inferences will almost be same as they exist in the 
universe. In this context, sampling has become an important tool for the 
tests of significance. 
A sample is a small proportion of a population selected for 
observation and analysis. By observing the characteristics of the sample 
one can make certain inferences about the characteristics of the 
population from which it is drawn. Samples are not selected 
haphazardly; they are chosen in a systematically random way so that 
chance or the operation of probability can be utilized. Simpson and 
Kafka (2001) said that a sample is that part of the universe which we 
select for the purpose of investigation. Moreover, Gilbert (2001) said 
that a sample is a relatively small group scientifically chosen so as to 
represent the population. 
Thus, sample is miniature picture of the population from which it 
is taken. However, on the basis of sample study we can predict and 
generalize the behaviour of mass phenomena. This is possible because 
there is no statistical population whose elements would vary from each 
other within limit. 
The problem of actual selection of the sample of required type 
and size becomes indeed very crucial for any systematic and scientific 
method of enquiry. Adequate sampling design involves a number of 
considerations such as nature and characteristics of the population from 
which the sample is to be drawn, accessibility of time and resources at ~ 
the disposal of the investigator and appropriateness of statistical 
treatment of the data etc. 
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3.2.1 Sample Size 
The sample must first be collected by the use of an appropriate 
sampling plan and the samples must first be related by the use of an 
appropriate degree of confidence for estimating the size of sample. 
The worth of a study is judged by several criteria including the 
size of the sample. The number of units to be included in a population 
sample, by and large, depends upon the purpose of the study, the use of 
results in decision making and the statistical techniques to be used. 
There is, however, little doubt that other factors being equal, larger the 
sample, the greater should be the accuracy of results, but most 
investigations find this ideal to be really difficult to achieve and in 
selection of the sample some compromise is made such that neither the 
resultant data becomes unmanageable to handle, nor do the 
generalizations and findings arrived at become questionable on account 
of inadequacy of the sample. 
Since the study had to be confined to willing and cooperating 
teachers and principals, it does not claim that the sample was selected 
strictly randomly. The principle of randomness was adapted to the extent 
of its practicability. Access to the teachers and their cooperativeness 
were, it may be admitted, the main factors in selection of sample for the 
main study. 
Furthermore, the sample size slightly vary at different stages of 
investigations partly due to dropping out of a few teachers from 
investigation and partly due to non-inclusion of some teachers of the 
main sample in subsequent analysis on account of their failure to 
complete one test or the other. 
Notwithstanding these constraints, however, the main sample and 
the sub-samples were sufficiently large and also representative of the 
teachers of secondary schools in general and is given in table 3.1. 
59 
Table 3.1 General description of the sample 
S.No. 
1 
2 
3 
Sample used for 
Development of Pupil Control Ideology Scale 
Development of Attitude towards Teaching 
Profession Scale 
Study of relationship between pupil control 
ideology of teachers and their 
a. Attitude towards teaching profession 
b. Occupational stress 
c. Demographic factors 
d .Personal factors 
e. Institutional factors 
Size 
150 
133 
473 
473 
473 
473 
473 
473 
3.2.2 Sample used in the trial run for the development of Pupil 
Control Ideology Scale (PCI) 
The initial form of PCI scale was administered on 150 teachers 
(83 male, 67 female) randomly sampled from ten secondary schools, out 
of which three were girls, three were Co-educational and the rest were 
boys schools located in rural and urban areas of Aligarh district. These 
schools belong to different categories of management and range from 
good to poor in regard to standard of performance of their pupils. 
3.2.3 Sample used for the development of Attitude towards Teaching 
Profession Scale (ATTP) 
Attitude towards Teaching Profession Scale was administered to 
133 teachers (96 male and 37 female) randomly sampled form twelve 
schools, out which three were girk' schools, one was Co-educational and rest 
were boys schools, located is rural and urban areas of Aligarh district. 
Nunnally (1970) recommends that the number of individuals for tryout of tests 
should be three to four times the number of items. Thus the sample used for 
tryout of the scale was quite adequate. 
These schools from which sample were chosen belong to different 
categories of management and range from good to poor in regard to standard of 
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performance of their pupils. Thus, the sample selected for tryout of the attitude 
scale constituted a cross-section of the secondary school teachers. 
3.2.4. Sample used for the study of relationship between pupil control 
ideology of teachers with their attitude towards teaching profession, 
occupational stress, demographic, personal and institutional factors 
The sample used for the study of secondary school teachers' pupil 
control ideology forms the main sample of the study in view of the 
objective of the investigation which sought to find its relationship with 
some other characteristics of teachers such as attitude towards teaching 
profession, occupational stress, demographic, personal and institutional 
factors. 
The sample has been drawn randomly, keeping in view the needs 
and objectives of the study. The sample consisted of 473 secondary 
school teachers (211 male, 262 female) from 28 secondary schools, out 
of which seven were Girls, thirteen were Co-educational and the rest 
were Boys schools located in Eastern and Western U.P., India (Table 3.2 
& 3.3). Again, these schools constitute different categories of 
management, some of them are privately managed and some managed by 
Government. Also the sample schools range from very good to poor in 
their performance. For instance, Our Lady of Fatima school of Aligarh, 
an English medium school is run on the lines of Private school and has a 
very high reputation and is considered to be prestigious and school such 
as Indian Public school of Eastern U.P. considered as poor school. 
Out of 28 schools selected 17 were Private which includes 268 
teachers and 11 were Government which includes 205 teachers. The data 
in table 3.4 further indicates that out of 473 teachers 154 were from 
Boys schools, 108 were from Girls schools and 211 were from Co-
educational schools. The sample includes 8 boys, 7 girls and 13 Co-
educational schools. 230 teachers were selected from 14 schools of 
Eastern U.P. and 243 teachers were selected from 14 schools of Western 
U.P. Moreover, out of 28 schools, 152 teachers were selected from 5 
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Table 3.2 Distribution of sample by Private, Govt, school and gender 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
Institutions 
Indian Public School (I.P.S.) 
Khair Inter College (K.I.C.) 
Govt. Girls Inter College (G.G.I.C.) 
St. Basils School (S.B.S.) 
Kids Care Junior High School (K:C.J.H.S.) 
Abul Kalam Azad Junior High School (A.K.A.J.H.S.) 
G. V.M. Convent Senior Secondary School 
(G.V.M.C.S.S.S.) 
Shibli National Inter College (S.N.I.C.) 
Shibli Girls High School (S.G.H.S.) 
New Era Inter College (N.E.I.C.) 
Jyoti Niketan School (J.N.S.) 
Central Public School (C.P.S.) 
Fatima Public School (F.P.S.) 
Saleem Memorial School (S.M.S.) 
Senior Secondary School (Girls) A.M.U. (S.S.S.G.) 
Senior Secondary School (Boys) A.M.U. (S.S.S.G.) 
A.M.U. City High School (A.M.U. C.H.S.) 
A.M.U. Girls High School (A.M.U. G.H.S.) 
A.B.K. Union Girls High School (A.B.K.U. G.H.S.) 
S.T.S. High School (S.T.S.H.S.) 
Dharam Samaj College (D.S.C.) 
Tikaram Girls Inter College (T.G.I.C.) 
Naurangilal Govt. Inter College (N.G.I.C.) 
Iqra Public School (I.P.S.) 
Aligarh Public School (A.P.S.) 
Our Lady of Fatima (O.L.F.) 
Aligarh Modem Public School (A.M.P.S.) 
Zakir Hussain Model Senior Secondary School 
(Z.H.M.S.S.S.) 
TOTAL 1 
Pvt. (P) 
Govt. 
(G) 
P 
G 
G 
P 
P 
P 
P 
G 
P 
P 
P 
P 
P 
P 
G 
G 
G 
G 
P 
G 
G 
G 
G 
P 
P 
P 
P 
P 
28 
M 
05 
20 
01 
05 
07 
10 
06 
20 
_ 
09 
04 
20 
_ 
-
05 
15 
26 
_ 
03 
13 
16 
_ 
10 
_ 
04 
_ 
_ 
12 
211 
F 
15 
. 
09 
07 
14 
-
10 
. 
18 
06 
26 
. 
10 
08 
10 
-
05 
21 
12 
18 
01 
15 
-
14 
12 
15 
07 
09 
262 
Total 
20 
20 
10 
12 
21 
10 
16 
20 
18 
15 
30 
20 
10 
08 
15 
15 
31 
21 
15 
31 
17 
15 
10 
14 
16 
15 
07 
21 
473 
62 
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Table 3.4 Total number of teachers of different types of schools 
Type of Institution 
Private schools 
Government schools 
Boys school 
Girls school 
Co-educational 
schools 
Eastern U.P. schools 
Western U.P. schools 
Elementary schools 
Secondary schools 
Senior Secondary 
schools 
English medium 
Hindi medium 
Combined (English, 
Hindi and Urdu) 
medium 
Number of schools 
17 
11 
08 
07 
13 
14 
14 
05 
06 
17 
15 
07 
06 
Number of teachers 
268 
205 
154 
108 
211 
230 
243 
52 
156 
165 
238 
112 
123 
Elementary schools, 156 teachers were selected from 6 Secondary 
schools and 165 teachers were selected from 17 Senior Secondary 
schools. Out of 473 teachers, 238 were from 15 English medium 
schools, 112 were from 7 Hindi medium schools and 123 were from 6 
combined (English, Hindi and Urdu) medium schools. 
An examination of the particulars of teachers under study 
contained in table 3.5 reveals that out of 473 teachers 258 have more 
favourable attitude, 80 have moderate attitude and 135 have less 
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Table 3.5 Distribution of total sample on the basis of their 
attitude, occupational stress, demographic {gender, 
qualification, experience and salaries) and personal 
(subject taught, nature of job, marital status, financial 
problems and chronic diseases) factors and their 
percentages 
Groups of teachers 
Attitude 
Occupational 
stress 
Gender 
Qualification 
Experience 
Salary 
Subject taught 
Nature of job 
Marital status 
Financial 
problems 
Chronic diseases 
More favourable 
Moderate 
Less favourable 
More stress 
Moderate 
Less stress 
Male 
Female 
Untrained 
Trained 
0-5 yrs. 
6-10 yrs. 
11-15 yrs. 
16- onwards 
Below 5000 
5001-15000 
Above 15000 
Science 
Social Science 
Arts 
Temporary 
Permanent 
Married 
Unmarried 
Have 
Have not 
Have 
Have not 
No. of teachers 
258 
80 
135 
127 
155 
191 
211 
262 
251 
222 
157 
143 
73 
100 
185 
200 
88 
186 
187 
100 
190 
283 
328 
145 
102 
371 
18 
455 
Percentages 
54.55% 
16.91% 
28.54% 
26.85% 
32.77% 
40.38% 
44.61% 
55.39% 
53.07% 
46.93% 
33.19% 
30.23% 
15.43% 
21.14% 
39.11% 
42.28% 
18.60% 
39.32% 
39.53% 
21.14% 
40.17% 
59.83% 
69.34% 
30.66% 
21.56% 
78.44% 
3.81% 
96.19% 
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favourable attitude towards teaching job. Again, out of total samples of 
teachers 127 have more stress, 155 have moderate stress and 191 have 
less stress. They are also divided on the basis of demographic factors 
viz. gender, qualification, experience and salaries. The study shows that 
the number of female teachers (262) is more than that of male teachers 
(211). Total sampled teachers are also distributed according to their 
qualification i.e. 251 were untrained and 222 were trained teachers. 
Further, out of the total sampled teachers (473) according to their 
experience 157 have 0-5 yrs., 143 have 6-10 yrs., 73 have 11-15 yrs. and 
rest 100 have 16-onwards. The distribution of total sampled teachers 
according to their salaries, 185 were found below Rs. 5000, 200 were 
found between Rs.5001-15000 and 88 were found above Rs. 15000. This 
shows that only 18.60% teachers received more than Rs. 15000 salaries. 
Moreover, teachers are also divided on the basis of personal factors viz. 
subject taught, nature of job, marital status, financial problems and 
chronic diseases. Further, out of 473 teachers 186 belonged to science 
stream, 187 belonged to social science and 100 to arts stream. On the 
basis of nature of job, out of 473 teachers, 190 were temporary and 283 
were permanent teachers. According to their marital status, 330 married 
and 143 unmarried teachers took participation. Further, out of total 
sampled teachers 102 have financial problems and 371 having no 
financial problems. Out of 473 teachers I 18 have chronic and 455 have 
no chronic diseases. 
3.3. Data collected for the study 
The following base line data were collected for carrying out the present 
investigation: 
1. Data used for development of Pupil Control Ideology Scale. 
2. Data used for development of. Attitude towards Teaching 
Profession Scale. 
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3. Data relating to pupil control ideology of teachers. 
4. Scores of teachers on attitude towards teaching. 
5. Scores of the teachers on occupational stress. 
6. Scores of the teachers on demographic factors. 
7. Scores of the teachers on personal factors. 
8. Scores of the teachers on institutional factors. 
3.4 Tools used 
After careful considerations following tools were selected or 
developed for collecting data. Detailed descriptions of these tests are 
given in the next chapter. 
3.4.1 Pupil Control Ideology Scale 
An operational measure, called the Pupil Control Ideology (PCI) 
test, was used to collect data about the PCI of school teachers. The tool 
was developed by the investigator following the definition of the 
concept as given by Willower, Eidell & Hoy (1973) who conceptualized 
the PCI in terms of a continuum ranging from custodialism on the one 
hand and humanism on the other. Likert method was employed in the 
construction of the PCI which contains 20 statements, each with five 
response categories. The scheme of scoring response categories involved 
differential weighting such that: strongly agree 5; agree 4; undecided 3; 
disagree 2; strongly disagree 1; in respect of responses pertaining to 
custodial positive statements. The scoring was reversed for the 
statements that were positive to humanistic ideology. A high score 
signified a custodial attitude towards pupil control and a low score 
indicated a humanistic attitude towards pupil control. The range of 
scores on this tool extends from 20 to 100 with the means of 60. 
The reliability coefficient of the PCI as determined by the split-
half method and corrected by Spearman-Browii Prophecy Formula is 
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0.88. Yet another formula used for estimating reliability was a 
simplified form of General Kuder-Richardson Formula. The estimation 
of reliability by this formula yielded a coefficient of 0.91. 
The method employed for establishing validity of the PCI scale 
was based on principal's judgment. The principals of schools whose 
teachers had participated in this study were approached. They were 
asked to read carefully the descriptions of custodial and humanistic 
behaviour and identify those of the teachers of their respective schools 
whose control behaviour matched clearly with either of the two 
descriptions. In these way two groups of teachers, one having custodial 
viewpoint and the other humanistic viewpoint were identified. The PCI 
scores of these two groups were compared and found significant 
difference (P<0.001). In this manner validity of the tool was established. 
The instrument in its finished form consisted of 20 statements. A copy 
of the Scale is given in Appendix A-2. 
3.4.2 Attitude towards Teaching Profession Scale 
The investigator developed the Attitude Scale in order to measure 
the attitude of teachers towards teaching profession. This Attitude Scale 
consists of 23 statements of Likert-type representing attitude towards 
various aspects of teaching job, such as economic rewards, freedom in 
planning and execution of work, teacher-pupil relationship and working 
conditions. 
The reliability coefficient of the attitude scale is 0.91 as reported by 
the investigator and calculated by split-half method and corrected by 
Spearman-Brown Prophecy Formula. Yet another formula used for 
estimating reliability was a simplified form of General Kuder-
Richardson Formula. The estimation of reliability by this formula 
yielded a coefficient of correlation of 0.93. It is found to discriminate 
sufficiently between teachers of high attitude and those of low attitude 
as judged by their principals, which is an evidence of its validity and 
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correlation between this scale and Minnesota Teachers Attitude 
Inventory (MTAI) is also reported moderately high. The range of scores 
on this tool extends from 23 to 115 with the mean of 69. Responses are 
made on a 5-point scale and the response category is assigned weights 
from 1 to 5. The scoring scheme used was to give a score of 5 to each 
response marked under 'strongly agree', a score of 4 to each response 
marked under 'agree', a score of 3 to each response marked under 
'undecided', a score of 2 to each response marked under 'disagree' and 
a score of 1 to each response marked under 'strongly disagree'. This was 
done for positive statements .In case of negative statements the scoring 
method was reversed. The summation of scores earned by a teacher on 
all statements was taken as his attitude score. The total score indicates 
favourableness or unfavourableness of the attitude of teacher towards 
teaching profession. The higher is the score the more favourable is the 
attitude towards the job and lower is the score the more unfavourable is 
the attitude towards the job. A copy of the Scale is given in Appendix 
A-3. 
3.4.3 Teacher Occupational Stress Factor Questionnaire (TOSFQ) 
Ernestine Clark (1980) designed the Teacher Occupational Stress 
Factor Questionnaire (TOSFQ) to identify perceived occupational stress 
factors of teachers. This scale consists of 30 items, five factor 
instrument. The five identified factors include: professional inadequacy 
(SPI); principal-teacher relationships (SPT); collegial relationships 
(SCR); group instruction (SGI); and job load (SJO). Each statement is 
scored on a 5-point, Likert-type scale. Responses range from 0 (not 
stressful) to 4 (extremely stressful). The SPI, SPT and SCR factors 
consisted of 7 items each and the SGI and SJO factors consisted of 5 and 
4 items each, respectively. The five factors were used in this study to 
create a total teacher stress index. Examples of items include the 
following: "Feeling my job does not provide the financial security I 
need" (SPI); "Feeling there is lack of recognition for good teaching in 
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my school" (SPT); '"Feeling some teachers in my school are 
incompetent" (SCR); "Having to tell my students the same things over 
and over" (SGI); and "Have too little clerical help" (SJO). The subjects 
total score assesses their perceived occupational stress. A higher the 
score on the total instrument indicates high stress (Clark, 1980; Harris et 
al , 1985). 
A validation study conducted by Clark (1980) indicated internal 
consistency reliability coefficients for the five factors to range from 
0.93 to 0.98. Evidence of validity was also provided through a cross 
validation study involving 389 teachers in Georgia and 251 teachers in 
Alabama (Harris et al.l985). Foxworth; Karnes and Leonard (1984) 
supported the TOSFQ's construct validity. They found the instrument to 
show strength in internal consistency after administering the instrument 
to a sample of 144 elementary school teachers of the gifted. A copy of 
the Questionnaire is given in Appendix A-4. 
3.4.4 Personal Information Sheet 
The personal information sheet was prepared by the investigator. 
The sheet contains questions regarding, name of the teacher, name of the 
school, classes with subjects taught, total numbei of teachers in a 
school, nature of the school, medium of instruction, gender, present 
position of the teacher, qualification, experience, salaries, nature of the 
job, marital status, financial problems, and chronic diseases. A copy of 
the Performa is given in Appendix A-1. 
3.5. Methods of data collection 
In order to collect the systematic data, it was essential to 
approach the subject personally and the investigator did the same. In this 
regard first of all, prior permission from the principals of the schools 
from which the data were collected was obtained and a schedule of 
administering the test was fixed with them. To seek cooperation of 
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principals and teachers of tliese schools the investigator received formal 
letter from her supervisor and chairman of the department of Education, 
AMU, Aligarh. After contacting teachers, the investigator explained the 
objectives of the study to them. The respondents were assured that the 
information provided by them would be kept confidential. Then the 
investigator distributed all the tests and information sheet among the 
teachers. They were also asked to go through the general instructions 
given on the top of the front page of the booklet form test. Before filling 
the given entries, the teachers were asked to read the questions and 
statements carefully and requested to give their responses. Doubts and 
confusions were made clear by the researcher before moving to the next 
item. The investigator also gave full freedom to the teachers to ask the 
meaning of the words or sentences which are beyond their 
understanding. Moreover, there was not any kind undue stress and 
control over the teachers at the time of completion of the test. After 
completion, it was collected from the teachers and checked by the 
investigator whether all the items were answered or not. 
3.5.1 Hurdles in data collection 
Unfortunately, the data collection work was delayed due to any 
unforeseen difficulties. The main difficulties encountered were as 
follows: 
• Cooperation of teachers and principals- One of the 
main hurdles that the investigator encountered during 
the data collection emanated from the lack of 
cooperation of teachers and principals. Many of the 
senior teachers showed disinterest in filling the 
questionnaires. 
• Holidays and vacations- winter vacations, gazetted 
holidays, half-working days on week ends in local 
schools, short periods on Friday in some schools, 
functions of the schools, inspection days, etc. proved 
to be other obstacles in smooth collection of data. 
• Exam problems- Moreover, various examinations 
such as terminal, monthly and class tests also proved 
hurdles in normal work of data collection. 
• B.Ed, trainers- There was a great rush of B.Ed, 
trainers in almost every school which, in turn 
jeoparadised the normal activities of schools. 
3.6. Statistical techniques employed 
The analysis of data was done by employing the following 
statistical techniques which were chosen only after the investigator 
found them to be most appropriate and compatible to the data. Each 
statistical methods is based upon its won specific assumptions regarding 
the nature of the sample, its universe and research conditions. These 
factors are considered in advance. Following statistical measures were 
used for analyzing the data: 
• Determination of reliability and validity of Pupil 
Control Ideology and Attitude towards Teaching 
Profession Scales using known techniques. 
• Computation of means and standard deviations. 
• Use of linear measure of correlation (Pearson Product 
Moment Coefficient Correlation). 
• Use of F-test for measuring the significance of 
difference among many means. 
• Use of t-test for measuring the significance of the 
difference between two means. 
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Assumptions underlying tlie use of the Product Moment Correlation 
and t-test 
It may be relevant here to mention assumptions underlying the 
use of the Pearson Product Moment Correlation and the t-test and how 
they satisfied before the use of these techniques. 
Before correlation is computed the data is tested to see if two 
conditions exist. The first of these conditions is that we have linear 
regression which means that our points on the scattergram tend to fall 
along a straight line the second condition that we should look for its 
homoscedasticity which means that the standard deviations of the arrays 
tend to be equal. 
To the extent that data are not linear, the size of the computed r 
is diminished. The size of the r reflects the amount of variance which 
can be accounted for by a straight line. When the data is primarily 
curvilinear, eta coefficient of the correlation can be used, but this is not 
the case with present study. In the present study it was assumed that the 
data are linear. Consequently, Pearson Product Moment Correlation was 
found out between total distributions of scores of the variables put into 
correlation. 
When the analysis of t-test is used, the following assumptions should be 
met: 
• The individuals in the various sub-groups should be 
selected on the basis of random sampling from normal 
distributed population. 
• The variance of the sub-groups should be 
homogeneous. 
• The sample comprising the groups should be 
independent. 
The logic oft-test analysis requires all three assumptions. The first 
and third assumptions depend upon the adequacy of the experimental 
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design. This emphasizes the necessity for careful planning prior to the 
execution of statistical tests. 
3.6.1 Computation of mean 
Mean may be defined as the sum of all the values of the items in a 
series divided by the number of items. It is represented by the symbol 
(M). Secrist said that arithmetic average is the quantity obtained by 
divided the sum of the values of the items in a series by their numbers. 
Formula for calculating mean-
M = — 
YJ( = sum of all thevalues of observations 
N -number of observations. 
3.6.2 Computation of standard deviation 
Standard deviation (S.D.) is an ideal, scientific and most popular 
measure of dispersion. Standard deviation is the square root of the 
arithmetic mean of the squares of deviation of items from their 
arithmetic mean. 
Formula for calculating standard deviation is: 
S.D.{G)-- iZd^ 
N 
2 
Where, "Ld = summation of the deviations from mean. 
N = number of observations. 
3.6.3 Coefficient of Correlation 
For expressing the degree of relationship quantitatively between 
two sets of measures or variables, we usually take the help of an index 
that is known as coefficient of correlation, it involves no units and 
varies from-1 (indicating perfect negative correlation) to +1 (indicating 
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perfect positive correlation). In case the coefficient of correlation is 
zero, it indicates zero correlation between two sets of measures. 
Coefficient of correlation is also called Product Moment Correlation. It 
is represented by r. It is based o arithmetic mean and standard deviation. 
The coefficient of correlation (r) of two variables is obtained by 
dividing the sum of the products of the corresponding deviations of the 
various items of two series from their respective means by the product 
of their standard deviations and the number of pairs of observations. 
Formula used in the computation of Pearson Product Moment 
Correlation Coefficient is as follows: 
Ix^Hy^ 
Where, x = deviation of X series from mean {X -X) 
y=deviation of Yseries from mean {Y -Y) 
2 
Sx = summation of the squares of x values 
2 
ILy -summation of the squares of y vahies 
Txy ^summation of the multiplication ofthex and y values 
3.6.4. Use of F- test (ANOVA) 
The difference between several sample means is known as the 
analysis of variance. It helps us to know whether any of the difference 
between the means of the given samples are significant. 
Variance is simply the arithmetic average of the squared deviation 
from their means. In other words, it is the square of the standard 
deviation (variance =o ). 
Hence, the term "analysis of variance" deals with the task of 
analyzing of breaking up the total variance of a large sample or a 
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population consisting of a number of equal groups or sub-samples into 
two components (two kinds of variances), given as fallows: 
• "Within groups" variance- This is the average variance 
of the members of each group around their respective 
group means, i.e. the mean value of the scores in a 
sample (as members of each group may very among 
themselves). 
• "Between-groups" variance- This represents the 
variance of group means around the total or grand 
mean of all groups, i.e. the best estimate of the 
population mean (as the group means may vary 
considerably from each other). 
Ultimately, the comparison of the size of between groups variance 
and within groups variance called F-ratio. The procedure for the analysis 
of variance included the following main tasks: 
• The variance of the scores for all groups was combined 
into one composite group, known as the total groups 
variance (V,). 
• The mean value of the variances of each of the groups, 
computed separately, was known as the within-groups 
variance (Vw). 
• The difference the between the total groups variance 
and the within-groups variance was known as the 
between-groups variance (V,-Vvv =Vb). 
• The F ratio was computed as follows : 
Vj3 _ Between - groups variance 
F = Vw Within - groups variance 
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3.6.5. Significance of difference between two means (t-ftesft) \ ' 
Formula for calculating t-value is given below: ''-^v 
- 1 2 _ Difference between means '^ ^^ -^ r^-^ rrrr =r-
SED iS* tan dard error of difference between rneans 
Where, Mi = Mean of the first group 
M2 = Mean of the second group 
SED = Standard error of difference between two 
independent means. 
For calculating SED the formula used was: 
SED = ^ SEM^ + SEM^ 
Where, 
SEM] = Standard error of the means of first sample 
SEM2 = Standard error of the means of second sample 
Then standard errors of the means were calculated by the following 
formula: 
SEM = -?E 
Whe/e, SD = Standard Deviation 
N = No. of subjects. 
After going through the above mentioned process, t- values was 
calculated by the formula: 
t = 1 4 
^M^-SEMr 
3.7 Null-hypothesis 
Hypothesis is a tentative statement about the solution of the problem that 
is to be verified empirically and based on some rationale. It may be any hunch, 
guess, imaginative idea which becomes the basis for further investigation. A 
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hypothesis, then could be defined as an expectation about events based on 
generalization of the assumed relationship between variables (Bruce W. 
Tuckman). Hypothesis which assumes no real difference between the data is 
named as null hypothesis (HQ). It is the starting point of solving a problem 
related to the significance of difference between means. In its simplest form 
null hypothesis means that there is no difference between two populations in 
respect of some property and that the difference, if any, is only accidental and 
unimportant. In the course of a study or an experiment, the null hypothesis is 
stated, so that it can be tested for possible rejection under the assumption that it 
is true, if it is rejected then alternative hypothesis (H,), which is an operational 
statement of the investigator's research hypothesis, is accepted. The test of null 
hypothesis is generally called tests of significance, the outcome of which is 
stated in tenns of probability figures or levels of significance. The rejection of 
the null hypothesis indicates that the differences have statistical significance 
and the acceptance of the null hypothesis indicates that the differences are due 
to chance. 
3.8 Setting up the level of significance or confidence 
Having set up the hypothesis, the next step is to test the validity of HQ, 
against that of Hi, at a certain level of significance. Level of significance can 
be defined as the probability of rejecting a hypothesis. It is used to know 
whether a difference is to be taken statistically significant or not and depends 
upon the probability that the given difference could have arisen by chance. The 
confidence with which the researcher rejects or accepts a null hypothesis 
depends upon the level of significance adopted. Level of significance is an 
integral part of the null hypothesis decisi'^ n procedure and it has to be specified 
before a test is conducted. At times the researcher may decide to use 0.05 or 
5% level of significance for rejecting a null hypothesis (when hypothesis is 
rejected at the 5% level it is said that the chances are 95 out of 100,. that the 
hypothesis is not true and only 5 chances out of 100 that it is true). At other 
times, the researcher may prefer to make it more rigid and therefore, use the 
0.01 or 1% level of significance. If a hypothesis is rejected at this level, the 
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chances are 99 out of 100 that the hypothesis is not true and that only I chance 
out of 100 is true. 
3.9 One-tailed and two-tailed test of significance 
Under the null hypothesis, difference between the obtained means (Mp 
M2) may be either plus or minus and as often in one direction or in the other 
form the true population. 
One-tailed test is a directional test which indicates the direction of the 
difference between the samples (control group and experimental group) under 
the study. Before computing the statistical work, it is necessary to find out the 
greater or lesser between the two groups and it is known as one-tailed test. For 
this test at 0.05 level the 5% area of rejection is either at the upper tail or at the 
lower tail of the curve and the t-value is ± 1.64. For a one-tailed test at 0.01, the 
value for rejection of the null hypothesis is ±2.33. 
When a statistical test is designed to distinguish between the two groups, 
then this is called "two-tailed test". It is a non-directional test. In making use of 
the two-tailed test for detennining the significance of the difference between 
two means, researcher should know whether or not such a difference between 
two means really exists and how trustworthy and dependable this difference is. 
In all such cases, invesfigator merely try to find out if there is significant 
difference between two sample means; whether the first mean is larger or 
smaller than the second, is of no concern. Investigator does not care for the 
direcfion of such a difference, whether positive or negative. Two-tailed test 
employs both sides, posifive and negative, of the distribufion (nonnal or t 
distribufion) in the estimation of probabilities. For a two-tailed test at 0.05 
level, the 5% area of rejection is divided equally between the upper and lower 
tails of the curve and the t-value is ± 1.96. For this test at 0.01, the t-value is ± 
2.58. 
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RESEARCH TOOLS 
A research requires data gathering tools or techniques. These may vary 
in their complexity, design, administration and interpretation. Each tool is 
suitable for the collection of certain type of information. One has to select from 
the available tools those which will provide data he seeks for testing 
hypotheses. 
The tools used for collection of data for this study have been briefly 
discussed in the foregoing chapter. Pupil Control Ideology Scale developed by 
the investigator measures the pupil control ideology of teachers. Attitude 
towards Teaching Profession Scale is also constructed by the investigator to 
measure the attitude of teachers towards teaching profession. The present 
chapter is devoted to a discussion of the methods of their construction. 
4.1 Pupil Control Ideology Scale 
Pupil Control Ideology Scale has been developed by Willower, Eidell 
and Hoy (1967). It consists of 20 statements which represent facets of school 
life. Responses on this instrument are scored from 5-points (strongly agree) to 
1-point (strongly disagree) with scoring reversed on the only two items positive 
to the humanistic view point. The higher the total score on the instrument, the 
more custodial the subject's pupil control orientation. A split-half reliability 
coefficient was calculated by the authors using even item sub scores with odd 
item sub scores (N=170), yielding Pearson Product Moment coefficient of 
correlation 0.91. Applying the Spearman-Brown Prophecy Formula yielded a 
corrected coefficient of correlation 0.95. The primary method used to calculate 
the validity of the PCI lorni was based on principals' judgement method. 
Teachers judged to be most custodial by their principals had significantly 
higher (P<0.01 using t-test procedures). PCI scores than a like number of 
teachers judged to be more humanistic. 
Further, reliability was calculated by Willower, Eidell and Hoy (1967) 
using only two schools- one elementary and one secondary (N=55). Using the 
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same procedures, the Pearson Product Moment Correlation of the half-test 
scores produced a coefficient of correlation of 0.83 and a corrected coefficient 
of correlation 0.91 using the Spearaian-Brown Prophecy Fonnula. 
4.1.1 Procedure 
At a first step towards the construction of PCI scale, forty statements 
expressive of attitudes towards pupil control were written after a careful study 
of related literature and discussion with several experienced teachers and 
teacher-educators. The draft forai thus prepared was released for experts 
opinions who were requested to judge the worth of each statement against the 
following criteria: 
• The statement should be in simple and understandable 
language. 
• The statement should be clear and unambiguous semantically so 
that it is interpreted unifomily by all respondents. 
• The statement should not be double barrelled; it should express 
one single idea or issue. 
• The statement should be relevant i.e. there should be 
congruence between the statement and the definition of the 
concept PCI as accepted in the study. 
As a result of the experts comments some of the statements were 
modified and some omitted. The revised version of the initial PCI form 
contained 31 statements most of which were positive to custodial view point. 
Some statements positive to humanistic beliefs were dismissed as mere 
pedagogical by the judges and hence were rewritten in order to make them 
positive to custodial view point. Instructions to the subjects required then to 
respond to each of the items on a 5-point scale, the response categories being 
'strongly agree', 'agree', 'undecided', 'disagree' and 'strongly disagree'. For 
construction of PCI scale, Likert's technique was preferred to Thurston's 
technique because the former is simpler and less time consuming and does not 
involve judgments for scaling the statements. Moreover, Thurstonian approach 
lacks good indices of validity of items and requires weighting of responses on a 
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priori basis and not on the basis of item analysis data. Several popular and 
widely used attitude scales have followed Likert's technique. Hall (1934), for 
example, used the method of summated ratings (Likert's technique) in his 
survey of attitudes of employed and unemployed men because of its relative 
simplicity. Rundquist and Sletto (1936) used this same method in developing 
the attitude scales contained in the Minnesota Survey of opinions because 
according to them, 'it is less laborious than that developed by Thurstone.' 
4.1.2 Try-out 
The initial fonn of PCI was administered to 150 teachers (83 male,67 
female) randomly sampled from ten secondary schools, out of which three 
were girls, three were co-educational and the rest were boys, schools located in 
rural and urban areas of Aligarh district. These schools belong to different 
categories of management and range from good to poor in regard to standard of 
perfomiance of their pupils. Thus, the sample selected for try out of the PCI 
form constituted a cross-section of the secondary school teachers. After 
permission was obtained from the Principals of the schools, the questionnaires 
were distributed to the teachers of these schools. From the approximately 170 
teachers in the ten schools, 150 completed questionnaires were received 
representing an 88% response rate. 
4.1.3 Scoring 
The scheme of scoring response categories involved differential 
weighting such that the response category, 'strongly agree' was given a weight 
of 5, 'agree' a weight of 4, 'undecided' a weight of 3, 'disagree' a weight of 2, 
and 'strongly disagree' a weight of 1, in respect of responses pertaining to 
custodially positive statements. The scoring was reversed for the statements 
that were positive to humanistic ideology. Scoring produces a bipolar scale, 
ranging from custodial to humanistic. 
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4.1.4 Item analysis 
After the items have been written, reviewed and carefully edited, they are 
subjected to a procedure called item analysis. The objectives of item analysis 
are: 
• It provides an index of the difficulty value to each item. 
• It indicates the discrimination value of each item. 
• It indicates the effectiveness of the distractors in multiple-choice 
items. 
An item analysis to detennine the discriminating power of each 
statement was completed using Pearson Product-Moment Correlation 
techniques. Table 4.1 provides item total correlations of the 31 items. The aim 
was to make PCI scale homogeneous by checking consistency of each item 
with the total test and discarding all such items as were found inconsistent. To 
achieve this end, scores on each item of the subjects were correlated with their 
total scores. The items found to have a correlation of .25 or less with the total 
test were discarded. Such items were eleven in number. Surprisingly, all items 
positive to humanistic ideology, also failed to discriminate and hence included 
among the rejected ones. 
To remove the effect of the eliminated items scores of the subjects on 
them were deducted from their total score and item total correlations again 
computed in respect of the remaining 20 items .The reiterative procedure 
increased the original coefficients such that none of the 20 items was found to 
have a correlation of less than 0.30 with the total test. It was considered 
sufficiently high size for retaining an item for the final forms of PCI scale (An 
item in Willower's test was retained if it had a correlation greater than 0.33). 
Correlations for each of the 20 items constituting PCI scale are reported in 
table 4.2 and the statement numbers correspond to those are also given in final 
version of the PCI scale. The instrument in the finished form consisted of 20 
statements of the following types: 
1. A few pupils are just young hoodlums and should be treated accordingly. 
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2. PupiJs must be made to kiiow that teacher's authority is supreme. 
Table 4.1 Item total correlations of the 31 items of the drafts of PCI 
Item No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
Correlation coefficient 
0.39 
0.15* 
0.57 
0.58 
0.46 
0.42 
0.46 
0.17* 
0.57 
-0.35* 
0.33 
0.17* 
0.40 
-0.09* 
0.13* 
0.24* 
Item No. 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
Correlation coefficient 
0.59 
0.49 
0.24* 
0.50 
0.25* 
0.47 
0.48 
0.42 
0.55 
0.17* 
0.52 
0.24* 
0.49 
0.40 
0.46 
The asterisk (*) items were rejected 
Table 4.2 Item total correlations of the 20 items of the draft of PCI 
Item No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
Correlation coefficient 
0.42 
0.52 
0.41 
0.47 
0.63 
0.41 
0.45 
0.48 
0.44 
0.38 
Item No. 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
Correlation coefficient 
0.54 
0.48 
0.61 
0.61 
0.31 
0.54 
0.47 
0.40 
0.37 
0.44 
The instrument in its finished fomn consisted of 20 statements and all the 
statements were positive to custodial view point. The theoretical range of the 
scores on this scale extended from 20 to 100.High scores (maximum of 100) 
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signal a custodial orientation and low scores (minimum of 20) a humanistic 
orientation. A specimen of PCI scale is given in Appendix A-2. 
4.1.5 Reliability 
Reliability is the precision or accuracy of the measurement or score. It is 
the degree of consistency that the instrument or procedure demonstrates. 
Whatever it is measuring, it does so consistently. Anastasi (1968) defined 
reliability as the consistency of scores obtained by the same individuals when 
re-examined with test on different occasions, or with different sets of 
equivalent items, or under other variable examining conditions. Freeman 
(1965) said that the term reliability refers to the extent to which a test is 
internally consistent and the extent to which it yields consistent results on 
testing and retesting. Moreover, it refers to the consistency, stability or 
repeatability of measurement-the extent to which the results are similar over 
different fornis of the same instrument or occasions of data collecting 
(McMillan and Schumacher, 1997). Reliability is used to describe a test or 
examination. This term is also used in connection with research methods in 
order to estimate the degree of confidence in the data. 
Reliability is the most fundamental quality which any measuring 
instrument should possess. Thus, in order to find as to what extent the PCI 
scale developed by the investigator possess this quality, two methods were 
employed. They are: 
1. Split-half method. 
2. Simplified fonn of General Kuder Richardson Fonnula. 
Both these two methods yield co-efficients of internal consistency and 
indicate the degree to which each items of the test measures the same behavior 
or property as other items of the test measure. The researcher required 
consistency co-efficient as a measure of reliability of the PCI scale. The 
purpose of using simplified Kuder Richardson method in establishing 
reliability was to reinforce the results obtained by split-half method which is 
the most popular method for computation of reliability of psychological tests. 
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4.1.5.1 Split-half method 
In it, the test is first divided into two equivalent 'halves' and the scores 
on the half of the items are correlated with the scores on the other half From 
the reliabihty of the half test, the coefficient of correlation of the whole test is 
then estimated by Spearman- Brown Prophecy Formula. The items of test may 
be divided into two sets in a variety of ways. 
A split-half reliability coefficient was found by correlating scores of the 
subject on odd items of the fonn with their scores on even items. There are 
several ways of splitting the scores into two, each with some merits and some 
demerits but the most common method used by test constructors is odd-even 
method, specially when the items are assumed to be homogeneous, which is the 
case in present scale. 
The reliability of PCI scale was calculated by using the scores of 150 
subjects on 20 items of the final form. The coefficient of correlation is 
calculated by the following formula: 
Yxy 
r = 
Ijc^ly^ 
Where, x= deviation of X series from mean {X - X) 
y=deviation of Yseries from mean {Y -Y) 
2 Sx = summation of the squares of x values 
2 Y.y = summation of the squares of y values 
Zjcy -summation of the multiplication of thex and y values 
By putting the values in the r formula, the result was obtained 0.78. 
Since application of split-half method utilizes scores of half the test to find 
correlation with scores of its another half part, the reliability obtained is the 
reliability of half test. To obtain an estimate of the reliability of the total test it 
is necessary to correct or step up the half test correlation to the expected full 
S6 
length value. This is done by Spearman- Brown Prophecy Formula which is 
given below: 
r = 
2xreliability of half test 
1+ reliability of half test 
The correlation coefficient thus obtained was 0.78 which when corrected 
by Spearman Brown Prophecy Formula increased to 0.88. 
4.1.5.2 Simplified form of General Kuder-Richardson's Method 
Kuder-Richardson Formula provides an estimate of reliability which is 
essentially equivalent to the average of the split-half reliabilities computed for 
all possible halves. 
Formula: 
KR 20 
n 
n-l 
a^ - Zpq 
KR 20 
n 
oi 
reliability coefficient 
number of items in the test 
= varianceof scores on the test 
p = proportion of correct answer to each item 
q = proportion of incorrect answer to each item; 
hence it is equal to 1-p. 
KR20 requires that the investigator must have the item analysis 
worksheet ready before him and only then he can compute the reliability 
coefficient. This is because the fonnula requires knowledge of the difficulty 
value (proportion of correct answer) of each item. By putting values in the 
formula yielded a coefficient of 0.91. 
4.1.6 Validity 
The term 'validity' means truthfulness or fiedility. It is the most critical 
criterion and indicates the degree to which an instrument measures what it is 
supposed to measure. It is the extent to which the difference found with a 
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measuring instrument reflects true differences among those being tested. Thus, 
validity refers to the degree to which a test measures what it claims to measure. 
According to the American Psychological Association (1985) validity 
refers to the appropriateness, meaningfulness, and usefulness of the specific 
inferences made from the test scores. Messick (1989) defined validity as an 
integrated evaluation judgement of the degree to which empirical evidence and 
theoretical rationales support the adequacy and appropriateness of inference 
and actions based on the test scores or other modes of assessment 
Validity may be of content vahdity, criterion related validity and 
construct validity. Content validity is concerned with the relevance of the 
contents of the items, individually and as a whole. Criterion related validity is 
one which is obtained by comparing (or correlating) the test scores with the 
scores obtained on a criterion available at present or to be available in the 
future. Construct validity is concerned with the meaning and interpretation of 
the test scores obtained in terms of psychological or theoretical constructs. 
The method employed for establishing validity of the PCI scale was 
based on principals' judgement. The principals of schools whose teachers had 
participated in this study were approached. They were asked to read carefially 
the descriptions of custodial and humanistic behaviour and identify those of the 
teachers of their respective schools whose control behaviour matched clearly 
with either of the two descriptions (It is assumed that control ideology and 
control behaviour are related variables). In this way two groups of teachers, one 
having custodial view point and the other humanistic view point were 
identified. The means of PCI scores of these two groups were compared to test 
the hypothesis that the mean of PCI scores of the group judged as custodial 
would be significantly higher than the mean of PCI scores of the group judged 
as humanistic. For this purpose a t-test of the difference of the means of two 
independent, small samples was applied and the value oft calculated by using 
one-tailed test. The result of the comparison is contained in table 4.3. 
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Table 4.3 Comparison of mean of PCI scores of teachers judged custodial 
and humanistic 
Judged Ideology 
Custodial 
Humanistic 
N 
15 
15 
Mean PCI Score 
70.33 
60.47 
SD 
4.25 
3.48 
df 
28 
t-value 
6.72 
Sig.level 
P<0.001 
The validation procedure yielded a t-value of 6.72 which was found 
significant at the 0.001 level indicating, thereby, that the difference in the two 
means was significant and in the predicted direction. 
4.2 Attitude towards Teaching Profession Scale 
This scale was developed by the investigator in order to measure the 
attitude of teachers towards teaching profession. 
4.2.1 Procedure 
At a first step towards the construction of the attitude towards teaching 
scale, 50-items expressive of attitude towards teaching job were written after a 
carefijl study of related literature and discussed with several experienced 
teaches, principals and administrators. The draft form thus prepare was released 
for experts' opinions who were requested to judge the worth of each statement 
against the following criteria: 
• The statement should be in simple and understandable language. 
• The statement should be clear and unambiguous semantically so 
that it is interpreted unifomily by all respondents. 
• The statement should not be double barrelled; it should express 
one single idea or issue. 
• The statement should be relevant i.e. there should be congruence 
between the statement and the definition of the concept PCI as 
accepted in the study. 
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As a result of experts' comments some of the statements were modified 
and some omitted. The revised version of the initial scale contained 41 items. 
For further elimination of some more items of the scale, scale discrimination 
technique developed by Edwards and Kilpatrick (1948) was used. The scale 
discrimination technique eliminates the least discriminating items which other 
methods, including Likert's judging technique, fail to do. The revised version 
of the initial scale contained 30 statements. Instructions to the subjects required 
them to respond to each of the items on a 5-point scale, the response categories 
being strongly agree, agree, undecided, disagree and strongly disagree. For 
construction of scale, Likert's technique was preferred to Thurstone's 
technique because the former is simpler and less time consuming and does not 
involve judgments for scaling the statements. Moreover, Thrustonian approach 
lacks good indices of validity of items and requires weighting of responses on a 
prior basis and not on the basis of item analysis data. Several popular and 
widely used attitude scales have followed Likert's technique. Hall (1934), for 
example, used the method of summated ratings (Likert's technique) in his 
survey of attitudes of employed and unemployed men because of its relative 
simplicity. Rundquist and Sletto (1936) used this same method in developing 
the attitude scales contained in the Minnesota Survey of opinions because 
according to them, 'it is less laborious than that developed by Thurstone.' 
4.2.2 Try-out 
The initial form of Attitude towards Teaching Profession Scale was 
administrated to 133 teachers (96 male and 37 female) randomly sampled form 
twelve schools, out which three were girls schools, one was co-educational and 
rest were boys schools, located in rural and urban areas of Aligarh district. 
Nunnally (1970) recommends that the number of individuals for tryout of tests 
should be three to four times the number of items. Thus the sample used for 
tryout of the scale was quite adequate. 
These schools from which sample were chosen belong to different 
categories of management and range from good to poor in regard to standard of 
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perfoniiance of their pupils. Thus, the sample selected for tryout of the attitude 
scale constituted a cross-section of the secondary school teachers. 
4.2.3 Scoring 
Responses are made on a 5- point scale and the response categories are 
assigned weights from 1 to 5. The scoring scheme used was to give a score of 
5 to each response marked under 'strongly agree', a score of 4 to each response 
marked under 'agree', a score of 3 to each response marked under 'undecided', 
a score of 2 to each response marked under 'disagree' and a score of 1 to each 
response marked under 'strongly disagree'. This was done for positive 
statements. In case of negative statements the scoring method was reversed. 
The summation of scores earned by a teacher on all statements was taken as his 
attitude score. The total score indicates favourableness or unfavourableness of 
the attitude towards teaching job. The higher is the score, the more favourable 
is the attitude towards the job and the lower is the score the more unfavorable 
is the attitude towards the job. 
4.2.4 Item analysis 
An item analysis to determine the discriminating power of each 
statement was completed using item total correlation by Pearson Product 
Moment Correlation technique. Table 4.4 provides item total correlation of 30 
items. 
The aim of tryout was to make the scale homogenous by checking 
consistency of each item with the total test and discarding all such items as 
were found inconsistent. The items found to have a correlation of .25 or less 
with the total test were discarded. Such items were ten in number. To remove 
the effect of the eliminated items scores of the subjects on them were deducted 
from their total scores and item total coirelations again computed in respect of 
the remaining 20 items. The reiterative procedure increased. 
Table 4.4 Item total correlations of the 30 items of the draft of Attitude 
towards Teaching Profession Scale. 
Item No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
Correlation 
coefficient 
0.39 
0.35 
0.57 
0.58 
0.46 
0.42 
0.46 
0.25* 
0.57 
0.19* 
0.33 
0.17* 
0.40 
0.49 
0.13* 
Item No. 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
Correlation 
coefficient 
0.35 
0.59 
0.49 
0.24* 
0.50 
0.45 
0.47 
0.48 
0.42 
0.55 
0.17* 
0.52 
0.23* 
0.49 
0.34 
The asterisk (*) items were rejected 
the original coefficients such that now, none of the 23 items was found to have 
a correlation less than 0.34 with the total test (table 4.5). It was considered 
sufficiently high size for retaining an item for the final form of the attitude 
scale. Out of 23 items 09 were positive and 14 were negative statement and 
numbers correspond to these given in final version of attitude scale. 
The instrument in its finished form consisted of 23 statements. The 
theoretical range of the scores on this scale extended from 23 to 115. The 
higher the score the more positive attitude of teachers towards their job. A 
specimen of this scale is given in Appendix A-3. 
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Table 4,5 Item total correlations of the 23 items of the draft of Attitude 
towards Teaching Profession Scale 
Item No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
Correlation coefficient 
0.46 
0.54 
0.49 
0.55 
0.61 
0.44 
0.52 
0.51 
0.61 
0.57 
0.48 
0.55 
Item No. 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
Correlation coefficient 
0.48 
0.56 
0.68 
0.51 
0.57 
0.61 
0.54 
0.51 
0.64 
0.51 
0.49 
4.2.5 Reliability 
Reliability is the most flindamental quality which any measuring 
instrument should possess. In order to find as to what extent the Attitude Scale 
developed by the investigator possesses this quality, two methods as given 
below were employed: 
1. Split-half method. 
2. Simplified fomi of General Kuder-Richardson Formula. 
4.2.5.1 Split-half method 
A split-half reliability coefficient was found by correlating scores of the 
subjects on odd items of the form with their scores on even items. There are 
several ways of splitting the scores into two, each with some merits and some 
demerits but the most common method used by test constructors is odd-even 
method, specifically when the items are assumed to be homogenous, which is 
the case in the present scale. The reliability was calculated by using the scores 
of 133 subjects on the 23 items of the final attitude scale. The correlation 
coefficient is calculated by the following formula: 
r = 
ZJC^ ly^ 
')3 
Where, x= deviation of X series from mean {X - X) 
V = deviation of Y series from mean {Y -Y) 
Sx = summation of the squares of x values 
Sy = summation of the squares of y values 
Tjcy = summation of the multiplication of the x and y values 
By putting the values in the correlation fonnula, the result was obtained 
0.89. Since application of split-half method utilizes scores of half test, the 
reliability obtained is the reliability of half test. To obtain an estimate of the 
reliability of the total test it is necessary to correct or step up the half test 
correlation to the expected full length value. This is done by Speamian- Brown 
Prophecy Formula which is given below: 
_ 2 X reliability of half test 
1 + reliability of half test 
The correlation coefficient thus obtained was 0.89 which when corrected 
by Spearman-Brown Prophecy Formula increased to 0.91. 
4.2.5.2 Simplified form of General Kuder-Richardson Method 
Kuder-Richardson Foraiula provides an estimate of reliability which is 
essentially equivalent to the average of the split-half reliabilities computed for 
all possible halves. 
Formula: 
^ ^ 2 0 " 
n 
Ipq 
KR20 - reliability coefficient 
number of items in the test 
o. variance of scores on the test 
propoilion of correct answer to each item 
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q = proportion of incorrect answer to each item; 
hence it is equal to 1-p. 
KR20 requires that the investigator must have the item analysis 
worksheet ready before him and only then he can compute the reliability 
coefficient. This is because the formula requires knowledge of the difficulty 
value (proportion of correct answer) of each item. 
The estimate of reliability by this fomiula yielded a coefficient of 0.93. 
4.2.6 Validity 
The method employed for establishing validity of the attitude scale was 
based on principals' judgment. The principals of schools whose teachers had 
participated in this study were approached. They were asked to read careftiUy 
the descriptions of more favorable and less favourable behaviour and identify 
those of the teachers of their respective schools whose attitude matched clearly 
with either of the two descriptions. In this way two groups of teachers, one 
having more favourable and the other less favourable were identified. In this 
way the means of attitude scores of those two groups (each group having 15 
teachers) were compared to test the hypothesis that the mean of attitude scores 
of the group judged as having more favourable attitude would be significantly 
higher than the mean of attitude scores of the group judged as having less 
favourable attitude. For this purpose a t-test of the difference of the means of 
two independent, small samples was applied and the value of t calculated by 
using one-tailed test. The result of the comparison is contained in table 4.6. 
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Table 4.6 Comparison of means of attitude score of teachers judged as 
more and less favourable attitude towards teaching profession 
Judged attitude 
More favourable 
Less favourable 
N 
15 
15 
Mean attitude 
score 
89.5 
63.7 
SD 
4.25 
3.48 
df 
28 
t-value 
3.89 
Sig.level 
P<0.001 
The validation procedure yielded a t-value of 3.89 which was found 
significant at the 0.001 level with 28 df indicating, thereby, that the difference 
in the two means was significant and in the predicted direction. 
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PRESENTATION, ANALYSIS AND INTERPRETATION OF 
DATA 
Once the data have been collected in a research study, the next 
step usually involves the analysis of those data. The choice of the 
analytical procedures depends on several factors including the type of 
research question that was asked originally and the characteristics of the 
data collected (Sowell & Casey, 1982). 
Analysis means the categorizing, or ordering, manipulating and 
summarizing of data to obtain answers to research questions. The 
purpose of analysis is to reduce data to intelligible and interpretable 
form so that the relations of research can be studied and tested. 
Interpretation takes the results of analysis, makes inferences pertinent to 
the research relations studied, and draws conclusions about these 
relations. The researcher who interprets research results searches them 
for their meaning and implications. This is done in two ways. In one 
way, the relations within the research study and its data are interpreted. 
This is narrower and more frequent use of the term interpretation. In 
other way, the broader meaning of the research data is sought. This is 
done by comparing the results and inferences drawn within the data to 
theory and to other research results and conclusions either of one's own 
or of other researchers. More important is that one compares one's 
results with demands and expectations of the theory. 
This chapter includes presentation, analysis and interpretation of 
the data. In this study, the data have been critically analyzed through 
textual discussions, tabular and graphical devices. The textual 
discussions have been used to point out generalizations and significant 
interpretations. The tables and figures have been used to clarify 
significant relationships. They are so constructed that they are self 
explanatory. 
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To bring the study to its successful fruitation, the total data (473 
teachers) collected with regard to pupil control ideology, attitude 
towards teaching profession, occupational stress of teachers, personal 
and institutional factors as required being systematically organized, 
analyzed and interpreted. The raw data was first organized in separate 
tables for each variable of the study. For computation of needed 
statistics and application of appropriate statistical tests most of the data 
were analyzed on statistical package for social sciences (SPSS, Version 
14.0). A part of the data was manually treated. 
The statistical method used in testing the hypotheses is the t-test 
for difference between mean PCI scores of two groups using two tailed 
test. The mean (M), standard deviation (SD), degree of freedom (df) and 
t-values (significant differences between the two means) of the two 
groups are given in tables and figures. F-test is also applied, where more 
than two groups are involved in this study. F-test is used to see the 
overall significant difference between many means. If F-test is found 
significant then there is need to use t-test for further investigation. If F-
test is found insignificant then there is no need to use t-test for further 
investigation. 
The present chapter is devoted to presentation, analysis and 
interpretation of the data as per the following scheme: 
• Study of teachers' attitude towards teaching and their PCI. 
• Study of teachers' occupational stress and their PCI. 
• Study of teachers' demographic factors (gender, experience, 
qualification, salaries) and their PCI. 
• Study of teachers some other personal factors (subject 
taught, nature of job, marital status, financial problems and 
chronic diseases) and their PCI. 
• Study of teachers' institutional factors and their PCI. 
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Relationship between PCI of teachers and their personal and 
institutional factors 
The objectives of the present study were to empirically test the 
assumptions regarding relationship between PCI of teachers and their 
personal and institutional factors. In order to test the hypotheses, F and 
t-tests have been employed. If F-test was not found significant, there 
was no need to apply t-test for further investigation. If F-test was found 
significant, then t-test will be applied for further investigation. If the 
difference approached significant level it would prove personal 
variables and institutional factors and PCI of the teachers are related 
variables. 
5.1 Relationship between teachers' attitude towards teaching and 
their PCI 
Research on the teaching act has been determined by studies of 
teacher personality characteristics and their relationship to teaching 
effectiveness. It appears that more and more attention is being given to 
the study of the attitude of teachers as they teach and of pupils as they 
learn. Success and failures of teachers are frequently reported in terms 
of pupil control. The maintaining of order and discipline is rated at the 
top of the problems, and teachers considered as their major difficulties. 
In any event, pupil control, the perception of pupil misbehaviour 
and subsequent teacher selected techniques for prevention or treatment 
appear to be an integral part of teaching behaviour in the secondary 
schools. Teacher pupil control typology may vary from custodial to 
humanistic aj discussed by Willower, Eidell and Hoy (1969). 
Current research suggests that humanistic teachers' teaching 
behaviour generally involves elaboration of pupil ideas, their praise and 
encouragement, use of divergent type of questions, greater pupil 
participation in teaching learning process. The research at the same time 
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hints that custodial teachers are non-responsive to pupil reactions and 
generally restrict pupil freedom by monopolizing the class discourse. An 
attempt is made in the present study to verify the proposition by 
investigating the relationship between teachers' pupil control ideology 
and their attitude towards teaching job. 
It would be seen in table 5.1 that to find the degree of attitude 
among teachers towards teaching profession, they were divided into 
three groups of more favourable, moderate and less favourable on the 
basis of their attitude scores. The range of scores defining moderate 
attitude was determined by adding ± 3 points (SEM) to 69, the mean of 
total possible score range on the attitude scale. Teachers whose scores 
fell above and below this range were considered as more favorable and 
less favorable respectively. An examination of table 5.1 shows that the 
percentages of more favourable, moderate and less favourable teachers 
were 54.55, 16.91 and 28.54 respectively. These percentages in respect 
of male teachers were 47.39, 18.96, and 33.65 and in respect of female 
teachers were 60.31, 15.27 and 24.43 respectively. 
Thus, it is evident from this analysis that a majority of teachers 
were found more favourable attitude towards their job. However, the 
percentages of less favourable attitude of teachers were 28.54 cannot be 
considered as flattering. The result of analysis also makes it clear that 
more female teachers have favourable attitude than the male teachers. 
The graphical presentation of the percentages of scores of these groups 
is given in figure 5.1. 
Table 5.2 shows that to find degree of pupil control ideology of 
teachers, they were divided into three groups, i.e. custodial, moderate 
and humanistic on the basis of their scores. The range of scores defining 
moderate behaviour was determined by adding ± 3 points (SEM) to 60, 
the mean of the total possible scores on the PCI scale. Teachers whose 
scores fell above and below this range were considered as custodial and 
humanistic group respectively. An examination of table 5.2 shows that 
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Table 5.1 Percentages of more favourable, moderate and less favourable 
attitudes of teachers towards job 
Gender 
Total 
Male 
Female 
N 
473 
211 
262 
Group 
More favourable 
Moderate 
Less favourable 
More favourable 
Moderate 
Less favourable 
More favourable 
Moderate 
Less favourable 
No. of teachers 
258 
80 
135 
100 
40 
71 
158 
40 
64 
Percentages of 
teachers 
54.55 
16.91 
28.54 
47.39 
18.96 
33.65 
60.31 
15.27 
24.43 
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Figure 5.1 Graphical presentation of percentages of teachers on 
the basis of more favourable, moderate and less 
favourable attitude 
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Table 5.2 Percentages of teachers having custodial, moderate and 
humanistic ideology 
Gender 
Total 
Male 
Female 
N 
473 
211 
262 
Group 
Custodial 
Moderate 
Humanistic 
Custodial 
Moderate 
Humanistic 
Custodial 
Moderate 
Humanistic 
No. of teachers 
185 
137 
151 
98 
55 
58 
87 
82 
93 
Percentages of 
teachers 
39.11 
28.96 
31.92 
46.45 
26.07 
27.49 
33.21 
31.29 
35.49 
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Figure 5.2 Graphical presentation of percentages of teachers on 
the basis of custodial, moderate and humanistic 
ideology 
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the percentages of custodial, moderate and humanistic teachers were 
39.11, 28.96 and 31.92 respectively. These percentages in respect of 
male teachers were 46.45, 26.07 and 27.49 respectively and in respect of 
female teachers 33.21, 31.29 and 35.49 respectively. The graphical 
presentation is given in figure 5.2. 
When the data was analyzed to see significant difference in PCI 
score among three groups of the teachers' i.e more favourable, moderate 
and less favourable attitude, t-test was employed. It is evident from the 
table 5.3 that the number of teaches having more favourable, moderate 
and less favourable attitude were 285, 80 and 135 respectively. The 
mean of PCI score having more favourable attitude was 58.01 and 
SD=9.61, while the mean of PCI score of teachers having moderate 
attitude was 60.38 and SD=9.77, while the mean of PCI score of teachers 
having less favourable attitude v/as 63. 96 and SD=9.68 respectively. 
The statistical method used in testing the major hypothesis was the t-test 
for difference between the means of three groups. The t-values obtained 
by comparing each group mean PCI score with that of every other 
groups show that all the three t's were found significant at 0.05, 0.001 
and 0.001 levels with df, 336, 391 and 213 respectively. Thus, PCI score 
of more favourable attitude group differ significantly from those of 
moderate and less favourable attitude groups. Teachers having moderate 
attitude have significantly more PCI score than the less favourable 
attitude group. The graphical presentation is given in figure 5.3. 
Computation of means and SD for male and female sub-samples of each 
group showed that male teachers as being more custodial in orientation 
than female counterparts. But application of t-test indicated that only in 
more favourable attitude group the sex difference observed was 
statistically significant (t = 2.45, P<0.05, df 256).The data is given in 
table 5.4 and the graphical presentation of mean PCI scores of these 
groups is given in figure 5.4. 
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Table 5.3 Comparison of mean PCI scores of the teachers on the basis 
of more favourable, moderate and less favourable attitude 
towards teaching job 
Attitude 
More 
favourable 
Moderate 
Less 
favourable 
N 
258 
80 
135 
Mean 
Score 
58.01 
60.38 
63.96 
SD 
9.61 
9.77 
9.68 
t-values 
More 
favourable 
2.09* 
5.03** 
Moderate 
2.93** 
Less 
favourable 
*sig. at P<0.05 at 336 df 
**sig. at P< 0.001 at 391 df, 213 df respectively. 
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Figure 5.3 Graphical presentation of mean PCI score of 
the teachers on the basis of more favourable, 
moderate and less favourable attitude towards 
teaching job 
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Table 5.4 Gender wise comparison of mean PCI scores of teachers on 
the basis of more, moderate and less favourable attitude 
towards teaching job 
Attitude 
More 
favourable 
Moderate 
Less 1 
favourable 
Sex 
M 
F 
M 
F 
M 
F 
N 
87 
171 
50 
30 
74 
61 1 
Mean Score 
60.01 
56.94 
61.25 
59.61 
64.12 
63.80 1 
SD 
9.61 
9.77 
9.67 
9.64 
9.81 
8.99 1 
t-values 
2.45 
0.41 
0.31 
df 
256 
78 
133 
Sig./not 
sig. 
P<0.05 
Not sig. 
Not sig. 
s 
CM 
' - CO 
More favourable Moderate Less favourable 
Gender-wise attitude of teachers 
towards job 
• Male 
a Female 
Figure 5.4 Gender-wise graphical presentation of mean PCI 
score of teachers on the basis of more, moderate and 
less favourable attitude of teachers towards teaching 
job 
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These analyses do not confirm the predictions hypothesized in this 
study for the present sample. A relationship between PCI and attitude 
towards teaching profession has been demonstrated by the findings. 
Hence the first hypothesis stating that "there is no significant 
difference in PCI of teachers in regard to their attitude towards 
teaching" was rejected. 
5.2 Relationship between teachers' occupational stress and their PCI 
It would be seen in table 5.5 that to find the degree of stress in 
teachers, they were divided into three groups i.e. more stress, moderate 
and less stress on the basis of their scores. The range of scores defining 
moderate stress was determined by adding ± 3 points (SEM) to 90, the 
mean of total possible score range on the anxiety scale. Teachers whose 
scores fall above and below this range were considered as more stress 
and less stress groups respectively. An examination of table 5.5 shoves 
that the percentages of more stress, moderate and less stress teachers 
were 26.85, 32.77 and 40.38 respectively. These percentages in respect 
of male teachers were 28.44, 31.75 and 39.81 and in respect of female 
teachers 25.57, 33.59 and 40.84 respectively. The graphical presentation 
is given in figure 5.5. It is evident from this analysis that about a quarter 
of school teachers regard teaching as a very stressful job. This study 
further showed that male teachers reported greater degree of stress than 
their female colleagues. 
When the data was analyzed to see the significant difference in 
PCI score among three groups of the teachers i.e. more stress, moderate 
and less stress, t-test was employed. It is evident from the table 5.6 that 
the number of teachers having more stress, moderate and less stress 
were 127, 155 and 191 respectively. The mean of PCI score having more 
stress was 63.80 with a SD of 10.13, while the mean of PCI score of 
teachers having moderate stress was 60.10 with a SD of 9.93, while the 
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Table 5.5 Percentages of more stress, moderate and less stress 
teachers 
Gender 
Total 
Male 
Female 
N 
473 
211 
262 
Group 
More stress 
Moderate 
Less stress 
More stress 
Moderate 
Less stress 
More stress 
Moderate 
Less stress 
No. of teachers 
127 
155 
191 
60 
67 
84 
67 
88 
107 
Percentages of 
teachers 
26.85 
32.77 
40.38 
28.44 
31.75 
39.81 
25.57 
33.59 
40.84 
90 
80 
CO 
^ 
* 70 f 
u 
« 60 ^ 
S 40 
S 30. 
c 
S 20 ^ 
w 9) 
a. 10^  
n 
Total 
CO 
CO CO 
CO 
CM 
CO 
a> 
CO 
Male 
Occupational stress 
•<f 
oo 
a> 
m o 
• More stress \ 
• Moderate 
D Less stress 
Female 
Figure 5.5 Graphical presentation of percentages of teachers on 
the basis of more, moderate and less stress 
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Table 5.6 Comparison of mean PCI scores of the teachers on the basis 
of their levels of stress 
Stress group 
More stress 
Moderate 
Less stress 
N 
127 
155 
191 
Mean 
Score 
63.80 
60.10 
59.56 
SD 
10.13 
9.93 
9.63 
t-values 
More stress 
2.85* 
3.36* 
Moderate 
0.44 
Less stress 
* e i * sig. at P< 0.001 at 316 df and 280 df respectively. 
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Figure 5.6 Graphical presentation of mean PCI score of more, 
moderate and less stress teachers 
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mean PCI score of teachers having less stress was 59.56 with a SD of 
9.63 respectively. The method used in testing the major hypothesis was 
the t-test for difference between the means of three groups. The t-values 
obtained by comparing each group mean PCI score with that of every 
other groups, show that the mean differences in PCI score between the 
more stress and moderate stress groups were found to be statistically 
significant (P<0.001 with df 280). On the other hand, the comparison of 
the mean PCI scores of more and less stress groups provided significant 
results at 0.001 significance level with 316 df, and between moderate 
and less stress groups provided no significant results. The graphical 
presentation is given in figure 5.6. 
Further, when t-test was applied to see the significant difference 
between male and female teachers of sub-groups, the sex difference was 
observed only in more stress group and found significant (t = 2.41, 
P<0.05, df 125). Being this difference in favour of male teachers of 
more stress groups, it can be said that the male teachers have more 
custodial ideology than their female counterparts. The mean PCI scores 
of these groups is given in table 5.7 and the graphical presentation is 
given in figure. 5.7. 
The analysis do not confirms the prediction hypothesized in this 
study for the present sample. A relationship between more stress and 
moderate stress and more stress and less stress and PCI of teachers has 
been demonstrated by this finding, but on the other hand there was no 
relationship between moderate and less stress and PCI of teachers. 
Hence the second hypothesis stating that "there exists no significant 
difference in PCI of teachers in regard to their occupational stress" is 
partially rejected and partially accepted. 
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Table 5.7 Gender wise comparison of mean PCI scores of teachers on 
the basis of their levels of stress 
Stress 
group 
More stress 
Moderate 
Less stress 
Sex 
M 
F 
M 
F 
M 
F 
N 
60 
67 
67 
88 
84 
107 
Mean 
Score 
63.02 
59.40 
61.76 
59.76 
61.23 
60.89 
SD 
8.78 
9.24 
10.25 
10.68 
9.77 
9.48 
t-values 
2.41 
1.25 
0.24 
df 
125 
153 
189 
Sig./not 
sig. 
P<0.05 
Not sig. 
Not sig. 
s 
70 
60 
50 
40 
30 
20 
10 
0 
8 
j ^ 
More stress 
Gender-wi 
Moderate Less stress 
> occupational stress 
Male 
Female 
Figure 5.7 Gender-wise graphical presentation of mean PCI score of 
teachers on the basis of more, moderate and less stress 
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5.3 Relationship between teachers' demographic factors (gender, 
qualification, experience and salaries) and their PCI 
5.3.1 Relationship between gender and PCI of teachers 
The total number of male and female teachers were 211 and 262 
respectively as indicated by the table 5.8. The mean PCI scores of male 
teachers was 62.23 and SD was 9.45, in case of female teachers the 
mean PCI scores was 59.06 and SD was 10.03. The statistically 
calculated t-value 3.50, was significant at 0.001 level with 471 df. The 
result clearly indicates that the difference between mean PCI scores of 
male and female teachers was true. Since this difference is in favour of 
male teachers, it can be said that female teachers have more humanistic 
attitude towards children than the male counterparts. The graphical 
presentation of mean PCI scores of two groups is given in figure 5.8. 
The present analysis do not confirm the prediction hypothesized 
in this study for the present sample. A relationship between PCI and 
gender of school teachers has been demonstrated by this finding. Hence 
the third hypothesis stating that "there is no significant difference in 
the PCI of male and female teachers" was rejected at 0.001 level of 
significance. 
5.3.2 Relationship between qualification and PCI of teachers 
For studying the relationship between qualifications of teachers 
and their PCI, the total sample of teachers was divided into two main 
groups i.e. untrained teachers and trained teachers. The means PCI 
scores of these groups were found to be 61.73 and 59.62 respectively, t-
test was applied to see the significant difference between the two means. 
The obtained t-value was 1.97, which was found significant at 0.05 level 
with 471 df It clearly indicates that the difference between mean PCI 
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Table 5.8 Comparison of mean PCI scores of male and female teachers 
Gender 
Male 
Female 
N 
211 
262 
Mean score 
62.23 
59.06 
SD 
9.45 
10.03 
t-value 
3.50 
df 
471 
Sig. /not 
sig. 
P<0.001 
Figure 5.8 Gender wise graphical presentation of mean PCI score 
of teachers 
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Table 5.9 Comparison of mean PCI scores of untrained and trained 
teachers 
Qualification 
Untrained 
Trained 
N 
251 
222 
Mean 
score 
61.73 
59.62 
SD 
9.19 
10.58 
t-value 
1.97 
df 
471 
Sig./not 
sig. 
P<0.05 
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Figure 5.9 Graphical presentation of mean PCI score of teachers 
on the basis of their qualification 
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Table 5.10 Gender wise comparison of mean PCI scores of untrained 
and trained teachers 
Qualification 
Untrained 
Trained 
Sex 
M 
F 
M 
F 
N 
127 
124 
127 
124 
Mean 
Score 
63.03 
59.40 
61.02 
58.72 
SD 
8.78 
9.24 
10.25 
10.68 
t-values 
3.18 
1.55 
df 
249 
220 
Sig./not 
sig. 
P<0.001 
Not sig. 
2! 
o 
u 
(0 
O 
CL 
c 
70 
fin -
50-
40 
30 
20 
10 
0 
n o 
CO 
CO 
ir> 
Untrained Trained 
Gender-wise qualification 
I Male 
I Female 
Figure 5.10 Gender wise graphical presentation of mean PCI 
score of teachers on the basis of their qualification 
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scores of untrained and trained teachers was true. Untrained teachers 
were more custodial than the trained teachers. The data was reported in 
table 5.9 and presented in figure 5.9. 
Further, when t-test was applied to see the significant difference 
between male and female teachers of untrained and trained groups, the 
sex difference observed only in untrained teachers and found significant 
(t=3.18, P<0.001, df 249) Being this difference in favour of male 
teachers of untrained group, it can be said that the male teachers have 
more custodial ideology than their female counterparts. The data was 
reported in table 5.10 and presented in figure 5.10. 
Hence, the fourth hypothesis stating that "teachers differing in 
qualifications do not differ among themselves in regard to the PCI" 
was rejected because there is relationship between qualification and the 
PCI of the teachers. 
5.3.3 Relationship between experience and PCI of teachers 
For studying relationship of experience and PCI, groups of 
teachers having experience of 0-5, 6-10, 11-15 and 16-onwards years 
respectively were formed. The scores of these groups were put to 
analysis and t-test was applied to compare each mean with every other 
mean. Significant difference was obtained between the mean group 1 
and 3, 1 and 4, 2 and 4, 3 and 4. A perusal of table 5.11 shows that the 
mean score of only group 4, has a significant difference with mean 
scores of group 1 and 2 and 3, which means that the teachers with 
experience up to 10 years have more humanistic than those having an 
experience of more than 16 years of service. Further, group 3 also differ 
from the teachers' groups 1 and 4. In all the cases less experienced 
teachers have been found more humanistic than the more experienced 
teachers. Graphical presentation is given in figure 5.11. 
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Table 5.11 Comparison of mean PCI scores of four groups of teachers 
on the basis of experience 
Groups 
1 
2 
3 
4 
Experience 
in year 
0-5 yrs. 
6-10 yrs. 
11-15 yrs. 
16-onwards 
*si 
N 
157 
143 
73 
100 
g.atP 
Mean 
Score 
59.71 
60.86 
61.84 
63.14 
<0.05, at 
SD 
11.07 
8.51 
9.80 
8.61 
228, 241 
t-values 
1 
1.00 
1.98* 
2.59** 
and 171 
2 
0.02 
1.97* 
3 
1.99* 
df. respectively. 
4 
**sig. atP<0.01,at255df. 
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Figure 5.11 Graphical presentation of mean PCI score of four 
groups of teachers on the basis of their experiences 
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Table 5.12 Gender wise comparison of mean PCI scores of four groups 
of experienced teachers 
Group 
s 
1 
2 
3 
4 
Experience 
in year 
0-5 yrs. 
6-10 yrs. 
11-15 yrs. 
16-above 
Sex 
M 
F 
M 
F 
M 
F 
M 
F 
N 
65 
92 
53 
90 
38 
35 
55 
45 
Mean 
Score 
61.85 
58.21 
61.74 
60.34 
62.77 
58.60 
64.15 
57.05 1 
SD 
11.19 
10.74 
9.15 
8.06 
8.17 
10.98 
9.25 
8.78 
t-values 
2.04 
0.94 
2.84 
4.38 
df 
155 
141 
71 
98 
Sig./not 
sig. 
P<0.05 
Not sig. 
P<0.001 
P<0.001 
17 
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Figure 5.12 Gender-wise graphical presentation of mean PCI score 
of four groups of teachers on the basis of their 
experiences 
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Further, when t-test was applied to see the significant difference 
between male and female teachers of sub-groups of experience, the sex 
difference observed in groups 0-5 yrs, 11-15 yrs, 16-above yrs. were 
found significant (t= 2.04,P<0.05, df 155; t= 2.84, P<0.001, df 71; t= 
4.38,P<0.001, df 98 respectively). Being these differences in favour of 
male teachers in all groups, it can be said that the male teachers of these 
groups have more custodial ideology than their female counterparts. The 
data was reported in table 5.12 and presented in figure 5.12. 
Hence, the fifth hypothesis stating that "there is no significant 
difference in the PCI of the groups having different years of 
experience" is partially rejected and partially accepted because only less 
experienced teachers were found more humanistic than the more 
experienced teachers. 
5.3.4 Relationship between teachers drawing salaries and their PCI 
For studying relationship of drawing salaries and PCI, groups of 
teacher drawing salaries below Rs. 5000/-; 5001-15000/- and above 
15000 respectively were formed. The PCI scores of these groups were 
put to analysis of variance and t-test. 
Analysis of variance of the PCI scores of the three groups yielded 
significant F-value as 2.18, which is significant at 0.05 level with df 2, 
470. This implied that there was significant over all difference in the 
means of these three groups. The data was given in table 5.13. Hence, t-
test was applied for further investigation. A glance at the table 5.14 
denotes that the mean PCI scores of teachers drawing salaries below 
Rs.5000/-, 5001-15000/- and above 15000/- were 60.58, 59.60 and 62.23 
respectively and their SD's were 9.89, 10.02 and 9.38 respectively, t-test 
was applied to compare each mean with every other means and 
significant difference were obtained between 5001-15000 and above 
15000/- salaries groups, which means that the teachers drawing more 
Table 5.13 Analysis of variance of mean PCI scores of three groups of 
teachers on the basis of salaries, (below Rs. 5000, 5001-
15000, above 15000) 
Source of 
variance 
Between 
groups 
Within 
groups 
Total 
df 
2 
470 
472 
Sum of squares 
425.515 
45926.406 
46351.920 
Mean Squares 
212.757 
97.716 
F 
2.18 
Sig./not 
sig. 
P<0.05 
Table 5.14 Comparison of mean PCI scores three groups of teachers on 
the basis of salaries, (below Rs. 5000, 5001-15000, above 
15000) 
Salaries 
groups 
(in Rs.) 
Below 5000 
5001-15000 
Above-15000 
N 
185 
200 
88 
Mean 
Score 
60.58 
59.60 
62.23 
SD 
9.89 
10.0 
9.38 
t-values 
Below 5000 
0.97 
1.30 
5001-15000 
2.08* 
Above-15000 
s^ig. at P<0.05, at 286 df 
120 
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Figure 5.13 Graphical presentation of mean PCI score of teachers 
on the basis of drawing different salaries 
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salaries have more custodial ideology than the teachers drawing less 
salaries. Further, they also differ from the teachers drawing less than 
5000/-, although this difference is negligible and showed a trend that as 
the salaries of the teachers increase, the ideology of the teachers also 
increases accordingly towards custodial behaviour. The graphical 
presentation is given in figure 5.13. Hence the sixth hypothesis stating 
that "teachers drawing different salaries do not differ among 
themselves in regard to their PCI" was partially accepted and partially 
rejected. There is no significant difference in PCI between teacher 
drawing salaries below 5000/ and 5001-15000/-, below 5000/ and 
above 15000/- per month. But there is found significant difference in PCI 
between teachers drawing 5001-15000 and above 15000/- per month. 
5.4 Relationship between teachers other personal factors {subject 
taught, nature of job, marital status, financial problems and 
chronic diseases) and their PCI 
5.4.1 Relationship between subject taught and PCI of teachers 
For studying the relationship between subject taught by the 
teachers and their PCI, the total samples of teacher was divided into 
three groups i.e. science, social science and art teachers. The details are 
given in table 5.15. The mean and SD of these groups were found to be 
59.88, 9.74, 60.86, 9.98 and 60.01, 9.83 respectively. The obtained 
value of t =1.05, 0.98 and 0.03 respectively were not significant at any 
level with 371, 284 & 285 df respectively. The mean PCI score of social 
science teachers was found to be greater than the science teachers, but 
this difference is negligible and showed a trend to social science 
teachers to be more custodial than the science and art teachers. 
Graphical presentation is given in figure 5.14. 
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Table 5.15 Comparison of mean PCI scores of science, social science and 
arts school teachers 
Stream 
Science 
Social 
science 
Arts 
N 
186 
187 
100 
Mean Score 
59.88 
60.86 
60.01 
SD 
9.74 
9.98 
9.83 
t-values 
Science 
1.05 
0.98 
Soc. Sc. 
0.03 
Arts 
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Figure 5.14 Graphical presentation of mean PCI score of teachers on 
the basis of subject taught 
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Hence the seventh hypothesis stating that "teachers teaching 
different subjects do not differ among themselves in regard to their 
PCI" was accepted because there is no relationship between teachers 
teaching different subjects and their PCI. 
5.4.2 Relationship between nature of teaching job and PCI of 
teachers 
For studying the relationship between nature of job and PCI of 
teachers, the total sample of teachers was divided into two groups i.e. 
temporary and permanent. Table 5.16 displays that temporary and 
permanent teachers were 190 and 283 respectively. The mean PCI scores 
and SD of temporary teachers was 60.59 and 10.38 respectively, while 
the mean PCI scores of permanent teachers was 60.40 and SD was 9.58. 
The obtained t-value was 0.20, which was not significant at 0.05 level 
with 471df. The result clearly showed that there was no significant 
difference between the PCI scores of temporary and permanent teachers. 
Graphical presentation is given in figure 5.15.Computation of means and 
SD for male and female sub-sample of each group showed that male 
teachers of both groups were found more custodial in orientation than 
female counterparts. Application of t-test indicated that sex difference 
observed was statistically significant (t =1.99, P<0.05, df 188 and 
t=3.22, P<0.001, df 281).The date was reported in table 5.17 and 
presented in figure 5.16. 
The analysis confirms the prediction hypothesized in this study 
for the present sample. A relationship between nature of service of the 
teachers and PCI has not been demonstrated by these findings on general 
populafion but on the basis of gender a relationship has been 
demonstrated. 
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Table 5.16 Comparison of mean PCI scores of temporary and permanent 
teachers 
Nature of job 
Temporary 
Permanent 
N 
190 
283 
Mean 
score 
60.59 
60.40 
SD 
10.38 
9.58 
t-value 
0.20 
df 
471 
Sig./not 
sig. 
Not sig. 
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Figure 5.15 Graphical presentation of mean PCI score of temporary 
and permanent teachers 
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Table 5.17 Gender wise comparison of mean PCI scores of temporary 
and permanent teachers 
Nature of job 
Temporary 
Permanent 
Sex 
M 
F 
M 
F 
N 
74 
116 
137 
146 
Mean 
Score 
62.00 
59.50 
62.35 
58.71 
SD 
10.24 
10.25 
9.06 
9.90 
t-values 
1.99 
3.22 
df 
188 
281 
Sig. /not 
sig. 
P<0.05 
P<0.001 
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Figure 5.16 Gender-wise graphical presentation of mean PCI score 
of temporary and permanent teachers 
126 
Hence, the eighth hypothesis stating that "teachers' nature of job 
do not differ among themselves in regard to their PCI" was partially 
accepted on the basis of general population, but partially rejected on the 
basis of gender of sub-sample. 
5.4.3 Relationship between marital status and PCI of the teachers 
For studying relationship of marital status of teachers and their 
PCI, the total sample of teachers was divided into two groups i.e. 
married and unmarried, t-test was used to compare each mean PCI score 
with other mean PCI scores. The number of teachers belonging to 
married and unmarried groups were 328 and 145 receptively as indicated 
by table 5.18 The mean PCI score of married teachers were 60.78 with a 
SD of 9.66 on the other hand in case of unmarried teachers, the mean 
PCI score was 59.76 with a SD of 10.44. The graphical presentation of 
these mean scores is given in figure 5.17. The statistically calculated t-
value was 1.04 which is not significant at 0.05 level with 471 df. A 
perusal of table 5.18 shows that married teachers have more mean PCI 
score than the unmarried teachers. Here a trend shows that married 
teachers were found more custodial than the unmarried teachers. 
Computation of means for male and female sub-sample of each 
group showed that male teachers as being more custodial in orientation 
than female counterparts in both groups. But application of t-test 
indicated that only in married group, the sex difference observed was 
statistically significant (t=2.95, P<0.001, df 326). Being this difference 
in favour of male teachers it can be said that the male teachers have 
more custodial ideology than their female counterparts. The data is 
given in table 5.19 and presented in figure 5.18. 
Hence, the ninth hypothesis stating that "marital status of 
teachers do not differ among themselves in regard to their PCI" was 
partially rejected and partially accepted. 
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Table 5.18 Comparison of mean PCI scores of married and unmarried 
teachers 
Marital status 
Married 
Unmarried 
N 
328 
145 
Mean 
Score 
60.78 
59.76 
SD 
9.66 
10.44 
t-value 
1.04 
df 
471 
Sig. /not 
sig. 
Not sig. 
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Figure 5.17 Graphical presentation of mean PCI score of teachers 
on the basis of marital status 
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Table 5.19 Gender wise comparison of mean PCI scores of married and 
unmarried teachers 
Marital status 
Married 
Unmarried 
Sex 
M 
F 
M 
F 
N 
161 
167 
50 
95 
Mean 
Score 
62.18 
59.11 
62.38 
58.98 
SD 
9.13 
9.68 
10.60 
10.71 
t-values 
2.95 
1.82 
df 
326 
143 
Sig./not 
sig. 
P<0.001 
Not sig. 
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Figure 5.18 Gender-wise graphical presentation of mean PCI 
score of teachers on the basis of marital status 
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5.4.4 Relationship between financial problems and PCI of teachers 
For analyzing the impact of financial problems of teachers on their 
PCI, the total sample was divided into two classes, i.e. those having 
financial problems and those have no financial problems. The scores of 
these groups were put to analysis of t-test. The number of teachers 
belonging to financial problems and not having financial problems were 
102 and 371 respectively as indicated by table 5.20. The mean PCI score 
of teachers having financial problems was 63.80 with a SD of 10.13. But 
in case of teachers having no financial problems, the mean PCI scores 
was 59.56 with a SD of 9.63. The graphical presentation of these mean 
scores is given in figure 5.19. The statistically calculated t-value was 
3.89 which is significant at 0.001 level with 471 df. The result clearly 
indicates that teachers having financial problems have been found more 
custodial than the teachers who have no financial problems. 
Further, analysis of mean and SD for male and female sub-sample 
of each group showed that male teachers as being more custodial in 
orientation than female counterparts. But application of t-test indicated 
that only in teachers having no financial problems group, the sex 
difference observed was statistically significant (t=3.21, P< 0.001, df 
369). This mean difference is in favour of male teachers. Therefore, 
male teachers of group having no financial problems are found more 
custodial than their female counterparts. The data is given in table 5.21 
and presented in figure 5.20. 
Hence, the tenth hypothesis stating that "teachers' financial 
problems do not differ among themselves in regard to their PCI" was 
rejected. These analyses do not confirm the prediction hypothesized in 
this study for the present sample. A relationship between teachers' 
financial problems and pupil control ideology has been demonstrated by 
the findings. 
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Table 5.20 Comparison of mean PCI scores of teachers who have 
and have not financial problems 
Financial 
problems 
Have 
Have not 
N 
102 
371 
Mean 
score 
63.80 
59.56 
SD 
10.13 
9.63 
t-value 
3.89 
df 
471 
Sig. /not 
sig. 
P<0.001 
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Figure 5.19 Graphical presentation of mean PCI score of teachers 
on the basis of financial problems 
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Table 5.21 Gender wise comparison of mean PCI scores of teachers who 
have and have not financial problems 
Financial 
problems 
Have 
Have not 
Sex 
M 
F 
M 
F 
N 
28 
74 
183 
188 
Mean 
Score 
60.28 
58.66 
62.49 
59.25 
SD 
9.12 
10.40 
9.53 
9.93 
t-values 
.731 
3.21 
df 
100 
369 
Sig./not 
sig. 
Not sig. 
P<0.001 
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Figure 5.20 Gender-wise graphical presentation of mean PCI score 
of teachers on the basis of financial problems 
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5.4.5 Relationship between chronic diseases and PCI of teachers 
For studying relationship of chronic disease of the teachers and 
their PCI, the total sample of teachers was divided into two groups, i.e. 
one group suffering from chronic disease and the other group having no 
such disease. A glance of the table 5.22 denotes that the teachers 
suffering chronic diseases secured a mean PCI score of 63.89 and the 
standard deviation was 12.55. Similarly, the teachers having no such 
disease have secured a mean score of 59.38 and standard deviation of 
9.77 with regard to pupil control ideology. In order to test whether there 
exists any significant difference between the mean scores of teachers 
suffering from chronic disease and teachers have no such disease, t-test 
is employed. The calculated t-value of 2.52 was statistically significant 
at 0.05 level with 471 df. The above result clearly shows that the 
difference mean PCI scores of two groups was true. Teachers suffering 
from chronic disease were found to be more custodial than the teachers 
have no such disease .Figure 5.21 shows the graphical presentation of 
scores of two groups. 
Hence, the eleventh hypothesis stating that "teachers suffering 
from chronic diseases do not differ among themselves in regard to 
their PCI" was rejected at 0.05 level of significance. These analyses do 
not confirm the prediction hypothesized in this study for the present 
sample. A relationship between chronic diseases and pupil control 
ideology has been demonstrated by this finding. 
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Table 5.22 Comparison of mean PCI scores of teachers who have and 
have not chronic diseases 
Chronic 
diseases 
Have 
Have not 
N 
18 
455 
Mean 
score 
63.89 
59.38 
SD 
12.55 
9.77 
t-value 
2.52 
df 
471 
Sig. /not 
sig. 
P<0.05 
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Figure 5.21 Graphical presentation of mean PCI score of teachers 
on the basis of chronic diseases 
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5.5 Relationship between institutional factors (Elementary, 
Secondary and Senior Secondary schools, Private and 
Government schools, Single sex and Co-educational schools, 
English, Hindi, Medium and combined English, Hindi and Urdu 
medium schools. Eastern U.P. and Western U.P. schools) and 
their PCI 
5.5.1 Relationship between Elementary, Secondary and Senior 
Secondary school teachers and their PCI 
For studying relationship of Elementary, Secondary and Sr. 
Secondary school teachers and their PCI, the PCI scores of these groups 
were put to analysis of variance and t- test. Analysis of variance was 
applied for studying the relationship between PCI of Elementary, 
Secondary and Sr.Secondary school teachers (table 5.23). The mean PCI 
scores of these three groups were found to be 58.77, 61.96 and 60.64 
respectively. When these means were examined by the analysis of 
variance, the F-ratio obtained was significant (F= 3.78, P<0.001, df 2, 
470). Since F-test was found significant, hence t-test was applied for 
further investigation. PCI mean scores, SD and t-values for Elementary, 
Secondary and Sr.Secondary school teachers and for male and female 
sub-samples within each school type are given in tables 5.24 and 5.25 
respectively. When t-test was applied to compare each mean with every 
other mean PCI score, significant difference was obtained between the 
mean of Elementary and Secondary school teachers (t=2.81, P<0.001, df 
306). But no significant difference was obtained between the PCI of 
Elementary and Sr.Secondary school teachers. However, Sr.Secondary 
school teachers have recorded a more mean PCI score than the 
Elementary teachers, hence a trend is noted for Sr.Secondary school 
teachers to be more custodial. Likewise no significant difference was 
found between the Secondary and Sr.Secondary teachers. Graphical 
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TabJe 5.23 Analysis of variance of PCI Scores of three groups of 
teachers (Elementary, Secondary and Senior Secondary) 
Source of 
variance 
Between 
groups 
Within 
groups 
Total 
df 
2 
470 
472 
Sum of squares 
734.39 
45651.82 
46386.28 
Mean Squares 
367.19 
97.132 
98.07 
F 
3.78 
Sig./not 
sig. 
P< 0.05 
Table 5.24 A comparison of the PCI of Elementary, Secondary and 
Senior Secondary teachers 
School type 
Elementary 
Secondary 
Senior 
Secondary 
N 
152 
156 
165 
Mean 
Score 
58.77 
61.96 
60.64 
SD 
9.73 
10.15 
9.56 
Elementary 
2.81* 
1.72 
t-va!ues 
Secondary 
1.20 
Senior 
Secondary 
*sig. atP<0.00I,at306df 
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Figure 5.22 Graphical presentation of mean PCI score of Elementary, 
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Table 5.25 Gender wise comparison of mean PCI scores of teachers by 
school type 
School type 
Elementary 
Secondary 
Senior 
Secondary 
Sex 
M 
F 
M 
F 
M 
F 
N 
36 
116 
74 
82 
101 
64 
Mean 
Score 
60.94 
58.09 
63.38 
60.68 
61.84 
58.73 
SD 
10.42 
9.40 
9.98 
10.12 
8.55 
10.73 
t-values 
1.54 
1.66 
2.04 
df 
150 
154 
163 
Sig./not 
sig. 
Not sig. 
Not sig. 
P<0.05 
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Figure 5.23 Gender-wise graphical presentation of mean PCI 
score of teachers by school type 
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presentation is given in figure 5.22. Computation of means and SD for 
male and female sub-samples of each school level showed that male 
teachers as being more custodial in orientation than female counterparts. 
But application of the t-test indicated that only in Sr. Secondary schools, 
the sex difference observed was statistically significant (t=2.04, P<0.05, 
df 163). Graphical presentation is given in figure 5.23. 
Hence the twelfth hypothesis stating that "there exists no 
significant difference in Elementary, Secondary and Sr. Secondary 
teachers in regard to their PCI" was partially rejected and partially 
accepted. 
5.5.2 Relationship between Private and Government teachers and 
their PCI 
To find out the influence of the type of schools, whether Private 
or Government on PCI of the teachers, the total sample was bifurcated 
into two groups on the basis of management of the schools i.e. Private 
(public managed) and Government schools (managed by Government 
authority). The number of teachers of Private and Government schools 
examined were 268 and 205 respectively as indicated by the table 5.26 
The mean PCI score of teachers of Private and Government schools were 
60.28 and 60.72 with their corresponding SD's 9.86 and 9.95 
respectively. The size of t was 0.48, which is not significant at 0.05 
level of significance. It becomes clear that the PCI of Private schools do 
not differ from those teachers of Government schools. The graphical 
presentation shows the scores of two groups in figure 5.24. 
Computation of means and SD's for male and female sub-samples 
of each school level showed that male teachers as being more custodial 
in orientation than female counterparts. Application of the t-test 
indicated that the sex difference was observed both in Private and 
Government schools (t=2.15, P<0.05, df, 266 and t=2.84, P<0.001, df, 
203 respectively). The result clearly shows that females are found more 
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Table 5.26 Comparison of mean PCI scores of teachers by type of 
school 
Type of 
school 
Private 
Government 
N 
268 
205 
Mean 
score 
60.28 
60.72 
SD 
9.86 
9.95 
t-value 
0.48 
df 
471 
Sig. /not 
sig. 
Not sig. 
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Figure 5.24 Graphical presentation of mean PCI score of 
teachers by type of school 
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Table 5.27 Gender wise comparison of mean PCI scores of teachers by 
type of school 
Type of 
school 
Private 
Government 
Sex 
M 
F 
M 
F 
N 
85 
183 
126 
79 
Mean 
Score 
62.18 
59.40 
62.26 
58.27 
SD 
10.10 
9.62 
8.98 
10.88 
t-values 
2.15 
2.84 
df 
266 
203 
Sig./not 
sig. 
P<0.05 
P<0.001 
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Figure 5.25 Gender-wise graphical presentation of mean PCI 
score of teachers by type of school 
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humanistic than the male counterparts in both private and government 
schools. These results are shown in table 5.27 and figure 5.25.These 
analyses confirm the prediction hypothesized in this study for the 
present sample. A relationship between PCI and type of schools has not 
been demonstrated by this finding but gender difference exists in sub-
sample. Hence, the thirteenth hypothesis stating that ''there exists no 
significant difference in Private and Government school teachers in 
regard to their PCI" was accepted and partially rejected. 
5.5.3 Relationship between Single sex and Co-educational schools 
and PCI of teachers 
Table 5.29 displays that the number of teachers from Single-sex 
boys, Single-sex girls and Co-educational schools were 154, 108 and 
211 respectively. Analysis of variance was employed to determine the 
significance of difference in PCI scores of the teachers of different types 
of schools. The mean PCI scores of teachers of Single-sex boys. Single-
sex girls and Co-educational schools were 62.62, 58.60 and 59.87 
respectively. The graphical presentation of these mean scores is given in 
figure 5.26. The total sum of squares between and within the means of 
the teachers was calculated. The F-ratio came out to be 6.05 and found 
significant at 0.05 level for df 2, 470 (table 5.28). This indicates that a 
significant difference exists between the PCI scores of teachers of 
Single-sex boys. Single-sex girls and Co-educafional schools. In the 
present of significant F-ratio, comparison of different pairs of means 
through t-test becomes necessary, hence attempt was made, to calculate 
the t-values of different groups of teachers. 
Hence, the mean PCI scores of teachers of three types of schools 
were compared using t-test. The data in table 5.29 shows that the mean 
PCI scores of teachers of boys and girls Single sex schools were 
comparable indicating significant difference (t=3.09, P<0.001, df 260). 
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Table 5.28 Analysis of variance of PCI Scores of three groups of 
teachers of different school type 
Source of 
variance 
Between 
groups 
Within 
groups 
Total 
df 
2 
470 
472 
Sum of squares 
1163.360 
45188.560 
46351.920 
Mean Squares 
581.680 
96.146 
F 
6.05 
Sig./not 
sig. 
P< 0.05 
Table 5.29 Comparison of mean PCI scores of Single-sex boys, Single-
sex girls and Co-educational school teachers 
Type of 
school 
Single-sex 
boys 
(SB) 
Single-sex 
girls 
(SG) 
Co-
education 
(Coed) 1 
N 
154 
108 
211 
Mean 
Score 
62.62 
58.60 
59.87 
SD 
8.56 
12.41 
9.04 
SB 
3.09* 
2.92* 
t-values 
SG 
1.03 
Coed 
*sig. at P < 0.001 at 260 df and 363 df respectively. 
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Figure 5.26 Graphical presentation of mean PCI score of teachers 
on the basis of school type 
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This result indicates that the difference between the mean PCI scores of 
teachers of boys and girls Single sex schools was true. Since this 
difference is in favour of teachers of boys schools, it can be said that 
teachers of boys schools have more custodial ideology than the teachers 
of girl Single sex schools. 
Further result shows that the mean PCI for teachers of Co-
educational schools and Single-sex boys schools was found to be 
significant (t =2.92, P <0.001, df 363). Since this difference is in favour 
of teachers of Single-sex boys schools, it can be said that teachers of 
boys Single sex schools have more custodial ideology than the teachers 
of Co-educational schools and Co-educational school teachers are found 
more humanistic. 
Further, when teachers of Single sex girls schools were compared 
with the teachers of Co-educational schools in relation to mean PCI 
score, the result indicates that the means of the two groups are almost 
equal. Further, the t-value of 1.03 to test the significance of difference 
between the means of the two groups was statistically not significant. 
Further, when t-test was applied to see the significant difference 
between a male and female teachers of Co-educational schools, the sex 
difference observed and found statistically significant (t =1.98, P<0.05, 
df 209).The data is given in table 5.30. Being this difference in favour 
of male teachers of Co-educational schools, it can be said that the male 
teachers have more custodial ideology than their counterparts of female 
teachers in Co-educational schools. On the basis of these results the 
second hypothesis is partially accepted and partially rejected. Graphical 
presentation is shown in figure 5.27. 
These analyses do not fully confirm the prediction hypothesized 
in this study for the present sample. A relationship of PCI and teachers 
of single sex boys and single sex girls and also single sex boys and co-
educational have been demonstrated but no relationship has been 
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Table 5.30 Comparison of mean PCI scores of male and female 
teachers in Co-educational schools 
Gender 
Male 
Female 
N 
72 
139 
Mean 
score 
61.53 
59.01 
SD 
10.42 
8.11 
t-value 
1.98 
df 
209 
Sig. /not 
sig. 
P<0.05 
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Figure 5.27 Gender-wise graphical presentation of mean PCI score 
of Co-educational school teachers 
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demonstrated between PCI and Single sex girls and Co-educational 
school teachers. 
Hence, the fourteenth hypothesis that "there exists no significant 
difference in Single sex and Co-educational school teachers in regard 
to their PCI" was partially rejected and partially accepted. 
5.5.4 Relationship between teachers of schools having different 
medium of instruction and their PCI 
The total sample was divided into three groups of teachers on the 
basis of medium of instruction in schools, i.e. English medium, Hindi 
medium and English, Hindi and Urdu medium (where all the three 
medium are used as instruction) schools. Table 5.32 displays that the 
number of teachers from English, Hindi and combined (English, Hindi 
and Urdu) medium schools were 238, 112 and 123 respectively. 
Analysis of variance was applied for studying relationship between 
mean PCI score of the teachers of different types of schools (table 5.31). 
The mean PCI scores of English medium, Hindi medium and combined 
(English, Hindi and Urdu) medium schools were 58.74, 64.03 and 60.59 
respectively. The graphical presentation of these mean PCI scores is 
given in figure 5.28. The total sum of squares between and within mean 
score of the teachers was calculated. Analysis of variance of the PCI 
mean scores of the three groups gives F-value as 11.31 which is 
significant at 0.05 level with df 2, 470. This implied that there is 
significant overall difference in the means of these three groups. Hence, 
t-test was applied for further investigation. 
It is evident from table 5.32 the mean PCI scores of teachers of 
English medium schools was 58.74, with a SD of 9.61 and in case of 
teachers of Hindi medium schools was 64.03, with a SD of 9.78. 
Whereas in case of teachers of combined (English, Hindi and Urdu) 
medium schools it was 60.59 and 9.67. 
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Table 5.31 Analysis of variance of PCI Scores of teachers by medium 
of instruction 
Source of 
variance 
Between 
groups 
Within 
groups 
Total 
df 
2 
470 
472 
Sum of squares 
2127.781 
44224.139 
46351.920 
Mean Squares 
1063.890 
94.094 
F 
11.31 
Sig./not 
sig. 
Table 5.32 Comparison of mean PCI scores of teachers by medium of 
instruction 
Medium of 
instruction 
English medium 
Hindi medium 
Eng., Hindi and 
Urdu medium 
N 
238 
112 
123 
Mean 
Score 
58.74 
64.03 
60.59 
SD 
9.61 
9.78 
9.67 
t-values 
Eng. 
4.76** 
1.97* 
Hin. 
2.70** 
Eng.,Hin.and 
Urdu 
*sig. at P< 0.05 at 359 df 
**sig. at P < 0.001 at 348 df and 233 df respectively. 
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The statistically calculated t-values for the English and Hindi school 
teachers was 4.76, for Hindi medium school teachers it was 1.97 and for 
English and combined (English, Hindi and Urdu) medium schools was 
2.70. All the three t's were found to be significant at 0.001, 0.05 and 
0.001 significant levels with 348, 359 and 233 df. These result 
demonstrated the teachers of English medium schools were found to be 
more humanistic than the teachers of Hindi and combined (English, 
Hindi and Urdu) medium of schools. Teachers of Hindi medium schools 
were found to be more custodial than the teachers of other types. On the 
other hand teachers of combined (English, Hindi and Urdu) medium 
schools were found to be more custodial than the teachers of English 
medium and more humanistic than the teachers of Hindi medium schools 
and occupied the middle position. 
Further, computation of mean and SD for male and female sub-
samples of each type of school given in table 5.33 showed that male 
teachers of Hindi medium schools as being more custodial in orientation 
than their female counterparts (t =1.98, P<0.05 df 121).The graphical 
presentation is given in figure 5.29. 
Further the analysis of the results show that gender difference was 
not found in teachers of English medium schools and in teachers of 
combined (English, Hindi and Urdu) medium schools. Almost male and 
female teachers of English and also combined (English, Hindi and Urdu) 
medium schools were found to be of same ideology. 
Hence the fifteenth hypothesis stating that "there exists no significant 
difference in English, Hindi and combined (English, Hindi and Urdu) 
medium school teachers in regard to their PCI" was rejected at 
different levels of significance. Because there is relationship between 
schools of different medium of instruction and PCI of teachers. 
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Table 5.33 Gender wise comparison of mean PCI scores of teachers by 
medium of instruction 
Medium of 
instruction 
English medium 
Hindi medium 
Eng.,Hindi and 
Urdu medium 
Sex 
M 
F 
M 
F 
M 
F 
N 
63 
175 
61 
62 
87 
25 
Mean 
Score 
59.05 
58.63 
65.00 
60.64 
61.56 
59.63 
SD 
9.01 
9.82 
8.68 
12.31 
9.77 
9.48 
t-values 
0.29 
1.98 
1.10 
df 
236 
121 
110 
Sig./not 
sig. 
Not sig. 
P<0.05 
Not sig. 
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Figure 5.29 Gender-wise graphical presentation of mean PCI 
score of teachers on the basis of medium of 
instruction 
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5.5.5 Relationship between PCI of teachers of the schools belonging 
to Eastern and Western U.P. 
For studying the relationship between PCI of teachers of schools 
belonging to Eastern and Western U.P., the total sample of the teachers 
was divided into two groups i.e. teachers of Eastern U.P. and teachers of 
Western U.P. schools. The mean of PCI scores and SD of these groups 
were 60.68, 9.80, and 60.28, 9.99 respectively. The calculated value oft 
for these two groups was 0.45, which is not significant at 0.05 level with 
471 degree of freedom. The result clearly indicates that there is no 
significant difference between the mean PCI scores of teachers of 
Eastern and Western U.P. schools and the mean of the both groups are 
almost equal. These are shown in table 5.34 and figure 5.30 
Computation of mean and SD for male and female sub-sample of 
each school type showed that male teachers as being more custodial in 
orientation than female counterparts (t =2.31, P<0.05, df 228 and t =2.60 
P<0.01 df 241) respectively in both Eastern and Western U.P. schools. 
The data is given in table 5.35 and graphical presentation is shown in 
figure 5.31. 
These analyses do not confirm the prediction hypothesized in this 
study for the present sample. A relationship between PCI and teacher of 
the schools belonging to Eastern and Western U.P. has not been 
demonstrated by this finding. Hence, the last hypothesis stating that 
"there exists no significant difference in Eastern and Western U.P. 
school teachers in regard to their PCI" was rejected at 0.05 level of 
significance, but accepted on the basis of their gender. 
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Table 5.34 Comparison of mean PCI scores of Eastern and Western U.P. 
teachers 
State region 
Eastern 
Western 
N 
230 
243 
Mean 
score 
60.68 
60.28 
SD 
9.80 
9.99 
t-value 
0.45 
df 
471 
Sig./not 
sig. 
Not sig. 
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Figure 5.30 Graphical presentation of mean PCI score of 
Eastern and Western U.P. schools teachers 
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Table 5.35 Gender wise comparison of mean PCI scores of Eastern and 
Western U.P. teachers 
State region 
Eastern 
Western 
Sex 
M 
F 
M 
F 
N 
107 
123 
104 
139 
Mean 
Score 
62.27 
59.30 
62.18 
58.85 
SD 
9.58 
9.78 
9.31 
10.24 
t-values 
2.31 
2.60 
df 
228 
241 
Sig./not 
sig. 
P<0.05 
P<0.01 
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Figure 5.31 Gender-wise graphical presentation of mean PCI score 
of teachers by state region 
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5.6 Discussion 
In general there exists a positive trend of attitude among school 
teachers towards teaching job and 54.35 percent teachers have favourable 
attitude towards their job with less percentage (16.91) of teachers having 
average attitude and rest being termed as negative. Thus it is evident from 
this analysis that majority of teachers are satisfied with their job. However, 
the percentage of dissatisfied teachers, though only 28.54 cannot be 
considered as flattering. The result obtained in this study is supported by 
other investigations viz: Verma (1972), Khatoon and Verma (1983), 
Hassan (1998) who reported that majority of the teachers have favourable 
attitude towards their job. 
When the data was analyzed to make a comparative study of the 
degree of the satisfaction of male and female teachers, it is obtained that 
the female teachers have more favourable attitude towards teaching job 
than male teachers or that an average female teachers feel greater degree of 
job satisfaction than male teachers. It may be added that it is not unique to 
this study as in similar studies Sandgren and Schmidt (1956), Verma 
(1972), Quraishi (1992), and Panda (1996) also found that the female 
teachers have higher mean scores than the male teachers. However, the 
results that female teachers have more favourable attitude than male 
teachers are not unequivocal. In studies done by Jindal (1972), Singh 
(1979) and Siddiqui (1994), the reverse was found true. Yet in another 
study, Nazneen (1997) found that there is no significant difference of male 
and female secondary school teachers towards teaching profession. 
Nevertheless research evidence over-whelmingly support the finding 
arrived at the present study. 
In order to find degree of pupil control ideology of teachers, they are 
divided into three groups, i.e. custodial, moderate and humanistic on the 
basis of their scores. The result shows that 39.11% of teachers have 
custodial, 28.96% have moderate and 31.92% have humanistic ideology. 
These results indicate that majority of teachers have custodial ideology in 
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their classrooms. Further, on the basis of sex-wise distribution, 46.45% 
have custodial, 26.07% have moderate and 27.49% have humanistic 
ideology of male teachers. Furthermore 33.21% have custodial, 31.29%) 
have moderate and 35.49%o have humanistic ideology of female teachers. It 
is obtained that more percentage of male teachers found custodial 
orientation than the female counterparts. The teachers who have custodial 
PCI have found students as requiring firm discipline and direction and as 
self-disciplined, trustworthy (Willower, Eidell and Hoy, 1973). Teachers 
who have humanistic PCI have found students to have high self-concept as 
learners (Lunenburg, 1983) and produce a favourable quality of school life 
(Lunenburg and Schmidt, 1989). 
Teachers whose PCI scores rank them as being neither highly 
humanistic nor highly custodial, but, rather, in the middle quartiles of the 
PCI continuum, are observed to be highest in consideration and initiating 
structure scores and evidence fewer total discipline problems, but reverse 
is true for the more custodial oriented teacher (Ferguson and Miskel, 
1973). The results of the analysis also make it clear that more male 
teachers are found custodial than the female counterparts. This result 
obtained in the study is also supported by Willower, Eidell and Hoy 
(1967). 
Table 5.3 summarizes the relationship between attitude towards job 
and pupil control ideology. Examination of these data indicated that mean 
PCI scores of teachers increased as teacher attitude decreased towards their 
job, i.e. teachers having favourable attitude towards teaching have more 
humanistic approach to problems of discipline and those who have 
unfavourable attitude towards teaching have more custodial approach to 
problems of discipline. Teachers having less favourable attitude towards 
job tend to oppose permissiveness and emphasize rigid control of students 
and custodial ideology. Verma and Khatoon (1986) found that humanistic 
teachers are more indirect in their classroom influence than the custodial 
teachers. Teachers who are humanistic in PCI exhibit more student-
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centered verbal behaviour on some of the dimensions measured by 
Flanders' method, and show more favourable attitudes toward and greater 
use of classroom practices recommended in an innovative curricular 
program (Rexford, Willower and Lynch, 1972). Yuskiewicz and Willower 
(1973) found that teachers' job satisfaction was related to the congruence 
between teacher PCI and teacher perceived PCI of the principal and 
colleagues. Teachers with a humanistic PCI show more favourable 
attitudes toward and greater use of classroom practices recommended is an 
innovative biology program than custodial teachers (Hoy and Blankenship, 
1972; Jones and Blankenship, 1970). In another study, Hoy and Jalovick 
(1979) found that attitudes toward open education and open education 
practices were directly related and custodial PCI was inversely related to 
open attitudes and open patterns of classroom behaviour. Teachers' local-
cosmopolitan, and professional orientations also were found to be related 
to a humanistic PCI as was high expressed own and wanted behaviours of 
inclusion, control and affections as measured by Schutz's FIRO-B scale 
(Williams, 1970; Willower and Landis, 1970). 
It is evident from the analysis of data that 26.85% teachers reported 
being extremely stressed with 32.77% of teachers having moderate stress 
and rest 40.38% being termed as less stressed. Meng and Liu (2008) 
reported that about 42% of the teachers in China being very or extremely 
stressed. This is a much higher level of teachers stress than the 26% 
reported in Taiwan (Kyriacou and Chien, 2004) and that in western 
countries about a quarter of school teachers regard teaching as a very 
stressful job (Kyriacou, 2001). The conclusion that can be drawn from this 
study is that teachers in India experience low level of stress as compared to 
their counterparts in Chinese societies. 
This study further showed that male teachers reported greater degree 
of stress than their female colleagues. In terms of gender, some studies 
(Kyriacou and Chien, 2004) showed that there was no significant 
difference on the general level of teachers stress, but other studies found 
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that there was a significant difference between male and female teachers. 
Even for the latter, the findings were still inconsistent. Borg and Riding 
(1991) found that male teachers reported greater stress than female 
teachers but Payne and Furnham (1987) found that female teachers 
reported greater stress than their counterparts. 
This study also explored the relationship between teachers' 
occupational stress and their pupil control orientation. The result of this 
study shows that pupil control orientation is highly related to teacher 
stress. Teachers experiencing high levels of stress either in family or in 
work place tended to report more custodial orientation. This finding 
corroborates the findings by earlier researches (Harris, Halpin and Halpin, 
1985). Previous research concerning the relationships between personality 
characteristics, self-concept and pupil control orientation suggested the 
humanistic preservice teacher was less susceptible to stress (Halpin, Halpin 
and Harris, 1982). Hall et al. (1997) reported that, following the training, 
there was a reduction in reported stress, indications of a more humanistic 
orientation towards pupil control and an increase in a sense of an internal 
locus of control. Teachers who have a custodial pupil control ideology will 
most likely also experience more emotional exhaustion, depersonalization 
and lack of personal accomplishment appears that a teacher who possesses 
this type of pupil control ideology will be most at risk to burnout (Cadavid 
and Lunenburg, 1991). In a related study, Lunenburg (1990) found that 
teachers with a custodial control ideology reacted more severely to specific 
pupil disruptive behaviour, while teachers with a humanistic control 
ideology reacted less severely. Studies by Albertson and Kagan (1987) and 
Harris, Halpin and Halpin (1985) explored whether there was a direct 
relationship between pupil control ideology and teacher stress. The studies 
were congruent in their results. Scores were significantly correlated 
between the PCI scale and the occupafional stress scales. High stress was 
associated with an authoritarian pupil control orientation. Harris, Halpin 
and Halpin (1985) study also concluded that older teachers reported more 
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stress in relation to the stress factors of professional inadequacy and job 
overload. Also, they found male subjects to be more authoritarian 
orientation than female teachers. If a teacher has a custodial PCI, then that 
teacher may be at risk to also develop or experience some or all of the 
burnout dimensions. On the other hand, the teacher who holds a humanistic 
PCI is less likely to experience these same dimensions of burnout (Cadavid 
and Lunenburg, 1991). 
A surprising discovery by Cadavid and Lunenburg (1991) that, those 
teachers who were burned out and were more externally controlled would 
be more likely to choose teaching again than their non-burned out 
counterparts. This may suggest that they do not see themselves as being 
more comfortable or more successful in another profession. Since there 
was also a correlation between burned out teachers and higher pupil 
control ideology scores, this indicates that burned out teachers also view 
students more negatively than their non-burned out colleagues. 
When data was analyzed to make a comparative study of the PCI of 
male and female teachers, it is found that there is significant difference 
between male and female teachers in relation to PCI. This shows that the 
gender influences the PCI of the teachers. In this study male teachers are 
more custodial or less humanistic than their female teachers. 
In addition to this sample, males comprise only 23% of the 
Elementary school teachers and 47% of the Secondary school teachers. 
There is, thus, a greater concentration of custodial males in the Secondary 
schools. Packard (1988) speculated that Secondary schools may attract or 
may select teachers who lean toward custodial orientation. Thus, it comes 
as no surprise that Elementary teachers were more humanistic in their pupil 
control ideologies. This finding is also supported by Willower, Eidell and 
Hoy (1973), Verma and Khatoon (1984), Budzik (1971), Barfield and 
Burlingame (1974) and Richardson and Payne (1988). The sex differences 
found in their research was more marked at the secondary level. This 
finding is probably reflective of the stereo type perceptions. In the 
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interaction between location and sex, female teachers in both city (Jewish 
and Arab) and non city settings had lower (more humanistic) PCI scores 
than male teachers. One of the most frequently reported PCI findings is 
that female teachers were more humanistic or less custodial than male 
teachers (Packard, 1988). 
When the data was analyzed to see the relationship between 
qualification and pupil control ideology of the teachers, it is obtained that 
the trained teachers have more humanistic ideology than the untrained 
teachers. The conclusion that can be drawn from this analysis is that 
untrained teachers have more custodial ideology. Furthermore training also 
have positive influence on the pupil control ideology as evident from the 
differences between the mean scores of trained and untrained teachers. It is 
fact that untrained teacher get low salaries in comparison to the trained 
teachers. Therefore, in conclusion we can say that untrained teacher with 
low salaries have more custodial ideology than trained teachers with higher 
salaries. The result also shows that male teachers have more custodial 
ideology than their female counterparts. Furthermore, it is clear that 
training also have positive influence on the pupil control ideology as 
evident from the difference from the mean score of trained and untrained 
teachers; for these teachers, as amount of education increased, custodialism 
in pupil control ideology decreased. Willower and Heckert (1977) reported 
that amount of education was differentially related to teacher pupil control 
behaviour. Teachers with work beyond the master's degree were more 
humanistic than the teachers holding the master's degree or less. This 
study is consistent with those of past pupil control studies for similar kinds 
of teacher samples (Willower, 1978). But Altaf (1982) has reported that 
qualification does not effect the PCI of secondary school teachers. 
When data was analyzed to see the relationship of experience and 
PCI of school teachers, it is obtained that the mean scores of upto 5 years 
experience has a significant difference with mean scores of above 10 years 
experience and also 6-10 years experience has a significant difference with 
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mean scores of 16 and above years of experience. In 11-15 years of 
experience has also a significant difference with mean scores of 16 and 
above years of experience. In all cases freshers have been found to possess 
more humanistic pupil control ideology than others. The result also showed 
that male teachers of sub sample were more custodial than female teachers 
at every levels except 6-10 years of experience, where male and female 
have equal pupil control ideology orientation. 
The tendency becomes clear from the study of the means that in the 
first 5 years of service, teachers have more humanistic pupil control 
orientation and it continues to decline after 5 years up to the latter part of 
the service, that is they became more custodial. Hence it is clear from the 
study that PCI of teachers and their teaching experience are negatively 
correlated; as the experience of the teachers increases the teachers become 
more custodial. In several studies it was evidenced that more experienced 
and male educators were more custodial than their respective counterparts 
(Willower, Eidell and Hoy, 1967, Bean, 1972, Budzik 1971, Williams, 
1972). Stone (1964) found that male beginning teachers experienced fewer 
problems than female beginning teachers, and those teachers between 24 
and 34 years old had fewer problems than teachers under 24 and above 35 
years old. On the other hand, Grantham (1961), Taylor and Dale (1971) 
and Williams (1976) reported no difference between sex and age. 
It is clear that teachers learn the appropriate role requirements for 
teaching through the socialization process. They are socialized to the 
requisite roles and behaviour both formally and informally, that is, through 
education and experience. New teachers, receive much of their initial 
socialization to teaching in their preparation programs, which are for the 
most part idealistic and humanistic (Hoy 1969; Hoy and Woolfolk, 1990). 
Experience is also strong socialization agent, in fact, it is assumed that the 
most significant socialization takes place on the job. Evidence from a 
number of studies consistently demonstrates that the teacher subculture in 
public schools tends to be custodial (Coleman, 1961; Hoy and Woolfolk, 
1990; Waller, 1932; Willower and Jones, 1963). New teachers with a 
relatively humanistic pupil control orientation quickly become 
significantly more custodial in their orientation as they become socialized 
by their more experienced and more custodial colleagues (Hoy, 1977; 
Templin, 1979). In a study by Bergmann et al. (1976), 57% of the 
beginning teachers reported that they had changed their original student-
centered teaching behaviours into a more authoritarian way. In a study by 
Walter (1974), 94% of the beginning teachers said that they initially tried 
to realize a more democratic teaching style; as a consequence of 
experienced difficulties, 91% admitted that they had made concessions in 
this regard. The higher salaried school teachers in this sample perceive 
themselves as spending a great deal of time controlling, directing and 
disciplining students. 
The study of relationship of teachers pupil control ideology and their 
salaries, revealed that the teachers drawing more salaries have more 
custodial ideology than the teachers drawing less salaries. The result 
showed a trend that as the salaries of the teachers increase, the ideology of 
the teacher also increases accordingly towards custodial behaviour. 
Findings from this study indicated that a custodial orientation toward pupil 
control is prevalent among teachers drawing higher salaries. Jones and 
Harty (1980) examined the correlation between post-student teaching PCI 
score and amount of engaged instructional activities. They concluded that 
the more time a student spent in teaching a class, the more custodial the 
student's PCI score became. A longitudinal study reported by Paschal and 
Treloar (1979) provides the only contradiction to the generalization that 
custodialism increases with teaching experience. 
When the data was analyzed to make a comparative study of the 
pupil control ideology of science, social science and arts teachers, the 
mean difference between the groups is not significantly true. But mean PCI 
score of science teacher is lesser than the mean PCI score of social science 
and arts teachers and it may be wholly by chance. But it indicates a trend 
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of humanistic orientation of science teachers. In a study of Ian Myers 
(1985) reported that teachers in practical subject faculties and of practical 
subjects were more humanistic than humanities faculty and other subject 
teachers. However, a statistically significant difference was found when 
teachers were analyzed according to subject areas. Teachers in Math were 
significantly different from all the other subject areas in pupil control 
ideology and effectiveness. Math teachers express more disinviting 
attitudes and as a group were rated less effective by their principals. No 
other significant differences were found among subject areas (Cloer and 
Alexander, 1992). Another study reported that English or social studies 
teachers in the sample were more humanistic in PCI than the mathematics 
or science teachers (Willower and Heckert, 1977). 
This study also explored the relationship between pupil control 
ideology of temporary and permanent teachers; it is obtained that there is 
no significant difference between the PCI scores of temporary and 
permanent teachers. It is revealed that pupil control ideology is not related 
to teachers' nature of job. The result also showed that male teachers of 
both groups were found more custodial in orientation than female 
counterparts. 
When data was analyzed to see the relationship between marital 
status and pupil control ideology of school teachers, it is revealed that PCI 
is not related to teachers' marital status. It is however, noteworthy that a 
mild trend, though indefinite indicative of very low relationship exists 
between married and unmarried teachers towards control behaviour. 
Married teachers are more custodial than the unmarried teachers which 
needs further probing. The result also showed that male teachers of both 
groups were found more custodial in orientation than female counterparts. 
Demographic data were analyzed by Cloer and Alexander (1992) to 
determine if significant differences existed is either pupil control ideology 
or effectiveness for people of varying marital status, age, years of 
experience or subject areas. There were no significant differences on either 
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ideology or effectiveness for teachers being analyzed according to marital 
status, age or years of experience. 
When the data was analyzed to see the relationship between 
financial problem and their pupil control ideology of the teachers, it is 
obtained that the teachers facing financial problems have significantly 
more custodial ideology than the teachers who have no financial problems. 
Further, the result showed that male have more custodial orientation than 
the female only in group of teachers who have no financial problems. 
There is no difference between male and female group of teachers in case 
of teachers having financial problems. 
This study also explored the relafionship between mean PCI scores 
of teachers suffering from chronic diseases and teachers having no such 
diseases. The result clearly showed that the difference mean PCI scores of 
two groups were true. Teachers suffering from chronic diseases were found 
to be more custodial than the teachers having no such diseases. A person 
with a custodial orientation is conceived of perceiving students as 
irresponsible, non-trusting and undisciplined (Willower, Eidell and Hoy, 
1967). The findings of the study supported the prediction. The data 
indicated that teachers suffering from chronic diseases have a custodial 
ideology will also experience more emotional exhaustions, 
depersonalization and a lack of personal accomplishment. It appears that a 
teacher who possesses this type of pupil control orientation will be most at 
risk to burnout. If the educational system strives for excellence, teachers' 
health should be a priority because they are the agents who achieve 
excellence in students. 
The results of this study suggest that teachers at the secondary level 
still hold more strongly to the traditional viewpoint of schooling and 
education-a viewpoint which upholds the classical features of custodialism. 
Elementary school teachers were found more humanistic but Sr.Secondary 
school teachers were found more custodial from Elementary school 
teachers and less custodial from Secondary school teachers (but 
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statistically not proved). The result also showed that male teachers of sub-
sample were more custodial than female teachers at Sr. Secondary level of 
teaching. The Elementary school teachers in this sample perceive 
themselves stressing cooperative interaction and experiences in learning, 
high supportive behaviour, less close supervision, close personal 
relationships between teachers and pupils and positive attitudes towards 
pupils. 
Secondary school teachers were found more custodial and they 
perceive themselves as spending a great deal of time in controlling, 
directing, and disciplining students. Briefly, a custodial PCI stresses the 
maintenance of order, impersonality, unilateral downward communication, 
distrust of students and a punitive, moralistic reaction to student 
misbehaviour. The situation in Secondary schools may be such that 
teachers may feel that they must maintain the views mentioned above. 
Richardson and Payne (1988) examined the PCI of Elementary and 
Secondary school teachers on several Caribbean island and their results 
were consistent with the work of Willower, Eidell and Hoy. They found 
that Secondary school teachers were more custodial than Elementary 
school teachers and those male teachers were more custodial than female 
teachers at both levels of schooling. Studies have also found that high 
school teachers tend to be more custodial than elementary school teachers. 
In Elementary schools, where the younger size, small size and relative 
immaturity of the children make them less a threat to the teachers. In the 
Secondary schools, the greater size, age and maturity of the students 
enhances the custodial effect of the teachers. Mitchell (1974) and Brayboy 
(1981) reported that the PCI of teachers in small schools is lower (less 
custodial) than the PCI of teachers who work is large schools, in part 
because higher levels of bureaucracy and student alienation seem to vary 
directly with school size. 
Now coming to different types of schools, another important 
variable of the study, in which a definite relationship has been found to 
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exist between this variable and pupil control ideology of the teachers. 
Different types of schools, managed by different authority have different 
types of influence on PCI of the teachers. In this way sample schools range 
from very good to poor in their performance. 
When the data was analyzed to make a comparative study of PCI of 
Private and Government school teachers, it is obtained that the difference 
between the mean PCI score of Private and Government school teachers is 
not significantly true, but males in Private and Government schools were 
more custodial than their counterparts. 
Further, results of this study showed that teachers of Boys single-sex 
schools hold a more custodial PCI than teachers of Girls single-sex and 
Co-educational schools. Further analysis showed that males were more 
custodial than the females in Co-educational schools. It is clear that in 
India Co-educational schools are privately managed with a high status. In 
English medium schools, where high socio-economic status students are 
able to study. This shows high SES schools and SES of students influence 
the PCI of the teachers, the higher the SES of schools, the less custodial 
the PCI of the teachers. This study is supported by Gossen (1969) who 
found that teachers in low SES schools hold a more custodial PCI than 
teachers in middle or high SES schools. There was no significant 
difference between middle and high SES school teachers in relation to their 
pupil control ideology orientation. 
The study further showed that teachers of English medium schools 
were found to be more humanistic than the teachers of Hindi and combined 
(English, Hindi and Urdu) medium of schools. Teachers of Hindi medium 
schools were found to be more custodial than the teachers of other types 
On the other hand teachers of combined (English, Hindi and Urdu) medium 
schools were found to be more custodial than the teachers of English 
medium and humanistic than the teachers of Hindi medium schools. 
Further, result showed that male teachers of Hindi medium schools are 
more custodial than their female counterparts. 
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In this study English medium schools, the upper SES schools were 
attended by the least percentage of low income students than the English 
medium schools as well as high percentage of high income students than 
the combined medium schools (Eng., Hindi, and Urdu). In this study, for 
instance, the PCI of teachers in low SES schools (combined Eng., Hindi 
and Urdu medium) were more custodial than the PCI of teachers in middle 
SES (Hindi medium) and high SES (English medium) schools. This finding 
may indicate that a punishment centered bureaucracy may be operating 
within low SES schools. Barfield and Burlingame (1974) have reported 
that, teachers in low SES schools (drawing less salaries) were more 
custodial toward control of pupils than teachers in middle SES (drawing 
middle salaries) or high SES (drawing higher salaries) schools. In addition, 
Andrews (1965) and Gossen (1969) found that Canadian and American 
teachers from low socioeconomic background were more custodial than 
teachers of middle or high SES schools. A decade later others found more 
custodial PCI scores among teachers in white middle-class schools than 
among teachers in urban, ethnically diverse schools (Smith, Reinhartz, 
Oshima and Smith, 1982). 
When the data was analyzed to make a comparative study of the 
pupil control ideology of Eastern and Western U.P. teachers, it is obtained 
that the difference between the pupil control ideology of the teachers of 
Eastern and Western U.P. in not significantly true. Further, result showed 
that male teachers of sub sample as being more custodial orientation than 
the female teachers. 
In conclusion the findings of the present study and the results of the 
reported studies on this problem have been mostly confirmed. Like earlier 
researches in this study also majority of school teachers have positive 
attitude towards teaching profession. Teachers having favourable attitude 
towards teaching have more humanistic approach to problems of 
disciplines. High stress was associated with custodial pupil control 
orientation. 
167 
Male teachers were more custodial than the female counterparts. 
Training found to have positive effect on the pupil control ideology 
whereas the increasing age of the teacher is positively associated with 
custodial ideology of teachers and freshers have been found to possess 
more humanistic pupil control orientation than more experienced teachers. 
Teachers' drawing more salaries is positively related to pupil control 
ideology. 
Teaching different subjects, nature of job and marital status are not 
found to have any effect on the pupil control ideology. Teachers facing 
financial problems and suffering from chronical diseases have more 
custodial orientation than their counterparts. 
In this study Secondary school teachers are more custodial than the 
Elementary school teachers. Private and Government teachers have same 
pupil control ideology. Teachers of Boys single-sex schools hold a more 
custodial PCI than teachers of Girls single-sex and Co-educational schools. 
The teachers of English medium schools are found to be more humanistic 
than Hindi and combined (English, Hindi and Urdu) medium schools. 
Region do not differentiate the pupil control ideology of the school 
teachers. 
At the end it may be added that findings of these study are supported 
by previous researches on PCI mentioned in this report earlier. It appears 
that this phenomenon is not affected by socio-cultural and other 
differences which characterize the teachers of this country and the Western 
countries. It would, indeed, be interesting to make a search for the cause 
that distinguish male and female and fresh and old teachers in regard to 
this important variable. 
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SUMMARY, FINDINGS, AREAS FOR FURTHER RESEARCH 
AND LIMITATIONS 
6.1 Introduction 
The data of the study have been analyzed and interpreted in the body of 
chapter 5. The analysis of the data led to certain findings which are sought to 
be recapitualized in a more concise and generalized manner in this chapter into 
a few meaningful clusters. The exercise of drawing such conclusions as seem 
to flow directly from them is also to be undertaken in this chapter. The 
significance of this step cannot be under-rated in that it places the whole study 
in proper perspective and explains all those results that have been uncovered in 
this study. The conclusions that follow are the expression of this investigator's 
personal but objective understanding and interpretation and are presented in a 
manner that relates and integrates (also reconciles wherever possible) them 
with those of the other researches reviewed in chapter 2. 
But before an attempt is made in this direction it appears in order to 
briefly review the purpose, sample and method of the study. It would be 
recalled that the main purpose in fulfillment of which this study was 
undertaken was to investigate secondary school teacher's pupil control 
ideology in relation to attitude of teachers towards teaching profession, 
occupational stress, demographic factors, personal and institutional factors. 
6.2 Statement of the problem 
"Relationship of personal and institutional factors with pupil control 
ideology of school teachers". 
6.3 Objectives of the study 
It is the first time that PCI of Elementary, Secondary and Senior 
Secondary school teachers is being investigated at Ph.D. level in Aligarh 
Muslim University, Aligarh. Pupil control ideology may be studied at different 
levels, depending upon the purpose to be served by the enquiry. The problem 
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of the present research concerns natural history and correlational study. PCI is 
described and correlated with attitude, anxiety, demographic, personal and 
institutional factors of the teachers in order to develop further insight into the 
nature of teachers' PCI. Against this background the following were the aims 
and objectives of the present study. 
1. To develop a standard tool of research namely Pupil Control 
Ideology Scale, which has not been constructed in our country so 
far as such it will prove a valuable addition to the psychometric 
units of Indian Universities. 
2. To develop a standard tool of research; namely Attitude towards 
Teaching Profession Scale, to measure the attitude of the teachers 
towards teaching. 
3. To discover the general pattern of pupil control ideology behaviour 
of teachers. 
4. To investigate the general pattern of teachers' attitude towards 
teaching. 
5. To investigate the general pattern of the occupational stress of 
school teachers. 
6. To explore the relationship between teachers PCI and their 
demographic factors. 
7. To explore the relationship between teachers PCI and their 
personal factors. 
8. To explore the relationship between teachers PCI and their 
institutional factors. 
9. To pinpoint the main educational implications of this study. 
6.4 Questions posed for the study 
In the study of teachers' PCI in relation to their demographic, personal 
and institutional factors, certain pertinent questions arise which may be stated 
as under: 
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1. Is there any relationship between teachers' attitude towards 
teaching and their PCI. 
2. Is there any relationship between teachers' occupational stress and 
their PCI 
3. Do male and female teachers differ in regard to their PCI. 
4. Is there any relationship between teachers' qualifications and their 
PCI 
5. Is PCI of the teachers related to their year of teaching experience. 
6. Do teachers drawing different salaries influence their PCI. 
7. Is there any relationship between teachers teaching different 
subjects and their PCI. 
8. Is there any relationship between teachers' nature of teaching job 
and their PCI. 
9. Is there any relationship between teachers' marital status and their 
PCI 
10. Do teachers'financial problems influence their PCI. 
11. Is there any relationship between teachers' suffering from chronic 
diseases and their PCI. 
12. Do Elementary, Secondary and Senior secondary teachers' differ 
Significantly among themselves in regard to their PCI. 
13. Do Private and Government school teachers' differ in regard to 
their PCI 
14. Do Single sex and Co-educational school teachers' differ in regard 
to their PCI 
15. Do English, Hindi and combined (English, Hindi and Urdu) 
medium school teachers' differ significantly among themselves in 
regard to their PCI. 
16. Do Eastern and Western U.P. school teachers' differ in regard to 
their PCI 
6.5 Hypotheses of the study 
The study was conducted after the formulating the following research 
h)q)otheses in the light of objectives: 
1. There is no significant difference in PCI of teachers in regard to 
their attitude towards teaching. 
2. There exists no significant difference in PCI of teachers in regard 
to their occupational stress. 
3. There is no significant difference in the PCI of male and female 
teachers. 
4. Teachers differing in qualifications do not differ among 
themselves in regard to their PCI. 
5. There is no significant difference in the PCI of the groups of 
teachers having different years of teaching experience. 
6. Teachers' drawing different salaries do not differ among 
themselves in regard to their PCI. 
7. Teacher teaching different subjects do not differ among 
themselves in regard to their PCI. 
8. Teachers' nature of teaching job (temporary and permanent) do 
not differ among themselves in regard to their PCI 
9. Marital status (married and unmarried) of teachers do not differ 
among themselves in regard to their PCI. 
10. Teachers' financial problems do not differ among themselves in 
regard to their PCI. 
11. Teachers suffering from chronic diseases do not differ among 
themselves in regard to their PCI. 
12. There exists no significant difference in Elementary, Secondary 
and Senior Secondary teachers in regard to their PCI. 
13. There exists no significant difference in Private and Government 
school teachers in regard to their PCI. 
14. There exists no significant difference in Single sex and Co-
educational school teachers in regard to their PCI. 
15. There exists no significant difference in English, Hindi and 
combined (English, Hindi and Urdu) medium school teachers in 
regard to their PCI. 
16. There exists no significant difference in Eastern and Western 
U.P. school teachers in regard to their PCI. 
6.6 Review of the related literature 
The review of related literature embodies tlie work done on different 
factors influencing the pupil control ideology of teachers. The investigator had 
gone through many journals, magazines, surveys, library, etc. and found a 
number of studies related to the present problem. The notable names of the 
researches studies from 1961 to 2008 are as follows: 
Kounin and Gump (1961), Jones (1969), Willower, et.al. (1971), Mc 
Andrews (1971), Helsel (1971), Leppert and Hoy (1972), Packard and 
Willower (1972), Willower, Eidell, and Hoy (1973), Lunenburg and O'Reilly 
(1974), Salerno and Willower (1975), Mehta (1977), Willower and Heckert 
(1977), Multhauf, Willower and Licata (1978), Foley and Brooks (1978), 
Willower & Lawrence (1979), Barrick (1981), Jones (1981), Shearin (1982), 
Lunenburg & Stouten (1983), Coleman (1983), Verma and Khatoon (1984), 
Myers (1985), Ward (1985), Killan and Mclntyre (1986a), Khatoon (1988), 
Packard (1988), Richardson and Payne (1988), Lunenburg and Schmidt (1989), 
Lunenburg (1990), Schmidt and Jacobson (1990), Woolfolk and Hoy (1990), 
Linda (1992), Bryk, Lee and Holland (1993), Saad and Hendrix (1993), Gandhi 
(1993), Pacitti (1995), Denig (1996), Baum (1997), Trivedi (1998), Gor 
(1998), Yeung and Watkins (1998), Rideout and Morton (2007), Khatoon and 
Munir (2008), Munir and Khatoon (2008). 
6.7 Methodology and design of the study 
Before conducting any research study, it is necessary to make a 
systematic plan and to take decisions, which are crucial for the successful 
achievement of the study's objectives. The method adopted for this study was 
descriptive and statistical in nature. The sample used for the study of 
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secondary school teachers' pupil control ideology forms the main 
sample of the study in view of the objective of the investigation which 
sought to find its relationship with some other characteristics of teachers 
such as attitude towards teaching profession, occupational stress, 
demographic, personal and institutional factors. In all 473 teachers were 
involved in the study of the relationship between pupil control ideology of 
teachers with their attitude towards teaching profession, occupational stress, 
demographic, personal and institutional factors. 
6.7.1 Sample of the study 
The sample was selected keeping in view the needs and objectives 
of the study. It should be mentioned that these teachers have been 
chosen from 28 schools of Eastern and Western U.P., (India).Out of 28 
schools selected 17 were private which includes 268 teachers and 11 
were government which includes 205 teachers. Out of these seven are 
girls' schools; thirteen co-educational and the rest are boys' schools. 
The number of the female teachers is more than that of male teachers, 
their numbers being 262 and 211 respectively. 
6.8 Data collected for the study 
The following base line data were collected for carrying out the 
present investigation: 
1. Data used for development of Pupil Control Ideology Scale. 
2. Data used for development of. Attitude towards Teaching 
Profession Scale. 
3. Data relating to pupil control ideology of teachers. 
4. Scores of teachers on attitude towards teaching. 
5. Scores of the teachers on occupational stress. 
6. Scores of the teachers on demographic factors. 
7. Scores of the teachers on personal factors. 
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8. Scores of the teachers on institutional factors. 
6.9 Tools used for the study 
The following tools were used by the investigator for the 
collection of data: 
1. Personal Information Sheet (prepared by the investigator). 
2. Pupil Control Ideology Scale (developed by the 
investigator). 
3. Attitude towards Teaching Profession Scale (developed by 
the investigator). 
4. Teacher Occupational Stress Factor Questionnaire 
(developed by the Ernestine Clark, 1980). 
6.10 Statistical techniques employed 
The analysis of the data was done by using statistical techniques, 
which were chosen only after investigator found them to be most 
appropriate and compatible for the analysis of data. They are as follows: 
• Determination of reliability and validity of Pupil 
Control Ideology Scale and Attitude towards Teaching 
Profession Scale using known techniques. 
• Computation of means and standard deviations. 
• Use of linear measure of correlation (Pearson Product 
Moment Coefficient Correlation). 
• Use of F-test for measuring the significance of 
difference among many means. 
• Use of t-test for measuring the significance of the 
difference. 
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6.11 Major Findings 
On the basis of t-test applied to discover differences in personal 
and institutional factors of the teachers in regard to their pupil control 
ideology, the following major findings are arrived at: 
1. The analysis of the data indicated that mean PCI scores of 
teachers increased as teacher attitude decreased towards 
their job, that is, teachers having more favourable attitude 
towards teaching have more humanistic approach to 
problems of discipline and those who have unfavourable 
attitude towards teaching have more custodial approach to 
problems of discipline. Male teachers of sub-sample of 
favourable attitude were more custodial than their female 
counterparts. 
2. The study also explored the relationship between teachers' 
occupational stress and their pupil control orientation. The 
result indicated a direct relationship between pupil control 
ideology and teachers' occupational stress. High stress was 
associated with custodial and low stress associated with 
humanistic pupil control orientation. The study further 
reported that male teachers of more stress group were more 
custodial than female teachers. 
3. Furthermore, a relationship between PCI and gender of 
school teachers has been demonstrated by this finding, that 
is, male teachers have more custodial attitude towards 
children than their female counterparts. 
4. Training of teachers have positive influence on pupil 
control ideology and trained teachers were found more 
humanistic than untrained teachers. Further analysis 
showed that males of untrained group only were more 
custodial than their female counterparts. 
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5. There exists a relationship between PCI and experience of 
the teachers that is less experienced teachers have been 
found more humanistic than the more experienced teachers. 
Further, the analysis showed that male teachers of sub-
samples of all groups (except group 6-10 years experience) 
have more custodial ideology than their female 
counterparts. 
6. Significant relationship existed between teachers' drawing 
salaries and their pupil control ideology, that is, higher the 
salaries more custodial were the teachers and vice-versa. 
7. There exists no significant difference between teachers 
teaching different subjects and their pupil control 
orientation. 
8. The analysis of the data indicated no relationship between 
nature of service of the teachers (temporary and permanent) 
and their PCI. Further, analysis showed that males of both 
groups were more custodial than their female counterparts. 
9. There exists no relationship between marital status (married 
and unmarried) and PCI of teachers. Further, analysis of 
sub-samples indicated that male teachers of married group 
were more custodial in orientation than their female 
counterparts. 
10. The study also explored the relationship between teachers' 
financial problems and their PCI. The result of the study 
indicated that teachers facing financial problems have been 
found more custodial than the teachers who have no such 
problems. Further, analysis of the sub-samples indicated 
that male teachers facing no financial problems were more 
custodial than their female counterparts. 
I 1. There exists significant and positive relationship between 
teachers' suffering from chronic diseases and their PCI. 
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Teachers suffering from chronic diseases were found to be 
more custodial than the teachers having no such diseases. 
12. In this study Secondary school teachers were found more 
custodial than the Elementary teachers. Secondary school 
teachers were also found custodial than the Senior 
Secondary school teachers but statistically not proved. 
Further, the analysis showed that male teachers of Senior 
Secondary school were found more custodial than their 
female counterparts. 
13. No significant relationship was found to exist between 
pupil control ideology of Private and Government school 
teachers. Further, the analysis indicated that male teachers 
of both Private and Government schools were more 
custodial than their female counterparts. 
14. Further, the result of this study showed that teachers of 
Boys single-sex schools hold a more custodial PCI than 
teachers of Girls single-sex and Co-educational schools. 
Further, analysis showed that males were more custodial 
than their females in Co-educational schools. 
15. The study further showed that teachers of English medium 
schools were found to be more humanistic than the teachers 
of Hindi and combined (English, Hindi and Urdu) medium 
of schools. Teachers of Hindi medium schools were found 
more custodial than teachers of other types. On the other 
hand teachers of combined (English, Hindi and Urdu) 
medium schools were found more custodial than the 
teachers of English medium and more humanistic than the 
teachers of Hindi medium schools. Further, result showed 
that male teachers of Hindi schools were more custodial 
than their female counterparts. 
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16. No significant relationship was found between PCI of 
Eastern and Western U.P. teachers. Further, result showed 
that male teachers of both Eastern and Western regions 
have more custodial ideology than their female 
counterparts. 
6.12 Implications 
The central theme of the study was that of pupil control. It is 
believed that this aspect of education requires much greater examination 
because of its complex behaviour toward pupil control. 
In every instance a custodial orientation toward pupil control was 
found to be associated with negative effects in classrooms and schools. 
This leads to the belief that there is a need for schools which are less 
custodial and more humanistic. Nevertheless, many schools continue to 
exist. There are no simple prescriptions for changing the climates of 
schools. School should consider inservice programs designed to 
diminish the tendency of some teacher toward custodial control ideology 
and behaviour. Teacher training institutions should include activities 
designed to decrease the emphasis on rigid control of pupils. The use of 
the PCI in the teacher selection process would allow administrators to 
measure the pupil control orientation of the candidate as criteria for 
selection. Administrators and teachers need to design strategies to make 
the school a more attractive place for the students. 
In these days of cries for school reform, emphasis should be laid 
upon the level of educational administration/supervision. In fact, school 
structures can be created to encourage humanism in pupil control 
ideology rather than custodialism. The findings of the study revealed 
that teachers who are satisfied with their teaching profession showed 
humanistic behaviour, thus it facilitates the healthy socio-emotional 
development of the students. Teachers should be aware of the 
differences between humanistic and authoritarian orientations and their 
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inclinations. Then that implication of both orientations can be explored. 
Teacher stress is a profound problem with respect to the productivity of 
education. This study also validated the association between pupil 
control ideology and teachers occupational stress. The implications 
made on the basis of findings that teachers should also be aware of the 
negative effects of stress. Techniques for recognizing, monitoring, and 
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coping with stress should be covered in teacher training and inservice 
programs. This study further suggests the need for periodical stress 
management programmes for reducing the levels of stress among the 
teachers which in turn will improve their functional skills and lead to 
effective teaching and learning in the classrooms. 
The overall result of this investigation points particularly to the 
need for a more humanistic orientation within the school environment 
and also on the part of male teachers functioning within the entire 
system. 
6.13 Areas for further research 
When the present study was in progress, certain problems closely 
related to the area of this work came up before the investigator. These 
problems, if investigated along the present work, would help in 
clarifying the conceptual misgivings and confusions. Some of these 
research problems related to the present area may be taken by the 
researchers in future. Thus the following recommendations for further 
research and study are offered: 
1. An investigation into the relationship of level of teaching 
and pupil control ideology of teachers. 
2. A study of certain cognitive and non-cognitive correlates 
of teachers' pupil control ideology. 
3. A study of effect of pupil's personality characteristics on 
teacher's pupil control ideology. 
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4. A study of the relationship between teaching components 
and pupil control ideology of secondary school teachers. 
5. A correlational study of the size of the class and pupil 
control ideology of teachers. 
6. A study of socio-psychological factors as determinates of 
pupil control ideology of teachers. 
7. The effect of teacher training on pupil control ideology of 
prospective teachers. 
8. Student socio-economic status and teacher pupil control 
behaviours. 
9. The impact of organizational socialization on the pupil 
control ideology of secondary school teachers. 
10. Teacher-principal relationships in humanistic and 
custodial secondary schools. 
11. Teacher's pupil control ideology and classroom verbal 
behaviours. 
12. Job satisfaction of secondary school teachers and their 
control ideology. 
13. The pupil control ideology of the teachers in open and 
closed secondary schools. 
14. Perception of work values of teachers and their pupil 
control ideology. 
6.14 Limitations 
The limitations of this study are as follows: 
1. The present study was focus upon the pupil control 
ideology of school teachers only. It did not study the pupil 
control ideology of principals, counselors and student 
teachers. 
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2. The study was conducted in urban areas only. Therefore, 
one cannot generalize the findings of this study to all the 
institutions of India due to number of differences in their 
conditions and circumstances. 
3. The present study was conducted to find out the pupil 
control ideology of Private and Government school teachers 
only. The teachers can also be categorized in more 
categories on the basis of management in schools. 
4. The results that have been reported reflect merely what 
teachers are like here and now. The findings may be quite 
different at another time or in another cultural setting. 
5. The data obtained and findings reported concerning teacher 
pupil control ideology do not indicate what 'ought to be' 
nor do they imply that what has been found is 'best' or true 
once and for all. 
6. The results of the study having been based on school 
teachers' population drawn from Eastern and Western U.P., 
India, their generalizability is, admittedly, limited.. 
Although, most manifestations of teacher characteristics 
and behaviour have, on comparison with other studies, been 
found generalizable yet replication of the study in other 
regions of the country may be recommended. 
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Appendix A - 1 
Personal Information Shieet 
Direction: Please complete this information sheet by checking the appropriate 
boxes and filling in blanks where indicated. 
1. 
2. 
3. 
4. 
6. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
Name of the teacher_ 
Name of the School 
Classes with subjects taught 
Total no. of teachers in your school 
Male 
) 
( ) 
( ) 
( ) 
( ) 
a. 
Sex 
a. Male ( 
Nature of the school. 
a. Govt. 
c. Boys 
e. Co-education 
Medium of Instruction 
a. English 
c. English, Hindi & Urdu 
Present Position. 
a. Elementary teacher 
b. Secondary teacher 
c. Senior Secondary teacher 
Qualification. 
a. Untrained 
Experience, 
a. 0 - 5 
c. 11-15 
Salary. 
a. Below 5000 
b. 5001-15000 
c. Above-15000 
Nature of job. 
a. Temporary 
Marital Status, 
a. Married 
Finance problems, 
a. Have 
Chronic diseases, 
a. Have 
b. 
( ) 
( 
( 
b. 
d. 
Female 
( ) 
b. 
d. 
Private 
Girls 
Hindi 
( ) 
( ) 
Trained 
6 -10 ( 
16-onwards ( 
b. Have not 
lave not 
( ) 
( ) 
( ) 
( ) 
Permanent ( ) 
b. Unmarried ( 
Appendix A-2 
PUPIL CONTROL IDEOLOGY SCALE (PCI) 
Direction: Following are twenty statements about schools, teachers and pupils, 
designed to measure the pupil control ideology of educators. The 
purpose is to gather infonnation regarding the actual attitudes of 
educators concerning these statements. It is not a test, so there are 
no right and wrong answers. Please indicate your personal opinion 
about each statement by putting a tick mark (v^ ) in one of five 
columns that best represent your beliefs. 
You responses will remain confidential and no individual 
or school will be named in the report of this study. Your 
cooperation is greatly appreciated. 
SA- Strongly Agree; A-Agree; UD-Undecided; D-Disagree; 
SD-Strongly Disagree 
PUPIL CONTROL IDEOLOGY SCALE 
STATEMENTS 
1. A few pupils are just young hoodlums 
and should be treated accordingly. 
2. Pupils must be made to know that 
teacher's authority is supreme. 
3. If pupils are given the freedom to 
manage their affairs, they will surely 
abuse it. 
4. Most pupils will do not work, if teachers 
fear is not there. 
5. Friendly treatment by teacher makes the 
students too bold and careless. 
SA A UD DA SA 
STATEMENTS 
6. In order to get things done by the 
students, the teachers must be strict. 
7. Children who challenge teacher's 
viewpoint learn nothing. 
8. Pupils should not be allowed to point 
out teacher's mistakes because it lowers 
down his prestige. 
9. Pupils should not argue with the teacher 
on any point because it would disturb 
class discipline. 
10. Misbehaving pupils can not be 
corrected through persuasions and love. 
11. Teachers' closeness with the pupils or 
mixing up with them is harmful for 
class discipline. 
12. Outside the class, the pupils should be 
allowed to meet the teachers only by 
appointment. 
13. It leads to chaos and ill discipline, if 
pupils are allowed to question 
correctness of teacher's discussions. 
14. Teacher will lose command over the 
class, if his contact with pupils becomes 
informal and friendly. 
15. Some times ridicule and rebuke act as 
medicine to cure undesirable behaviours 
of the pupils. 
16. It serves no purpose to be regardful and 
considerate towards delinquent pupils. 
17. Pupils begin to interfere in teacher's 
work, if they are given freedom to 
participate in planning and execution of 
teaching work. 
13. No student should be exempted from 
rules and regulations of the school on 
any ground. 
19. The teachers who care for popularity 
can not enforce discipline in his class. 
20. The teacher who has too much regard 
for feelings and sentiments of 
delinquents is not their real well wisher. 
SA A VD DA SA 
Appendix A-3 
ATTITUDE TOWARDS TEACHING PROFESSION SCALE 
Direction; This instrument is designed to measure the attitude of teachers towards 
teaching profession. It is not a test, so there are no right and wrong 
answers. Please indicate your personal opinion about each statement 
by putting a tick mark (^) in one of five columns that best represent 
your beliefs. You responses will remain confidential and no individual 
or school will be named in the report of this study. Your cooperation 
is greatly appreciated. 
SA- Strongly Agree; A-Agree; UD-Undecided; D-Disagree; 
SD-Strongly Disagree 
STATEMENTS 
1. Teachers lead vocationally unsatisfied 
lives. 
2. People give me much respect when they 
know that I am a teacher. 
3. Most people regard teacher as a poor 
creature. 
4. It would have perhaps been better if I had 
joined some other profession. 
5. Pay scales of teachers are satisfactory in 
comparison to other profession. 
6. The salary in teaching job is in keeping 
with my abilities and qualification. 
7. Teaching is dull because teachers deal 
only with facts out of books. 
8. Correction of pupils' scripts is most tiring 
job. 
9. Given fresh opportunity for choosing a, I 
will again choose teaching. 
10. Opportunity of further progress are 
lacking in teaching. 
1 l.No profession is as good as teaching. 
12. Teaching is boring because of repetition 
of similar work. 
SA A UD DA SD 
STATEMENTS 
13. Teaching profession does not attract 
brilliant and efficient persons. 
14. By nature the school children are 
troublesome creatures. 
15. The teachers are not given due respect by 
the society. 
16. The work of teachers is interesting 
because of variety of activities. 
17. Society appreciates teacher's work. 
18. The teaching profession is one among the 
few noble profession. 
19. Teaching profession provides 
opportunities for satisfaction of my 
abilities and capacities. 
20. Economic condition of a teacher makes 
me dislike this profession. 
21. To control student is headache for 
teachers. 
22. Kind treatment of teachers spoils the 
students. 
23. Dealing with children and their problem 
is unpleasant part of teacher's work. 
SA A UD D SD 
Appendix A - 4 
TEACHER OCCUPATIONAL STRESS FACTOR QUESTIONNAIRi: 
All of us occasionally feel bothered or stressed by certain kinds of 
things in our work. You are being asked to participate in a study designed to 
identify the major occupational stress factors of classroom teachers. Your 
cooperation and honest responses in completing the survey are earnestly 
requested. The responses you make will be treated confidentially; only the 
researcher will see your response. Your cooperation is appreciated. 
(1) Indicate the extent to which each of the items on the following pages 
is stressful to you in your job by circling the appropriate number: 
0. not stressful 
1. somewhat stressful 
2. considerably stressful 
3. decidedly stressful 
4. extremely stressful 
For example, if you feel the items considerably stressful to you, then 
you would circle the number 2 for that item. 
Example item: Having afternoon bus duty 0 12 3 4 
(2) Mark your first impression and don't spend a lot of time on any one 
item. 
(3) Please respond to ever\' item. 
Thank you for your cooperation 
0 1 2 3 4 5 
0. not stressful 
1. somewhat stressful 
2. considerably stressful 
3. decidedly stressful 
4. extremely stressful 
1. Tying to motivate students who do not want to 
learn 
2. Feeling my salary is not equal to my duties and 
responsibilities 0 12 3 4 5 
3. Feeling there is a lack of administrative support 
for teachers in my school 0 12 3 4 5 
4. Working in a school where there is an 
atmosphere of conflict among teachers 0 12 3 4 5 
5. Having students in my class/classes who talk 
constantly 0 12 3 4 5 
6. Having to do school work at home to meet what 
is expected of me 0 12 3 4 5 
7. Feeling my principal lacks insight into 
classroom problems 0 12 3 4 5 
8. Feeling some teachers in my school are 
incompetent 0 12 3 4 5 
9. Feeling too many parents are indifferent about 
school problems 0 12 3 4 5 
10. feeling my opinions are not valued by my 
principal 0 12 3 4 5 
11. Feeling there is competition among teachers in 
my school rather than a team spirit of 
cooperation 0 12 3 4 5 
12. Having to tell my students the same things over 
and over 0 12 3 4 5 
13. Having insufficient opportunities for rest and 
preparation during the school day 0 12 3 4 5 
14. Working for an inadequate salary 0 19 3 4 5 
15. Feeling my principal gives me too tittle 
authority to carry out the responsibilities 
assigned to me 0 12 3 4 5 
16. Planning and organizing learning activities for 
wide ability ranges 0 12 3 4 5 
17. Feeling there is a lack of recognition for good 
teaching in my school 012 3 4 5 
18. Feeling poor teacher-teacher relationships exist 
in my school 0 12 3 4 5 
19. Feeling that a few difficult to discipline students 
take too much of my time away from the other 
students 0 12 3 4 5 
20. Feeling I can not tell my principal in an open 
way how I feel about many school related 
matters 0 12 3 4 5 
21. Feeling my students do not adequately respond 
to my teaching 0 12 3 4 5 
22. Having too little clerical help 0 12 3 4 5 
23. Having a few teachers in my school who do not 
carry their share of the load 0 12 3 4 5 
24. Feeling I do not have adequate control of my 
students. 012 3 4 5 
25. Feeling there is a lack of parental involvement 
in solving school discipline problems 0 12 3 4 5 
26. Feeling my principal is too aloof and detached 
from the classroom 0 12 3 4 5 
27. Feeling that cliques exist among teachers in my 
school 0 12 3 4 5 
28. Feeling my job does not provide the financial 
security I need 0 12 3 4 5 
29. Feeling I never catch up with my work 0 12 3 4 5 
30. Feeling that poor communications exist among 
teachers in my school 0 !> 3 4 5 
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